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CHAPTER I 
INTRODUCTION 
We know that children everywhere have problems--
problems concerning personal activities, schoolwork, social 
relationships, family, etc. Some problems are common to all 
children or to many in a group, while others are of individual 
concern. Many of these problems are beyond the children's 
level of discernment and of such a nature that they cannot 
solve them without help. Some of the problems are easy for 
the teacher to identify--problems connected with conduct and 
school work, problems in relation to other people, and problems 
resulting from physical handicaps. On the other hand, some of 
the most severe problems--anxieties, worries, fears--are less 
evident. 
Too often teachers are unaware of the personal problems 
of children and are more concerned with the teaching of reading, 
writing, and arithmetic. It is important to know basic skills 
and knowledge, but the healthy, wholesome personality of the 
child should be considered first . Consideration of subject-
matter should not precede provisions for developing healthy 
attitudes and forming good habits . If their guidance is to 
successful, the teachers must identify the needs of children 
and know how they best may be satisfied. Children should be 
given opportunities to bring their problems t o the surface for 
teacher and pupil to gain insight into the problems. 
In identifying needs or problems of children, Burrell 
a.nd Ra.ths State: 
An extension of the (needs) theory suggests that 
if we could identify some of the most important needs 
of children, if we could develop ways of meeting those 
needs, then the behavior of children would change, 
learning would be easier, and the quality of personal 
and associated living w~uld improve: there would be 
better human relations. 
The most effective guidance can be brought about not 
through the guidance program, but through friendly teacher-
pupil relationships and the warm understanding which comes 
through conversation and group discussion. 
Guidance is not something to be isolated and set 
apart from the educational progress. It is a view-
point, a process, something that is a~ways present 
when teacher and pupil come together. 
Although the contributions that guidance specialists can make 
are important, it is the regular classroom teacher who is the 
key guidance worker. Children should feel that the teacher 
understands them and is their friend . Then, they feel more 
free to discuss their problems with her. In this way the 
teacher can help children analyze, study, and make adjustments 
to their problems. Many emotional problems are difficult to 
1Anna P. Burrell and Louis E. Raths, Do's and Don'ts 
of the Needs Theorx.(Bronxville, New York: Modern Education 
Service, 1941), P• 1. 
2Robert H. Knapp, Guidance in the Elementary School 
(Boston: Allyn & Bacon, Inc., 1959), P• 37. 
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recognize because children may be afraid to talk about them. 
The quiet or shy children may be the ones with the most serious 
problems. The teacher should strive to better understand her 
children through continued study, observation, and planned 
assistance. If children are afraid to talk about their prob-
lems, then these unmet problems may increase in severity ac-
cording to the length of their duration. The more disturbed 
the child, the more the degree of learning deficit. Some of 
these unsolved problems may also lead to serious maladjustment 
or to delinquency. Of course, there will always be some chil-
dren who will need special attention beyond what the teacher 
can give and some who may require specialized services. Though 
the teacher herself cannot deal with these serious problems, 
she can help in their early recognition and, by prompt referral 
for treatment, can materially assist in a program of prevention. 
The classroom teacher can help the children with many 
of their problems if she can recognize and understand the 
problems. Understanding the children's problems will enable 
the teacher to approach them more helpfully; this will improve 
the children's attitudes and will enable them to do better 
school work. Since emotional problems are often the basis of 
failure in school work, children cannot do their best work when 
they have problems which worr.y them. Their problems absorb 
much of their time and energy. They therefore cannot direct 
their energies to the learning process. Their school work be-
comes of little importance to them. The children must have 
3 
help in making adjustments if they are to be happy, useful 
citizens. If they get t his help, it may help them to learn 
faster and with less effort. The t eacher should be as con-
cerned about the emotional growth of the children as she is 
about their educational achievements. If she can recognize the 
needs and problems of her pupils, obstructions to learning are 
removed and the pupils can become assisted in achieving personal 
adjustment and preparing for adult adjustments. 
Statement of the problem 
The purpose of this study is to delve into the moat 
common problems of third grade children in a given classroom, 
and to determine if these children (ages 8-9) can make accura~e 
observation of their problema and their importance. An analysis 
of the problems will be made with regard to the age level, sex 
of child, and problem area (school, home, self, and problems 
concerning others). An attempt will also be made to determine 
which method of gaining information is more effectiTe--problem 
checklist, free-writing concerning problems, or personal inter-
view--and to discover the consistency of responses in t hese 
three different techniques. 
To present the data for interpretation in the most 
advantageous manner possible, a series of tables were designed. 
In presenting each table, an explanation of the various factors 
thereon, and an interpretati on of the data is given. In the 
appendices, the reader will find a copy of the checklist which 
vas used in this study, and copies of the children's stories and 
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interview cemments regarding their problems. 
Limitations of the problem 
This survey of third grade children's problems was 
limited to the 23 children in one classroom. It includes only 
youngsters whose ages run from eight to nine years. Necessarily, 
because of the relatively few cases, the study is limited, and 
any conclusions that are drawn will be applicable only insofar 
as the cases studied are representative. While information 
gained from self reports can give clues to support or negate 
hunches the teacher already has, it has its limitations since 
it is highly possible that children of this age may not be able 
to discern or know how to express their pertinent problems, 
and/or they may not know how to discriminate between serious 
and trivial problems. Thus, there is diff iculty in obtaining 
an expression of truthful personal problems. While every attempt 
was made to encourage free expression of problems from the 
children studied, we are limited to t he expressed problems. 
These may not in reality be problems at all, as children some-
times fake their answers because they wish to please the teacher 
or to protect themselves against revealing their true feelings. 
Knowing the chi l dren as their tea cher, it vas a little difficult 
for the writer to remain compl etely objective in her interpreta-
tions and analysis of t he content, but in all instances the 
writer approached and tabulated the material as objectively as 
possible. 
5 
Justification 
From observation and personal contact with these chil-
dren in the classroom, it becomes apparent that children do have 
problems which are very significant to them and which they are 
incapable of solving without proper guidance. The teacher, 
therefore, has a dual role. She must not only provide methods 
and materials of instruction in basic skills demanded by society, 
but she must also provide appropriate procedures to help chil-
dren with personal and social difficu~ties which stem from 
psychological needs. We know that, sometimes , the personal 
problems of children keep them from doing their best work in 
school. Thus, there is a need for some technique of obtaining 
expression of problems from children. 
The study was planned to determine the consistency and 
usefulness of different methods of reporting and obtaining infor-
mation on children's problems. The knowledge of the worries and 
anxieties of children could contribute much to the teaching 
effectiveness and mental health of the classroom. Guidance is 
one of the most pressing needs of children if emotional problems 
are to be alleviated. Emotional maladjustments have a definite 
effect on the child's ability to learn. 
Most emotional maladjustments originate early in 
life and become more deep-rooted and more difficult to 
treat as time goes on. Problems that have their source 
in childhood should not be allowed to continue into 
adolescence and young adulthood. The sooner remedial 
measures are taken, the more effective they will be 
and the less time they will require •••• Tea.chers who 
know something about the factors that have influenced 
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the lives of children are better prepared to accept 
without emotion their undesirable behavior. They are 
more inclined to contribute to the security of insecure 
children, to give warmth and affection to the unloved 
ones, and to find ways of helping the confused and 
thwarted ones. 
As stated previously, the teacher can help children 
make adjustments to their problems when the problems are iden-
titied. The problem checklist responses and free-writing can 
provide a good starting point tor interviews with individual 
pupils and the reading of items in the checklist may encourage 
the child to recognize and focus attention on specific problems, 
and to seek help in t heir solution. 
The identifi~ation of the problems will suggest ideas 
for discussion topics which may be used as a basis to help 
pupils develop insight into problem-solving techniques. The 
findings will also point out pupils who may need help in per-
sonal and social adjustment, and pupils who might benefit from 
individual assignments or special classroom consideration. A 
basis may also be found for planning curricular and extracur-
ricular activities which will more adequately meet the needs 
ot children. 
In summary, this study attempts to provide a means of 
identifying needs which the school can help to fulfill in 
classrooms and through the guidance program. 
Alert teachers keep the individual child foremost in 
their minds, seeing him against the background of the normal 
1Ervin w. Detjen and Mary P. Detjen, ElementaJ: School 
Guidance (New York: McGraw-Hill Book Co., Inc., 1952~ P• vii. 
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developmental picture. This writer will also endeavor to give 
a picture of normal eight-year olds and their problems, as a 
guide to help teachers know what to expect of their children 
and what their children 1 s needs will be, so that they may be 
ready to meet these needs in the classroom. 
8 
CHAPTER II 
REVIEW. OF LITERATURE 
Problems and their causes 
This study is concerned with the eight-year-old child 
(or third grader) and his problems. First, let us consider 
what is meant by the word "problem." 
Buhler states that a problem is a hindrance that dis-
rupts the continuity of processes within the individual or in 
a group. A problem in school disrupts the work, the desirable 
cooperation of the group , or the individual's ability to func-
tion adequately. 1 
She also states that specific methods are needed to 
overcome the hindrance but, before methods are applied, the 
nature of the problem must be established and understood. The 
teacher has to interpret in psychological terms the problem as 
it appears in the classroom. 2 
According to Strang, a problem may be defined as an 
individual's failure to achieve his potentialities and meet 
socially acceptable standards. A "problem child" is a frus-
trated, unhappy child who often tries to relieve his inner 
1charlotte Buhler et al., Childhood Problems and the 
Teacher (New York: Henry Holt & Co., 1952), p . 12. 
2Ibid. 
tension by fidgeting, daydreaming, or aggressive behavior.1 
We know that problems are inherent in growing up and 
may arise as the child moves from the security of his home to 
the more impersonal school situation. At school the child's 
inadequacies become more obvious; his behavior is more subject 
to social controls. Friends become more important to him. New 
standards of conduct are set by the school. 
Problems do not occur singly. There are multiple mani-
festations and multiple causes of problem behavior. "A child's 
behavior at any moment is the result of interrelated factors--
physical make-up, physiological state, and environmental con-
ditions including personal rea.ations. 112 
Certain problems are temporary and not deeply rooted. 
They will yield to control techniques, to better educational 
practice, or merely to patience and restraint on the part of 
the teacher. On the other hand, we know that there are prob-
lems that require deeper insight, more profound changes in the 
situation in which the child functions, and changes in the 
attitudes and feelings of those who are involved in the emo-
tiona! life of the child. 
The teacher in the classroom is in a strategic position. 
In this environment she may observe such things as children's 
peer relations, the variability or stability of their behavior, 
(New 
1Ruth M. Strang, An Introduction to Child Study 
York: The MadU 11 an;;;;::C-o.::.. =, ..::.::-19:-=-51?-T-) ,=p::.:.=-:3~3~0~.==~:;..:;.:::.=.l.. 
2Ibid., P• 331. 
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their aptitudes and interests, and their attitudes toward 
authority. 1 Therefore, in order to evaluate mi sbehavior and 
to recognize concealed emotional disturbance , she must be in-
formed about the child's expression of needs and frustrations. 
She must know enough about children ' s motivations to understand 
their needs, to know their interests , and to judge their matu-
rity. She must be able to discover some of the unique charac-
t eristics of each child's learning abilities . Difference in 
values , standards, and interests of teachers sometimes make it 
difficult for them to understand their pupils . 
According to Strang, there are many conditions causing 
problems . Difficulties may arise from personal relations in 
the home , especially when home conditions have aroused feelings 
of anxiety, guilt, or inferiority. 
Certain school conditions create problems . Individuals 
may develop problems related to school processes, group struc-
ture, physical and mental health requirements, and school organ-
ization. School standards of achievement are sometimes higher 
than the learning ability of the children. Failure in school 
work frequently leads to truancy, hostility, aggressive beha-
vior, daydreaming, inattention, apathy and other problems . 
Social behavior problems appear in great variety. The 
most frequent and important problems are those arising in con-
nection with children's aggressive or withdrawing tendencies . 
1 Ruth M. 
Work (New York: 
1946) , P• 108 . 
Strang, The Role of the Teacher in Personnel 
Bureau of Publications, Columbia University, 
11 
The culture itself may create or bring to the surface 
certain kinds of behavior problems in children as they struggle 
to conform to t he divergent, rapidly changing culture of their 
parents, their peers, their groups, and t heir teachers. 
In cities, the rapid tempo of life is di fficult for 
children who should not be hurried in their growi ng. 
Lack of suitable play outlets is another condition re-
lated to the prevalence of behavior problems. Controlling de-
structive aggression is an important developmental task of chil-
dren. Much of their aggressive impulse comes out in pl ay.1 
Breckenridge feels that growth itself creates certain 
situations which lead to behavior problems. Children who have 
patterns of fast, of slow, or of irregular growth often present 
2 
school problems. 
Jersild believes that children with unsolved problems 
are maladjusted children. He classifies problems of adjustment 
as problems in relation to home life, problems in relation to 
school, and problems in terms of individual needs or goals. 3 
Educators agree that all children have some problems 
and that they should be taught to face the reality of their 
problems. The many current problems of delinquency and school 
1strang, An Introduction to Child Study, PP• 333-334. 
2Marian E. Breckenridge and Vincent E. Lee, Child 
Development (Jrd ed.; PhiladelphiaJ W.B. Saunders Co., 1955), 
P• 15. 
3Arthur T. Jersild, Child Ps!chologv (Jrd ed.; 
New York: Prentice-Hall, Inc., 1954 , P• 592. 
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discipline suggest that children have real problems of adjust-
ment. 
Some unders tanding of what can generally be expected 
from children at any given age is useful as a background. If 
we do not know something of stages of growth and of growth pat-
terns we may find ourselves in trouble with children because we 
expect too much of them. On the other hand, we may not expect 
enough of growing children and, hence, make too little provi-
sion for the development of whatever capacities they have. 
General characteristics of the eight-year-old child 
The most helpful sources of information about eight-
year olds are the children themselves. The literature contains 
disappointingly little about this age taken by itself. It is 
usually considered along with several other ages. 
Each eight-year old is different from all others. He 
has his own unique rate of development, going through sequen-
tial stages as expected but showing certain characteristics 
earlier or later than the average. There are also definite 
differences between boys and girls. 
Each eight-year old is different, too, because of what 
happened to him before he became eight. He brings with him the 
ways that he learned to act and feel in his earlier years. 
There is also a wide range of individual differences in inter-
ests and capacities, due to constitutional differences and 
environmental or opportunity differences. Although there is 
this wide range of individual differences, from research and 
13 
recorded observation it is evident that certain major behavior 
trends are characterist1c of each age level and, thus, one may 
arrive at a normat1ve summary. 
In summarizing llg ana Ames' description or the eight-
year old we find that the eight-year-old child is expansive and 
speedy, constantly busy and active, enjoying new experiences, 
trying o~t new things, mak1ng new rr1enas. He needs provection 
rrom try1ng to do too much and from too excess1ve self-cr1t1ciam 
when he meets wivh failure. 
lnstead of withdrawing from the world, eight goes out 
to meet it, with nothing in his est1mation seeming too difficult. 
He often overestimates his ability. 
Eight will not always follow through in his activities. 
A burst of energy and enthusiasm may be followed by failure and 
discouragement. 
He usually delays somewhat in carr~ing out a request and 
may argue ana find excuses, but finally obeys. He prefers to 
work for an immediate reward rather than simply for the sake of 
helping.1 
There are fewer fears and less worrying during this age. 
Fears are reasonable--about personal inability and failure, 
especially school failure. 2 
The emotions which characterize the children's lives are 
1 Frances L. Ilg, M.D. and Louise Bates Ames, PhD, 
Child Behavior (New York : Harper & Bros., 1955), PP• 37-38. 
2Ibid., P• 157. 
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anger, jealousy, joy, affection, and many others. Children from 
6-10 show fear of such things as blood, ghosts, death, a fainting 
person, dead animals, lightning, robbers, dark, solitude, and 
even the doctor. Girls tend to show more fear than boys do.1 
Eight characteristically enjoys school and doesn't like 
to miss any. His vigor, enthusiasm, interest in his fellows and 
love of variety all can be satisfied by a positive school experi-
2 
ence. 
He is interested in relationships with others and is 
concerned with what people think but, in particular, the eight-
year old wants and demands a close understanding relationship 
with his mother. There is excessive demand for attention, 
affection and response. He tries to live up to wpat he believes 
are his mother's standards for himi often he feels that he fails. 
The child also has definite standards of how mother shall speak 
and act, and he is unhappy if she fails to respond in an expected 
manner.3 
This intense demanding emotional relationship of the 
child with his mother often quite overshadows any other personal 
relationship. He is less demanding of his father. He respec~s 
pis father's opinion and authority, and (usually) obeys his 
1The Faculty of the University School·, 
Develop, A Revision of Child Develo ment Stu 
The Ohio State University, 1949 p. 21. 
2Ilg and Ames, Child Behavior, P• 265. 
3Ibid., P• 205. 
How Children 
(Columbus, Ohio: 
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commands. He likes his father's company but does not insist on 
his complete attention. He is jealous of the mother-father 
relationship when affection for one another is exposed.1 
Some eight-year olds are consistently bad with siblings 
--they tease and are selfish and quarrelsome about possessions 
and privileges. Others are variable; sometimes protective and 
thoughtful if siblings are younger; at other times getting down 
to sibling's level and teasing and fighting. 2 
As the child comes into contact with a variety of chil-
dren and adults outside his family, his contacts with them alter 
his view of himself, his capabilities, and his potentialities. 
His relationships within his family, however, continue to play 
a major part in his feelings and attitudes.3 
Reynolds states that eight-year olds have only a passing 
interest in sex and its implications. Their curiosity about 
things has long since been satisfied as they are familiar with 
the difference between boys and girls, men and women. They know 
something about how babies grow and are born. The sex interests 
4 
of most eight-year olds end there. 
During this age children are more "on their own" in 
1lli,9;., P• 216. 
2Ibid., P• 227. 
3~ullie Almy, Child Development {New York: Henry Holt & 
Co., 1955), P• 361. 
4Martha May Reynolds, Children from Seed to Saplings 
(2nd ed.; New York: McGraw-Hill Book Co., Inc., 1951), P• 152. 
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physical routines in which correct food, rest and elimination 
habits should be functioning without close adult supervision.1 
Eight-year-old children have an average vocabulary of 
7,425 words. They have added many adverbs and adjectives. By 
the age of nine, their vocabulary has increased not only in size 
b t . . hn f . 2 u 1n r1c ess o mean1ng. 
The eight-year old is beginning to understand other 
people better and to develop sympathy and acceptance of others 
and of their needs and rights . At the same time he is begin-
ning to understand himself better. He sees himself in relation 
to other people. He realizes now that some children do things 
better than he does, that others are not so capable, and that 
different ones excel in different activities. He is usually 
fairly accepting of himself and is not too concerned about his 
weak points unless the adults about him have put too much 
pressure on him, made too many comparisons, or disturbed him 
because of their concern over his achievement or ability. He 
shows a capacity for self-evaluation and will even sometimes 
laugh at himself for something he has done. He alibis a good 
deal and makes excuses for himself, but often makes plans for 
doing better. He frequently sets rather high standards for 
himself and ~ries to live up to them, as well as to the stand-
ards which are being set by the adults around him.3 
1Breckenridge and Lee, op. cit., P• 428. 
2
strang, An Introduction to Child Study, P• 307. 
3Gladys Garner Jenkins et al., These Are Your Children 
(Chicago: Scott, Foresman & Co., 1949), p. 87. 
To the extent that the people the child encounters in 
his larger social world are kindly to him, interested in his 
concerns, encouraging of his abilities, appreciative of him as 
a worthy human being, he begins to regard himself as a competent 
person. In this larger social world he begins, also, to see 
himself and his family as people with a certain status. He is 
learning the skills, the customs, the traditions, and the 
prejudices of the culture in which he lives. 1 
Numerous clinics and research centers have contributed 
to our understanding of the normal stages of child development. 
One of the best known is at Yale under the leadership of Dr. 
Arnold Gesell. The insight and understanding which he haa 
brought forth concerning developmental growth is both helpful 
and significant. 
To summarize Gesell's description of the eight-year old, 
he says that the eight-year old is selfish and demands much 
attention. He is bossy or helpful, often gay and cheerful, very 
curious about personal activities of others, talks a great deal, 
exaggerates, boasts. His feelings are easily hurt by careless 
remarks or criticism and he responds with hurt feelings (some-
times a sudden shower of tears) rather than with aggression. 
When angry, aggression is seldom physical but chiefly verbal, 
such as arguing, making alibis, calling names or making disa-
greeable remarks. He is critical of others and also of himself. 
1 Almy, op. cit., P• 333. 
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He thinks he knows everythihg but is beginning to realize that 
others may know more. The eight-year old attacks life with some 
courage, and also feels he is being attacked. 
The eight-year old's personality is more expressive--
he talks more freely about himself and is more outgoing. He 
resents being treated as a child and want~ to be like an adult. 
The eight-year old is becoming more responsible for his 
acts and is willing to take the consequences. He can make up 
his mind easily and respond to reason. He wants to be good--
to please and be thought well of. He is becoming more truthful, ! 
and is not prone to taking property of others. 1 
Sex differences 
The sex differences in development are both innate and 
environmental. There are differences in rates of physical 
development of boys and girls and differences in the concept of 
their roles. In general, girls are nearer their final maturity 
than is the average boy of the same age. 
We must take into account when we plan our programs--
there will be more boys than girls whose small muscle 
development is not yet at the stage where co-ordination 
makes for good writing. More boys than girls will have 
difficulty sitting still, being quiet, or sus~aining 
attention. This we must expect and plan for. 
The rate of development of language is faster for girls 
1Arnold Gesell, M. D. and Frances L. Ilg, M.D., 
The Child from Five to Ten (New York: Harper & Bros., 1946), 
PP• 159-168. 
2J. Murray Lee and Doris May Lee, The Child and his 
Curriculum (3rd ed.; New York: Appleton-Century-Crofts, Inc., 
1960), P• 45. 
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than for boys.1 
Boys seem to have more enduring friendships than girls 
but quarrel more than girls. In quarreling, boys use more 
physical force, while the girls use more verbal argument. 2 
Between 8 and 9, boys and girls enter into a phase of 
development characterized by strong attachment for their own 
sex and also of sex antagonism. This lasts for a short period 
with girls, longer with boys. 3 
Boys, especially, are proud to be tallest or largest in 
the group. They feel inferior if they are the smallest.4 
According to Lee and Lee, the sex differences m~st 
significant for schools are the differences in rates of physical 
development of boys and girls and the differences in the con-
cepts of their roles. 5 
Social development 
Children of this age level are expanding their social 
interests and gradually clarifying their ideas regarding the 
relations of the adults in their environment to themselves and 
are interested in what these adults do and how they live. 
1Hildred Schuell, PhD., Differences Which Matter ••• 
A Study of Boys and Girls (Austin, Texas: ¥on Boeckmann-Jones 
Co., 1947), P• 23. 
2The Faculty of the University School, 
3Ibid., P• 35. 
~O~P~·~C;i~t., P• 21. 
4Edward c. Britton and J. Merritt Winans, Growing from 
Infancy to Adulthood (New York: Appleton-Century-Crofts, Inc., 
1958), P• 39. 
5Lee and Lee, op. cit., p. 45. 
20 
Gradually, the idea that people live together in a community for 
mutual benefit and support begins to take shape. Children begin 
to understand that when people live and work together in a com-
munity they need rules or laws. They have had the opportunity 
to learn that their own school community needs laws and regula-
tions. In some cases, they may have helped to make these 
regu~ations. 
Strang describes the school as a laboratory for social 
relations, for it is here in everyday school associations that 
such traits as courtesy, cooperation, self-control, unselfish-
ness, helpfulness are learned.1 
Real or special friends begin to play a part in the life 
of the child, also. Usually friends are of the same sex. Rela-
tionships between friends may be very close and demanding. There 
is much arguing, disputing and getting mad. Some eights play 
better with older children. The child of this age abhors play-
ing alone and demands another person's co~plete attention and 
participation. He needs some restraint in group play since he 
readily goes out of bounds with wild running, jumping, chasing, 
wrestling and tree climbing. 
In his play with other children, he must make constant 
adjustments to the group demands. For a child to forego an 
activity to conform with the group's wishes is difficult and is 
1strang, An Introduction to Child Study, p. 418. 
2Gesell, op. cit., P• 179. 
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a learned habit.1 
Most children, at the beginning of this period, under-
stand the meaning of competition, and a well-developed compet-
itive spirit is apparent. The group tends to influence the 
style in clothing, the type of play activities, and ideas of 
2 right and wrong conduct. 
The children are sensitive to personal criticism at this 
age. They do not know how to accept failure or loss of pres tige, 
but they may be able to accept criticism regarding objects they 
build or create. 
Fondness for organized games in the latter part of this 
period is accompanied by a tendency to worship the rules and to 
be bossy in insisting that others do likewise. 3 
Concerning the eight-year old's social development, 
Reynolds states that they are becoming very social. 
They must have other children around to play with. 
Most of them can't bear to be alone. They argue a lot, 
because at this age they are learning to balan~e indi-
vidual rivalry against the needs of the group. 
This is the beginning of the period called the "gang 
age." The desire to be a member of the gang is emerging and 
will grow in intensity during the next few years. At this 
1Harry Joseph, M.D. and Gordon Zern, The Emotional 
Problems of Children (New York: Crown Publishers, Inc., 1954), 
P• 41 . 
2Britton and Winans, op. cit., p. 39. 
3The Faculty of t~e University School, op. cit., p. 22. 
4Reynolds, op. cit., P• 148. 
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point, it is beginning to be very important to be like the rest, 
to belong to the group. Each sex forms its own gang or club. 
In regard to the gang activity Millard states: 
The gang activity of children represents an effort 
to form a society of their own related to their person-
al needs. Gangs and well-knit small social groups con-
tribute to a sense of personal worth and give children 
the opportunity for satisfaction in managing their own 
affairs •••• Children who engage in desirable, social 
gang activity are usually those who have achieved ad-
equate security and affection and come from adequately 
motivated homes •••• Children who feel rejected, 
frustrated, and in conflict with home a~d school are likely 
to form negative and harmful relations. 
The activities of youthful gangs seem to be a normal 
stage in the child's growth. Efforts should be made to direct 
the activities into worthwhile organizations such as Cub Scouts, 
Brownies, etc. 
Lee and Lee state: 
The gang can be one of the greatest educative factors 
in a child's life. Here he learns fair play, to face 
reality, adaptability, and the give and take of social 
contacts. He will take and heed corrections given by 
members of the gang far better than those by adults. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
These factors of gangs and gang allegiances, as well 
as personal allegiances, • • • form a large part of social 
adjustment. They are some of the more emotional of the 
adjustments to be made and as such are apt to be the 
cause of many of the difficulties. This phase of a 
child's life must be understood if there is t~ be any 
real understanding and help for his problems. 
2Lee and Lee, op. cit. (2nd ed.; New York: Appleton-
Century-Crofts, Inc., 1950}, P• 52. 
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Children at this level show contradictory social traits. 
They fight their best friends and brothers and sisters more than 
they fight other children, probably because they spend more time 
with these children. Bullying is fairly common, sometimes by 
children who were formerly submissive. It is less frequent 
where the children have opportunities for socially approved 
vigorous action and for success• 
Children gain great strengths from belonging to the 
group. They need the sense of security it gives, the opportu-
nity to identify with others of one's own age and sex, the op-
portunity to make plans and rules not established by adults and 
to carry them through, and the valuable lessons in cooperation 
which are learned better in one's own group than in any other 
way. The eight-year old cannot take much criticism from adults, 
but he is capable of considerable self-evaluation at his own 
level and he is able to take and give criticism within his own 
2 group. 
School relations 
The eight-year old enjoys school. In a classroom situ-
ation he is eager to talk and wants to answer every question. 
He cannot wait for the slow child. He may dawdle and be slow 
during transitions but tackles work with speed. There is more 
interplay between home and school as he brings to school things 
that relate to projects or personal experiences. He likes 
1Britton and Winans, op. cit., P• 56. 
2Jenkins, op. cit., P• 84. 
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variety and likes to shift from one process to another . He works 
more independently and does not need the teacher nearby, although 
he likes her praise and seeks it.1 
According to Jenkins, the personality of the teacher 
plays an important role in the development of children's person-
ality. Some teachers destroy the confidence and~curity of chil-
dren by sarcastic remarks. It is important that the children 
have satisfying relationships with the teacher for, when the 
child feels that the teacher is his friend, he will then be happy 
to do anything possible for the teacher. She should make every 
possible effort to make the schoolwork interesting, challenging, 
and enjoyable. "The teacher who knows something about the prob-
lems of children is better prepared and is more inclined to find 
ways of helping the confused and thwarted children."2 
Jenkins also feels that the teacher who realizes how 
profound and lasting are the effects of a child's school experi-
ences recognizes that her chief responsibility is to understand 
the needs and characteristics of her children, so that she may 
live with them each day in a way that develops confidence, trust, 
and cooperation. In order to help her children and insure suc-
cessful guidance, she will try to underst§nd the "age pictures" 
for each maturity level, as well as the unique and individual 
pattern of development of each of her youngsters. To this latter 
end she will at the outset attempt to establish a close working 
1Gesell, op. cit., PP• 182-183. 
2Jenkins, op, cit., P• 141, 
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relationship with parents, which will help her understanding and 
will contribute to the child's feeling of security.1 
The teacher has a dual role, not only in providing meth-
ods and materials of instruction in basic skills demanded by so-
ciety, but in providing appropriate procedures to help children 
with personal and social difficulties which stem from psychologi-
cal needs. The most important guidance takes place through the 
teacher's friendly, understanding relation with each child. This 
beneficial teacher-pupil relation has its roots in a genuine, 
deep, psychological acceptance of each child--a belief that each 
child is valuable, no matter how he looks or acts, and that every 
child has unrealized potentialities. 
The increasing number of juvenile delinquents clearly 
indicates that the schools and the home are not meeting the needs 
of all the children. Our present educational program should be 
built to meet the needs of children. 
Many of the problems of children in school, either 
arise from, or are severely aggravated by a learning 
program unsuited to their needs, interests, and abilities. 
It seems to follow naturally, therefore, that anything 
the school can do to vitalize and individualize its 
program of learning should result in fewer or ~ess severe 
adjustment problems on the part of the pupils. 
The curriculum should be planned and operated in 
such a manner, therefore, that the pupils will grow 
in their ability to plan and work and play constructively 
and happily with others, and in their consideration and 
1~. 
2Willard S. Ellsbree and Harold J. McNally, Elementary 
School Administration and Su ervision (New York: American 
Book Co., 1951 , P• 246. 
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respect for the rights , abilities, contributions and 
shortcomings of all other human beings, a! well as to 
insure important fact and skill learning. 
The school faces a very real responsibility for the 
proper guidance of its pupils. Effective elementary-school 
guidance is contingent upon the knowledge, skill and professional 
attitude of mentally healthy teachers, specialists and adminis-
trators . An indispensable characteristic of a well-qualified 
guidance person (teacher or counselor) is a recognizable respect 
for the integrity of each individual chi l d . 
Home life 
Important to children are the interpersonal relationships 
in their homes . In the constant interplay between family members 
the personality of the child r eceives its first, and hence its 
most important, impact. 
Bossard summarized the contribution of this family 
interaction as follows: 
a . satisfaction of the desire for intimate response 
b . a stage for the development of the child's 
ability 
c. the approval of one's kind 
d . the first lessons in living with other persons 
e . determination of personal attitudes 
f. tools for the2acquisition of an education g . living habits 
The child's attitude toward life is influenced greatly 
by his home life. Home is where he should feel the greatest 
security. The need for physical and emotional security centers 
1~. , P• 85. 
2James H. S. Bossard, The Sociology of Child Development 
(New York: Harper & Bros., 1948), 9 . 95 . 
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around the home and family. Failure to provide for these needs 
in the home may affect the child's behavior in many ways. Know-
ing the child's home background, the teacher can guard against 
creating or intensifying conflicts between the child and his 
family. The school should recognize the good features of the 
family's ideas and practice, and build on this foundation. 
In discussing the lffects of unhappy homes on a child, 
Detjen and Detjen wrote: 
Children from broken, unhappy or otherwise unsatis-
factory homes are almost certain to show the effect in 
undesirable relationships outside the home. If they 
have to fight to make a place for themselves in their 
own families, they are likely to be on the defensive 
with other persons also. If they have parents who are 
overcritical, dictatorial, and demanding of too great 
accomplishment, they are likely to feel unloved and 
insecure. If they are victims of overprotective 
mothers, they usually react by becoming either bossy 
and dominating or timid and withdrawing. When parents 
are quarrelsome, nervous, and subject to frequent out-
bursts of anger, it is no wonder children learn to act 
the same way. 
• • • to diagnose a case and to place the blame on the 
home is not enough. There should be some systematic plan 
for acquainting parents with the goals of modern education, 
impressing upon them the effect of a child's mental health 
on his progress in school •• • • A great deal is often 
accomplished through lectures, panel discussions, and 
study groups. The most direct plan and the one which is 
most often effective, howev!r, is the private interview 
between parent and teacher. 
If children's relationships with their parents are 
favora~le, it seems that children will be better prepared to 
meet the problems which may~ise later in life. 
1Ervin W. Detjen and Mary F. Detjen, Elementary School 
Guidance (New York; McGraw-Hill Book Co., Inc., 1952), P• 232. 
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Cole discusses the influence of the home upon children 
as follows: 
The basic requirements for a healthy home in which 
to bring up children •• • should, first, furnish adequate 
shel~er and nourishment . Second, it should provide 
security, especially against emotional disturbances . 
Third, it should educate children in acceptable modes of 
r esponse to social situations . Homes which lack one or 
more of these characteristics are lifely to produce 
children whose behavior is abnormal. 
Children need a close relationship with their parents as 
well as clothing, shared experiences as well as shelter. When 
mothers of young children go out to work they shift their most 
important responsibility to the shoulders of someone else . The 
less the home does to increase the child's security, the more 
the school will have to do . 
Olson states that children who are given responsibilities 
at home and who have a free and democratic atmosphere are co-op-
erative , self-reliant, colorful , active, and popular in school . 2 
Concerning the results of various types of language 
control utilized by parents, it was found that negative com-
mands caused inhibited behavior, and conflicting commands de-
creased the maturity and constructiveness of behavior . 3 
It also appears that parents who are inconsistent in 
their methods of discipline have children who become angry 
1Luella Cole and John J . B. Morgan, Psychology of 
Childhood and Adolescence (New York: Rinehart and Co . , Inc ., 
1947), P • 288 . 
2Willard c. Olson, Child Development (Boston: 
D. C. Heath & Co . , 1949), P• 226 . 
3~. 
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more frequently and who give more evidences of resentment than 
the children of more consistent parents.1 
Parents exert a great influence on their children's 
level of aspiration. Some children aim far too high and cannot 
possibly attain their goals. Other children set their level of 
aspiration too low, in order to be sure not to fail, and, thus, 
lack incentive to achieve up to their capacity. The children 
whose goal is too high increase their feeling of inferiority 
with each new failure. The children whose level of aspiration 
is too low may avoid conflict but they do not realize their best 
potentialities.2 
In a home where there are brothers and sisters, it is 
expected that they will quarre~. The brother-sister relationship 
helps children adjust themselves to their peers. Parents who 
show favoritism to one child may cause other children to become 
jealous. Younger children feel that older children have more 
privileges, while older children think that younger children get 
more affection from the parents. Detjen and Detjen indicate that 
jealousy is the most frequent cause of ill feelings among broth-
d . t 3 ers an s1s ers. 
The child who has no brothers and sisters is in danger 
of developing selfishness and individualistic traits. Parents 
l!lli· 
2strang, An Introduction to Child Study, P• 297. 
3Detjen and Detjen, op. cit., p. 4. 
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should arrange to have playmates in the home frequently. The 
child will learn better how to associate with his peers. 
In conclusion, it may be stated that the home, even 
more than the school and the classroom, is the workshop in 
which the child's personality is being shaped. The personal-
ities of a child's parents will make up, to a large extent, the 
emotional atmosphere in which he lives. 
Conclusion 
The writer believes that insight into children's prob-
lems will be of value to teachers. A description of the general 
characteristics of the eight-year old and his problems was ,pro-
vided with a view toward promoting a general understanding on 
the part of teachers of this age group. 
The problem areas presented by the children emphasize an 
understanding and acceptance of the self, a satisfactory felation 
with social groups and successful experiences in the academic 
phase of the school program. We need to consider ways of adapt-
ing school work and social programs to the growth needs and in-
terests of the individuals we teach. All behavior has a cause, 
often rooted in basic needs. Our job as teachers is to find the 
causes and to meet the child's needs if we possibly can. In 
order to help children satisfy their needs teachers should be 
sensitive to and understand each child's purposes and feelings. 
The first re,ponsibility of parents and teachers who sincerely 
want to help a child grow to his fullest capacity is to try to 
understand all chi~dren's needs and patterns of growth. 
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The basic needs of children are to feel loved, the feel-
ing of success and accomplishment, and the feeling of belonging 
to a group and having friends. When these needs are not provided 
for in the home, the child will try elsewhere to get satisfactio~ 
The schoo l can help provide for these needs. Love and under-
standing from the teacher can work wonders for the child. When 
children are given help with their problems they will be better 
adjusted and will be growing toward mature self-direction. 
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CHAPTER III 
PROCEDURE OF STUDY 
Approach to problem 
This study was conducted in the writer's own classroom 
with twenty-three third grade children from eight to nine years 
of age participating. 
The four areas of concern covered in this study are: 
1. School problems.--These deal with attitudes toward 
school and school ac·tivi ties, degree of satisfaction with 
achievement, perceived relationship with teachers, amount of 
difficulty experienced with tests and classroom recitations, 
degree of liking for specific school subjects, and felt needs 
currently unfulfilled by the school. Knowledge of these should 
be of considerable help to teachers who are planning to adapt 
classroom activities to the needs of individual children. 
2. Home problems.--These cover the child's relations 
with his family, the general atmosphere of his home , and wishes 
related to his home environment. Analysis of these problems 
should help teachers and counselors gain a better understanding 
of the child's feelings in this important area of his life. 
3. §!!!.--This section concentrates on the child's 
concept of himself as an individual. This area is most closely 
related to personal adjustment and happiness. The problems 
include fears, worries, feelings of personal adequacy, and the 
I! 
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child's attitudes toward his own social behavior and physical 
appearance. The responses of quiet, withdrawn children should 
be of particular interest to teachers. The responses for this 
category should also give a fairly good understanding of the 
general nature of a child ' s difficulties . 
4. Getting along with others . --Social adequacy, rela-
tionships with classmates and adu~ts, satisfaction with social 
life, and attitudes toward others are included in this section. 
The results will be of value to teachers interested in drawing 
unpopular children into group activities designed to improve 
their social relationships. The information gained can also be 
used in planning programs to help children learn the skills 
needed in interpersonal relations . Both classroom units and 
extracurricular activities can be used effectively to aid devel-
opment of these skills . 
Methods used 
There are several methods of determining needs or prob-
lems of children, all dependent on some form of self- expression. 
In this study, three methods of approach (one at a time, over a 
period of ten weeks) were used. 
1. Free-writing technigue.--The first approach to the 
problems was through a free-writing technique in which the 
children wrote stories about their problems . This method was 
used on four separate occasions . On each occasion a different 
topic was suggested. The topics were as follows: 
1 . About Me and }~ School 
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2. About Me and MY Home 
3. About Myself 
4. Getting Along with Other People 
Before writing their stories, it was explained to the 
children that: 
1. Everyone at one time or another has some problem 
or problems which bother them. 
2. A study is being made of children's problems. 
3. The purpose of the study is to determine what 
their problems are so that the school can help 
them solve their problems. 
4. The children could help if they would write 
freely and frankly concerning their own problems . 
Asking children to tell about themselves in writing has 
both advantages and disadvantages. Certain children appear to 
feel freer to expreas themselves on paper than in direct conver-
sation. On the other hand, young children often find writing 
1 laborious and are hampered by a limited spelling vocabulary. 
Even when children's expression is relatively limited, 
however, experienced teachers can often deduce significant 
information about a few lines. 
2. Problem checklist.--The second approach to the 
children's problems was to give the children a checklist com-
posed of 100 items from the Science Research Associates Junior 
1Millie Almy, Ways of Studying Children (New York: 
Bureau of Publications, Teachers College, Columbia University, 
1959), P• 109. 
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Inventory, Form s.1 The items were selected according to per-
tinence to children of this grade level and were divided into 
the same four categories of problems as were the free-writing 
responses. 
The inventory was administered to four groups of five 
children at two-week intervals. Three children who required 
special attention because of apparent behavioral or serious 
reading difficulties were given the inventory individually. 
Lists were tallied by counting the frequency and seri-
ousness of problems , and grouped according to sex. 
In administering the inventory the following introduction 
was given to the pupils: 
Most people today have problems. I am going to give 
each of you a booklet which suggests problems which bother 
some children your age. They are school problems, home 
problems, and problems about getting along with other 
people. 
The school wants to help you solve your problems, but 
you must let the school know what your problems are before 
it can help you solve your problems. Today we want you to 
check in the booklet the problems that bother you , so that 
we can help you do something about them. This booklet is 
something like a test, but it is not really a test because 
there are no right or wrong answers. 2An answer is 'right' 
only if it tells how you really feel. 
After explaining the project , and emphasizing the fact that it 
is to the children's own advantage to give sincere and honest 
answers to the items , materials (see Appendix A) were then 
1Published by Science Research Associates, 57 West 
Grand Avenue, Chicago, Illinois . Copyright, 1955. 
2
"Examiner Manual for the SRA Junior Inventory Form S" 
(Chicago: Science Research Associates, 1955), p . 4. 
36 
distributed and pupils were told to write their name on the 
cover . Then they were told: 
Now look at the front page of your booklet and we 
will read the directions together . You read them to 
yourselves while I read them aloud. 
Directions were then read from the cover of the test 
booklet and the pupils were instructed to mark the big box 
beside the item if it is a big problem for them and bothers 
them a lot, to mark the little box if ti is a little problem 
and bothers them just a little bit, and to mark the "No" if it 
is not a problem at all . The children were told to mark only 
one answer for each and to erase their first answer if they 
change their mind . 
The items were read orally by the teacher while the 
children read them silently, with time allowed for marking each 
problem, in order to help eliminate any reading or vocabulary 
difficulties . The examiner, if ask&d, explained the meaning of 
any word that a child did not understand. 
The validity of the inventory rests on the following 
considerations : 
(1) The sample of items making up the inventory is 
as comprehensive and representative as practical 
considerations allow. 
(2) In the administrative directions, the examiner 
is instructed to emphasize the fact that it is to the 
pupils' own interest to answer the inventory honestly. 
(3) The mode of response has been designed to 
facilitate expressions of •true feeling.' 
(4) Users of the inventory have been warded about 
the possibility of concealment, and have been instructed 
to study patterns of response with a view to detecting 
response dixcrepancies and inconsistencies. 
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It is believed that the above considerations justify the contention that the Junior Inventory, 
properly used, will possess a high degree of content 
validity for the usual type of school situation. The 
success of the motivational devices and attempts to 
prevent misinterpretation on the part of the user will, 
in the final analysis, determine the operational validity 
of the instrument. Where the pitfalls mentioned are 
avoided, the Junior Inventory should prove to be a highly 
useful source of information to school counselors, 
teachers, and administrators. 
The Junior Inventory may also be capable of 
predicting external criteria of behavior, or of measur-
ing individual differences in one or several unitary 
traits . These types ~f validity have not as yet been 
empirically assessed. 
With a simple checklist having no provision for measuring 
problem importance, it is impossible to separate those children 
who check statements which apply only to a slight degree from 
those who check problems only when seriously bothered by them. 
The inventory helps to eliminate this difficulty by permitting 
the child to indicate how strongly he feels about each problem. 
Children's indications of the intensity of their feelings about 
specific problems permit teachers to determine which of several 
problems is perceived by the child as most important. The dif-
ferentially-sized response box (see Appendix A) was used for 
determining strength of response to individual items. Following 
are four likely values of this type of item format: 
(1) It should help increase the diagnostic value of 
the Junior Inventory by revealing which of the marked 
items are of most concern to the child. 
(2) It may encourage youngsters to reveal somewhat 
unacceptable feelings by marking the little box. 
1~. P• 13. 
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(3) It should facilitate research on 'degree of 
fe&ling' among elementary school children. 
(4) It is consistent with the child's experience. 1 
The limitations of this method lie in the following 
considerations; 
(1) Problems stated in the checklist may be differ-
ently interpreted by different children and not fully under-
stood. Without assurance that the children understand the 
problems in the way they are intended, the teacher cannot 
put much reliance on the answers. 
(2) Concepts of "big" and "little" problems vary. 
One child may say a problem is "big" because he was bothered 
by it yesterday and the day before. Another child may check 
11litt.le 11 because he remembers that there was one day last 
week when he did not feel bothered by the particular problem. 
(3) There is the possibility that some or even all 
of the responses will be influenced by the children's desire 
to please the teacher. "Some children will recognize that 
they are faking, but others may not even admit their opinions 
to themselves if they think they are at variance with what 
the teacher thinks."2 
(4) Children do not always take the problems in the 
checklist as seriously as the teacher expects. 
1~. P• 15. 
2 Almy, Ways of Studying Children, p. 117. 
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3. Bersonal interview.--The third method of approach 
to the children's problems was to interview the children sep-
arately after school or during free school time concerning the 
items checked in the inventory. The children were encouraged 
to talk freely about each problem. Responses were recorded by 
the teacher. The responses were then compared with those ob-
tained through the free-writing and the problem checklist. 
What the teacher can learn from the child during a per-
sonal interview depends very much on the kind of relationship 
she has with him. "If the children tend to feel they can trust 
the teacher, if most of what she does makes sense to them, they 
are likely to participate freely and cooperatively in the re-
porting.111 Sometimes, however, the children's answers do not 
mean what the teacher thinks they mean. They may want to please 
the teacher or to protect themselves against revealing their 
true state or feelings. 
None of the above three procedures--checklist, free-
writing, or personal interview--are completely reliable in 
themselves. A cowbination of the three, though, should yield 
some significant results. An analysis of results obtained by 
using these procedures in this study follows. 
1Ibid. P• 95. 
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CHAPTER IV 
ANALYSIS OF DATA 
The following is an analysis, with tables, of the 
children's responses expressed in their free-writing, check-
lists, and interviews. The checklist problems were analysed 
according to problem area and perceived seriousness of problem. 
The tables show the order of frequency of problems mentioned by 
the boys, girls, and total class, the incidence of big and 
little problems in each area, and the rank established for each 
problem by all the children. Comparisons are also made between 
children's free-writing and checklist responses, and between 
their interview comments and checklist responses. 
There are 9 boys and 14 girls included in this study, 
making a total of 23 children between the ages of 8 and 9 (see 
Table 1). 
TABLE 1 
PUPILS DISTRIBUTED ACCORDING 
TO AGE AND SEX 
Sex 
Age Bo)s Girls Total (1) (2 (3) (4) 
8 ) 11 14 
e 6 3 9 
Total 9 14 23 
0 
Checklist responses 
The following problems in this study were of the 
greatest concern to the third grade boys surveyed and were 
listed as being big problems by more than 50% of the boys (see 
Table 2): 
School 
" Home 
2. 
19. 
51. 
I want to learn how to write better. 
I wish I could get better marks in school. 
I wish my dad and I could do more things 
together. 
The little problems chosen most by the boys were: 
Home 36. I wish I had more time for reading at home. 
School 1. I want to learn how to read better. 
" 6. I don't like our school books very much. 
" 25. I wish teachers liked me better. 
Home 44. I wish my parents were more interested in 
my problems. 
~self 75. I need to learn to control my temper. 
Others 83. Grown-ups are too bossy. 
TABLE 2 
INCIDENCE OF BIG AND LITTLE PROBLEMS ESTABLISHED BY BOYS 
Big Little Big Little 
Problem Total Problem Total Problem Total Problem Total 
(1) (2) (3) (4) (1) (2) (3) (4) 
2 5 36 6 32 3 78 4 
19 5 1 5 38 3 2 3 51 5 6 5 40 3 10 3 
3 4 25 
' 
50 3 13 3 
13 4 44 5 52 3 18 3 
18 4 75 5 56 3 19 3 
21 4 83 5 72 3 26 3 22 4 9 4 73 3 28 3 
23 4 11 4 74 3 30 3 
39 4 17 4 93 3 33 3 
5 3 21 4 100 3 40 3 
9 3 22 4 1 2 45 3 
12 3 29 4 4 2 46 3 
14 3 37 4 11; 2 58 3 
26 3 38 4 15 2 59 3 
29 3 50 4 20 2 60 3 
'-- ~--~---~--- ----
42 
I' 
1 
TABLE 2--Continued 
p Big Little Big Little 
Problem Total Problem Total Problem Total Problem Total (1) (2) (3) (4) (1) (2) (3) (4) 
27 2 65 3 96 1 16 1 
28 2 69 J 97 1 20 1 
30 2 71 J 98 1 31 1 
31 2 79 3 6 0 39 1 
34 2 100 3 8 0 47 1 
35 2 J 2 17 0 49 1 
37 2 4 2 25 0 54 1 
44 2 12 2 36 0 55 1 
46 2 14 2 41 0 63 1 
47 2 23 2 43 0 67 1 
55 2 27 2 49 0 73 1 
71 2 34 .... 2 54 0 77 1 86 2 35 2 57 0 81 1 
89 2 42 2 58 0 82 1 92 2 43 2 59 0 86 1 
7 1 48 2 61 0 87 1 
10 1 51 2 62 0 89 1 
16 1 52 2 63 0 91 1 
24 1 53 2 66 0 94 1 
33 1 56 2 67 0 96 1 
42 1 57 2 68 0 97 1 
45 1 64 2 69 0 99 1 48 1 66 2 70 0 5 0 
53 1 72 2 77 0 24 0 60 1 76 2 78 0 32 0 
64 1 85 2 81 0 41 0 65 1 88 2 82 0 61 0 
75 1 90 2 84 0 62 0 
76 1 93 2 85 0 68 0 
79 1 95 2 87 0 70 0 80 1 98 2 90 0 74 0 
83 1 7 1 91 0 80 0 88 1 8 1 94 0 84 0 
95 1 15 1 99 0 92 0 
Six of the nine boys surveyed, or 60%, marked Problem 36 
as a little problem. FiYe boys, or 55%, chose the remaining 
six little problems which were listed above. 
There were a total ot 31 problems which were not checked 
43 
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as being big problems by any of the boys. Of these, 26 were 
chosen as being little problems, with ) (Problems 6, 25, and 36) 
being chosen by more than half of the boys as being a little 
problem. 
There were 12 problems which were not checked as being 
little problems by any of the boys. Of these 12 problems, 6 
were listed as being a big problem, and 6 were listed as being 
no problem by the boys surveyed. 
The area of greatest concern to the boys vas the school 
problems (see Table ) ) • Of the 34 school problems, 30 (88%) II 
were checked by ) or more of the 9 boys as being of some concern, 
I with 15 (44%) chosen as being big problems and 18 (52.9%) chosen 
as being little problems by 3 or more boys. 
TABLE 3 
INCIDENCE OF PROBLEMS IN SPECIFIC CATEGORIES ESTABLISHED BY BOYS 
Problems Little Bif Total Problems Little Bi' Total 
I (1) (2) (3 (4) (1) (2) (3 (4) 
School 25 5 0 5 
2 3 5 8 28 3 2 5 
19 3 5 8 30 3 2 5 
21 4 4 8 4 2 2 4 
22 4 4 8 10 3 1 4 
1 5 2 7 17 4 0 4 
9 4 3 7 27 2 2 4 
13 ~ 3 4 7 33 3 1 4 
18 ) 4 7 34 2 2 4 
29 4 3 7 5 0 3 ) 
3 2 4 6 15 1 2 ) 
11 4 2 6 20 1 2 ) 
23 2 4 6 31 1 2 3 
26 3 3 6 32 0 3 3 
6 5 0 5 7 1 1 2 
12 2 3 5 16 1 l 2 
14 2 3 5 8 1 0 1 
~ 24_ 0 _l 1 
-
I 
I 
44 
45 
TABLE 3--Continued 
Problems Little Bi' Total Problems Little Bi~ Total (1) (2) (3 (4) (1) (2) (3 (4) 
Home 66 2 0 2 
38 4 3 7 54 1 0 1 
44 5 2 7 63 1 0 1 
50 4 3 7 67 0 1 1 
51 2 5 7 61 0 0 0 
36 6 0 6 62 0 0 0 
37 4 2 6 68 0 0 0 
40 3 3 6 70 0 0 0 
39 1 4 5 
46 3 2 5 Others 
35 2 2 4 83 5 1 6 
45 3 1 4 100 3 3 6 
42 2 1 3 93 2 l 5 
47 1 2 3 78 4 0 4 
48 2 1 3 79 3 1 4 
43 2 0 2 76 2 1 3 
49 1 0 1 86 l 2 3 
41 0 0 0 88 2 1 3 
89 1 2 3 
~self 95 2 1 3 
75 5 1 6 98 2 1 3 
52 2 3 5 85 2 0 2 
56 2 l 5 90 2 0 2 
71 .:3 . 2 5 92 0 2 2 
72 2 3 5 96 1 1 2 
60 3 1 4 97 1 1 2 
65 3 1 4 77 1 0 1 
73 1 3 4 80 0 1 1 
53 2 1 3 81 1 0 1 
55 1 2 3 82 1 0 1 
58 3 0 3 87 1 0 1 
59 3 0 3 91 1 0 1 
64 2 1 3 94 1 0 1 
69 3 0 3 99 1 0 1 
74 0 3 3 84 0 0 0 
57 2 0 2 
Ot the home problems , 14 (82%) of the 17 problems in 
this area were checked by 3 or more boys as being of some con-
cern, with 5 (29%) chosen as being big problems and 8 (47%) 
f) chosen as being little problems by 3 or ~ore boys. 
II 
Concerning problems about the self, 15 (62.5%) of the 
24 problems in this area were checked by 3 or more boys as 
being of some concern, with 5 (20.8%) chosen as being big 
problems, and 7 (29%) chosen as being little problems by 3 or 
more boys. 
The area of least concern tor the boys was problems 
concerning getting along with others. Eleven (44%) of the 
25 problems in this area were checked by 3 or more boys as 
being of some co~ern, with only 2 (8%) chosen as being big 
problems and 4 (16~) chosen as being little problems by 3 or 
more boys. 
The problems ot least concern to the boys were problems 
about "~self" and problems about "getting along with others" 
(see Table 4). Nearly half (45.8%) of problems about "~self" 
were not chosen by any of the boys to be a big problem. The 
same is true of problems about "getting along with others," 
&4 44% ot these were not chosen as being a big problem by any 
of the boys. 
Those checked as being "no problem" by any of the boys 
were as follows: 
Home 41. I need more clothes. 
_,self 61 • • I am too bashful. 
" 62. I am too careless. 
" 68. I am afraid of the dark. 
" 70. I am not ver,y happy. 
Others 84. Grown-ups make fun of me. 
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TABLE 4 
PROBLEMS NOT CHOSEN BY BOYS 
School Home 
(1) (2) 
6 36 
8 41 
17 43 
25 49 
5 41* 
24 
32 
Myself 
(3) 
Big 
54 
57 
58 
59 
61 
62 
63 
66 
68 
69 
70 
Little 
61* 
62* 
67 
68* 
70* 
74 
Others 
(4) 
77 
78 
81 
82 
84 
85 
87 
90 
91 
94 
99 
80 
84* 
92 
*Problems in check list which were 
not chosen by any of the boys to be 
either a big or a little problem. 
The following problems in this study were of the great-
est concern to the third grade girls surveyed (see Table 5): 
School 19. 
" 21. 
Othera 93. 
I wish I could get better marks in school. 
I wish I were smarter in school. 
I wish I had a really good friend. 
Of the 14 girls surveyed, 7 (50%) chose Problem 19, 
and 6 (44%) chose Problems 21 and 93. Problem 19 was one of 
the problems of greatest concern to the boys, also. 
~----------------------
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TABLE 5 
INCIDENCE OF BIG AND LITTLE PROBL~ffi ESTABLISHED BY GIRLS 
I 
Big Little Big Little 
Problem Total Problem Total Problem Total Problem ! Total 
(1) (2) (3) (4) (1) (2) (3) (4) 
19 7 69 9 80 2 35 4 
21 6 57 8 83 2 36 4 
93 6 88 8 86 2 45 4 
14 5 2 7 89 2 47 4 
38 5 13 7 99 2 51 4 
51 5 22 7 5 1 62 4 
47 4 44 7 6 1 65 4 
1 3 50 7 8 1 75 4 
2 3 53 7 16 1 79 4 
3 3 58 7 20 1 81 4 
4 3 78 7 23 1 86 4 
10 3 11 6 25 1 90 4 
11 3 12 6 27 1 94 4 
12 3 21 6 31 1 95 4 
13 3 26 6 34 1 9 3 
18 3 29 6 39 1 16 3 
36 3 33 6 57 1 27 3 
50 3 37 6 60 1 54 3 
55 3 48 6 61 1 55 3 
56 3 70 6 63 1 59 3 66 3 72 6 67 1 60 3 
72 3 76 6 68 1 64 3 
79 3 77 6 69 1 84 3 
9 2 100 6 70 1 91 3 
' 15 2 1 5 75 97 1 3 
22 2 3 5 76 1 99 3 
28 2 4 5 77 1 7 2 
29 2 14 5 82 1 25 2 
30 2 23 5 84 1 30 2 
40 2 39 5 85 1 31 2 
42 2 52 5 88 1 32 2 
43 2 56 5 92 1 34 2 
49 2 61 5 100 1 38 2 
52 2 66 5 7 0 41 2 
53 2 71 5 17 0 42 2 
54 2 7) 5 24 0 43 2 
59 2 80 5 26 0 46 2 
64 2 85 5 32 0 63 2 
65 2 10 4 33 0 74 2 71 2 19 4 35 0 89 2 
74 2 24 4 37 0 92 2 D 78 2 28 4 41 0 6 1 
Big 
Problem 
{1) 
44 
45 
46 
48 
58 
62 
73 
81 
cern to 
TABLE 5--Continued 
Little Big Little 
Total Problem Total Problem Total Problem Total 
{2) {3) (4) {1) {2) {3) {4) 
0 8 1 87 0 83 1 
0 15 1 90 0 87 1 
0 17 1 91 0 93 1 
0 20 1 94 0 96 1 
0 40 1 95 0 98 1 
0 67 1 96 0 5 0 
0 68 1 97 0 18 0 
0 82 1 98 0 49 0 
The following are the little problems of greatest con-
the girls: 
Mi}rself 69. 
tt 57. 
Others 88. 
School 2. 
" 13. 
" 
22. 
I often feel lonesome 
I can't do anything very well. 
I wish I knew why people get mad at me. 
I want to learn how to write better. 
I would like to have more art in school. 
Home 44. 
I wish I could find some good books to read. 
I wish my parents were more interested in 
my problems. 
" 50. 
Myself 53. 
" 58. Others 78. 
I wish my mother and I could do more things 
together. 
I need to learn to stick up for my rights. 
I feel mad most of the time. 
I often say the wrong thing at the wrong 
time. 
Problem 69 was chosen by 64% of the girls as being a. 
little problem, ~roblems 57 and 88 were chosen by 57%, and the 
remaining problems listed above were chosen by 50% of the girls. 
Comparing the results of tabulations in Tables 2 and 5, 
we find that Problem 44 was also chosen by more than 50% of the 
boys as being a little problem. Problem 2, which was checked 
as being a big problem by more than 50% of the boys, was checked 
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The area of greatest concern to the girls was the 
problems "about myself" (see Table 6). Of the 24 problems in 
this area, 18 (75%) were checked by 5 (36%) or more girls as 
being of some concern, with 12 (50%) chosen as being big prob-
lems, and none being chosen as little problems by 5 or more 
girls. 
TABLE 6 
INCIDENCE OF PROBLE~ffi IN SPECIFIC CATEGORIES ESTABLISHED BY GIRLS 
~roblems 
(1) 
School 
21 
19 
2 
13 
14 
11 
12 
22 
1 
3 
-9 4 
29 
10 
23 
26 
28 
33 
9 
16 
24 
27 
30 
15 
18 
25 
31 
34 
6 
7 
8 
======#== 20 
Little Bi~ Total 
(2) {3) (4) 
6 6 12 
4 7 11 
7 3 10 
7 3 10 
5 5 10 
6 3 9 
6 3 9 
7 2 9 
5 3 8 
5 3 8 
5 3 8 
6 2 8 
4 3 7 
5 1 6 
6 0 6 
4 2 6 
6 0 6 
3 2 5 
3 1 4 
4 0 4 
3 1 4 
2 2 4 
1 2 3 
0 3 3 
2 1 3 
2 1 3 
2 1 3 
1 1 2 
2 0 2 
1 1 2 
2 
, 
Problems Little 
(1) (2) 
32 2 
5 0 
17 1 
Home 
50 7 
51 4 
47 4 
36 4 
38 2 
44 7 
37 6 
39 5 
48 6 
35 4 
42 2 
43 2 
45 4 
40 1 
41 2 
46 2 
49 0 
Myself 
Bi~ Total 
(3) (4) 
0 2 
1 1 
0 1 
3 10 
5 9 
4 8 
3 7 
5 7 
0 7 
0 6 
1 6 
0 6 
0 4 
2 4 
2 4 
0 4 
2 ) 
0 2 
0 2 
2 2 
69 9 1 10 
53 7 2 9 
57 8 1 9 
72 6 3 9 
56 5 3 8 
66 5 3 8 
52 5 -===-__;2 7 
50 
[) 
TABLE 6--Continued 
Problems Little Bi' Tota.l Problems Little ~~' Total (1) (2) (3 (4) (1) (2) (4) 
58 7 0 7 77 6 1 7 
70 6 1 7 79 4 3 7 
71 5 2 7 80 5 2 7 
55 3 3 6 93 1 6 7 
61 5 1 6 100 6 1 7 
65 4 2 6 85 5 1 6 
54 3 2 5 86 4 2 6 
59 3 2 5 99 3 2 5 
64 3 2 5 81 4 0 4 
73 5 0 5 84 3 1 4 
75 4 1 5 89 2 2 4 
60 3 1 4 90 4 0 4 
62 4 0 4 94 4 0 4 
74 2 2 4 95 4 0 4 
63 2 1 3 83 1 2 3 
67 1 1 2 91 3 0 3 
68 1 1 2 92 2 1 3 
97 3 0 3 
Others 82 1 1 2 
78 7 2 9 87 1 0 1 
88 8 1 9 96 1 0 1 
76 6 1 7 98 1 0 1 
In the area of school problems, 18 (52.9%) of the 34 
problems were checked by 5 or more girls as being of some con-
I cern, Three (8.8%) were chosen as being big problems and 14 
(41%) were chosen a.s being little problems by 5 or more girls. 
The area equa.l in concern to the school problems was 
the home problems. Out of a total of 17 problems in this area, 
9 (52.9%) were checked by 5 or more girls as being of some con-
cern. Only 2 (11.7%) were chosen as being big problems a.nd 
5 (29%) were chosen as being little problems by 5 or more girls. 
The a.rea of least concern, as with the boys, was 
"getting along with others." Eleven (44%) of the 25 problems 
51 
II 
in this area were checked by 5 or more girls as being of some 
concern. Only 1 was checked as being a big problem and 7 (28%) 
checked as a little problem by 5 or more girls. 
Summarizing the results of tabulations in Tables 3 and 6, 
we find that the area of chief concern for the boys was the 
school problems, while the gi~ls were mainly concerned with 
"myself." The area that both boys and girls were least con-
cerned with was "getting along with others." 
Seven (41%) of t~ 17 home problems and 9 (36%) of the 
25 problems concerning getting along with others were not chosen 
as being a big problems by any of the girls (see Table 7). 
TABLE 7 
PROBLEMS NOT CHOSEN BY GIRLS 
School Home 
(1) (2) 
17 35 
24 37 
26 41 
32 44 
33 45 
46 
48 
5 49 
18 
Myself 
(3) 
Big 
58 
62 
Little 
Others 
(4) 
81 
87 
90 
91 
94 
95 
96 
97 
98 
52 
There were a total of 24 problems (30 for the boys) 
which were not checked as being a big problems by any of the 
====~--==~====== 
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girls. Of these 24 problems, 2 were chosen by more than half 
of the girls as being little ~problems. These were Problems 44 
and 58. 
There were only 3 problems which weRe not checked as 
being a little problem by any of the girls. There were no 
problems which were marked "No Problem" by a total of all the 
girls. 
The number of times each of the 100 problems vas checked 
as one of concern (either big or little) by all the 23 children 
in this study and also the percentage of the class which checked 
each problem will be found in Table 8. 
TABLE 8 
SUMMARY TALLY OF PROBLEM INCIDENCE ESTABLISHED IN EACH AREA 
BY ALL THE CHILDREN 
Problems Girls Boys Bi' Little Total ~ of Class (1) (2) (3) (4 (5) (6) (7) 
School 
21 12 8 10 10 20 87% 
19 11 8 12 9 19 83 
2 10 8 8 10 18 78 
13 10 7 7 10 17 74 
22 9 8 6 11 17 74 
1 8 7 5 10 15 65 
11 9 6 5 10 15 65 
14 10 5 8 7 15 65 
29 8 7 5 10 15 65 
3 8 6 7 7 14 61 
12 9 5 6 8 14 61 
4 8 4 5 7 12 52 
9 5 7 5 7 12 52 
23 6 6 5 7 12 52 
26 6 6 3 9 12 52 
10 7 4 4 7 11 48 
28 6 5 4 7 11 48 
18 3 7 7 3 10 43 
33 6 4 1 9 10 43 
30 4 5 4 5 9 39 
53 
• t 54 
TABLE 8--Continued 
Problems Girls Boys Bi' Little Total % of Class (1 ) (2) (3) (4 (5) (6) (7) 
25 3 5 1 7 8 35 
27 4 4 3 5 8 35 
6 2 5 1 6 7 30 
34 3 4 3 4 7 30 
15 3 3 4 2 6 26 
16 4 2 2 4 6 26 
31 3 3 3 3 6 26 
17 1 5 0 5 5 22 
24 4 1 1 4 5 22 
32 2 3 3 2 5 22 
5 1 3 4 0 4 17 I! 7 2 2 1 3 4 17 
20 2 2 2 2 4 17 
8 2 1 1 2 3 13 
Home 
50 10 7 6 11 17 74 
51 9 7 10 6 16 69 
38 7 7 8 6 14 61 
44 7 7 2 12 14 61 
36 7 6 3 10 13 56 
37 6 6 2 10 12 52 
39 6 5 5 6 11 48 
47 8 3 6 5 11 48 
40 3 6 5 4 9 39 
48 6 3 1 8 9 39 
35 4 4 2 6 8 35 
45 4 4 1 7 8 35 
42 4 3 3 4 7 30 
46 2 5 2 5 7 30 
43 4 2 2 4 6 26 
49 1 2 2 1 3 13 
41 2 0 0 2 2 9 
Myself 
72 9 5 6 8 14 61 
56 8 5 6 7 13 56 
69 10 3 1 12 13 56 
52 7 5 5 7 12 52 
53 9 3 3 9 12 52 
71 7 5 4 8 12 52 
57 9 2 l 10 ll 48 
75 5 6 2 9 11 48 
58 7 3 0 10 10 43 
D 
65 6 4 3 7 10 43 
66 8 2 3 7 10 43 
-
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TABLE 8--Continued 
Problems Girl s Boys Bi' Little Total % of Class (1) (2) (3) (4 (5) (6) (7) 
73 6 4 4 6 10 4) 
55 6 3 5 4 9 39 
70 7 2 1 8 9 39 
59 5 3 2 6 8 35 
60 4 4 2 6 8 35 
64 5 3 3 5 8 35 
74 4 3 5 2 7 30 
54 5 1 2 4 6 26 
61 6 0 1 5 6 26 
62 4 0 0 4 4 17 
63 3 1 1 3 4 17 
67 2 1 1 2 3 13 
68 2 0 1 1 2 9 
Others 
78 9 4 2 11 13 56 
100 7 6 4 9 13 56 
88 9 ) 2 10 12 52 
93 7 5 9 ) 12 52 
79 7 4 4 7 11 48 
76 7 3 2 8 10 43 
83 3 6 7 2 9 39 
86 6 3 4 5 9 39 
77 1 1 1 7 8 35 
80 7 1 3 5 8 35 
85 6 2 1 7 8 35 
89 4 3 4 3 7 30 
95 4 3 1 6 7 )0 
90 4 2 0 6 6 26 
99 5 1 2 4 6 26 
81 4 1 0 5 5 22 
92 3 2 ) 2 5 22 
94 4 1 0 5 5 22 
97 3 2 l 4 5 22 
82 2 2 2 2 4 17 
84 4 0 1 ) 4 17 
91 3 1 0 4 4 17 
98 1 ) 1 ) 4 17 
96 1 2 1 2 ) 13 
87 1 1 0 2 2 9 
It will be noted that 15 (44%) of the school problems 
were checked by more than half of the class. Regarding the 
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remaining categories, 6 (35%) of the home problems, 6 (25%) of 
the prbblems about ttmyself", and 4 (16%) of the problems con-
cerning "others" were chosen by more than halt the class. 
A summary of the percentage of problems chosen in each 
categor,y will be found in Table 9. 
TABLE 9 
PERCENTAGE OF PROB~ffi CHOSEN IN EACH CATEGORY* 
School Home Myself Others 
(1) (2) (3) (4) 
Boys 56% 53% 21% 12% 
Girls 38 35 42 32 
Class 44 35 25 16 
Big 3 • • • • • • • • • • •• 
Little • • • • 6 4 •• • • 
*Percentage of total problems in each 
category chosen by 50%, or more, of the group 
School and home problems ranked highest with the class 
and with the boys. School problems ranked second with the girl s, 
as problems abou~ "myself" ranked slightly hi gher wit)t this 
group. 
There was no appreciable percentage of problems chosen 
as big or little by 50% of the total group. The ten highest 
ranking major problems will be f ound below (see Table 10). 
The percentage of the class which mar ked each of these problems 
as a "big" one will be found in parentheses. 
School 19. I wish I could get better marks in school. 
liz%) 
56 
57 
School 21. I wish I were smarter in school. (43%) 
II 2. I want to learn how to write better. (35%) 
II 14. I would like to have more social studies 
in school. (35%) 
II 3. I want to learn how to spell better. (30%) 
II 13. I would like to have more art in school. 
(30%) 
" 18. I don't like to write stories. (30%) 
Home 51. I wish my dad and I could do more together. 
(43%) 
II 38. I wish I could get along better with my 
brothers and sisters. (35%) 
Others 93. I wish I had a really good friend. (39%) 
TABLE 10 
RANK ESTABLISHED FOR EACH PROBLEM BY ALL CHILDREN 
Rank 
Problem Class Girls Bo)s Bi' Little (1) (2) (3) (4 (5 (6) 
21 1 1 1 2 3 
19 2 2 1 1 6 
2 3 3 1 4 3 
13 4 3 2 5 3 
22 4 4 1 6 2 
50 4 3 2 6 2 
51 5 4 2 2 7 
1 6 5 2 7 3 
11 6 4 3 7 3 
29 6 5 2 7 3 
12 7 4 4 6 5 
14 7 3 4 5 6 
3 7 5 3 5 6 
38 7 6 2 5 7 
44 7 6 2 11 1 
72 7 4 4 6 5 
100 7 6 3 9 4 
36 8 3 3 10 3 
56 8 5 4 6 6 
69 8 3 6 12 1 
78 8 4 5 11 2 
4 9 5 5 7 6 
9 9 8 2 7 6 
23 9 7 3 7 6 
26 9 7 3 10 4 
37 9 7 3 11 3 
D 52 9 6 4 8 6 5.J. 9 4 6 lQ 4 
. 
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TABLE 10--Continued 
Problem 
(1) 
Cl&ss 
(2} 
71 9 
88 9 
93 9 
10 10 
28 10 
39 10 
47 10 
57 10 
75 10 
79 10 
18 11 
33 11 
48 11 
58 11 
65 11 
66 11 
76 11 
30 12 
40 12 
55 12 
73 12 
83 12 
86 12 
25 13 
27 13 
35 13 
45 13 
59 13 
60 13 
64 13 
77 13 
80 13 
85 13 
6 14 
34 14 
4Z 14 
46 14 
70 14 
14 14 
89 14 
95 14 
1) 15 
16 15 
Girls 
(3} 
6 
4 
6 
6 
7 
7 
5 
4 
8 
6 
10 
7 
7 
6 
7 
5 
6 
9 
10 
7 
7 
10 
7 
10 
9 
9 
9 
8 
9 
8 
6 
6 
7 
11 
10 
9 
11 
6 
9 
9 
9 
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10 
9 
10 
9. 
Rank 
Bo~s (4) 
4 
6 
4 
5 
4 
4 
6 
7 
3 
5 
2 
5 
6 
6 
5 
7 
6 
4 
3 
6 
5 
4 
6 
4 
5 
5 
5 
6 
5 
6 
8 
8 
7 
4 
5 
6 
4 
9 
6 
6 
6 
6 
7 
6 
_7 
9 
11 
3 
9 
9 
7 
6 
12 
11 
9 
5 
12 
12 
13 
10 
10 
11 
9 
7 
8 
10 
10 
9 
12 
10 
11 
12 
11 
11 
10 
12 
10 
12 
12 
10 
10 
11 
12 
r 8 
9 
12 
9 
11 
10 
~ 11 
Little 
(6} 
5 
3 
10 
6 
6 
7 
8 
3 
4 
6 
10 
4 
5 
3 
6 
6 
5 
8 
9 
9 
7 
7 
8 
6 
8 
7 
6 
7 
1 
8 
6 
8 
6 
7 
9 
9 
8 
9 
11 
10 
7 
11 
9 
10 
9 
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TABLE 10--Continued 
Rank 
Problem Class Girls Bo)s Bif Little (1) (2) (3) (4 (5 (6) 
54 15 8 8 11 9 61 15 7 9 12 8 90 15 9 7 13 7 99 15 8 8 11 9 17 16 12 5 13 8 24 16 9 8 12 9 32 16 11 6 10 11 62 16 9 9 12 9 81 16 9 8 13 8 92 16 10 7 10 11 94 16 9 8 13 8 97 16 10 7 12 9 5 17 12 6 9 13 7 17 11 7 12 10 20 17 11 7 11 11 63 17 10 8 12 10 84 17 9 9 12 10 91 17 10 8 13 9 98 17 12 6 12 10 8 18 11 8 12 11 49 18 12 7 11 12 67 18 11 8 12 11 82 18 11 7 12 11 96 18 12 7 12 11 41 19 11 9 13 11 68 19 11 9 12 12 
87 19 12 8 13 11 
ota.l Ranks l 19 12 9 13 13 
The ten top ranks of problems were of some concern 
(either a b~g or a little problem) to 48% or more of the total 
class. They are as follows: 
lst School 21. I wish I were smarter in school. 
2nd School 19. I wish I could get better marks in school . 
lrd School 2. I want to learn how to write better. 
School 13. I would like to have more art in school. 
I 
!I 
4th " 22. I wish I could find some good books to read. 
~ 
I 
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5th 
6th 
7th 
8th 
9th 
lOth 
Home 50. I wish my mother and I could do more things 
Home 
School 
It 
" 
It 
School 
tt 
Holz\e 
tl 
Myself 
Home 
Myself 
tl 
Others 
" 
School 
II 
" 
" Home 
Myself 
1t 
II 
Others 
" 
School 
It 
Home 
" 
1-trself 
" Others= 
51 . 
1 . 
11. 
14. 
29. 
3 . 
12. 
38 . 
44. 
72. 
36. 
56. 
69. 
78. 
100. 
4. 
9. 
23. 
26 . 
37. 
52. 
53. 
71. 
88. 
93 . 
10. 
28. 
39. 
47. 
57. 
75. 
79. 
together. 
I wish my dad and I could do more together. 
I want to learn how to read better. 
I would like to have more science in school. 
I would like to have more social studies 
in school. 
I wish I could answer questions in class. 
I want to learn bow to spell better. 
I would like to have more music in school. 
I wish I could get along better with my 
brothers and sisters . 
I wish my parents were more interested in 
my problems. 
I have trouble going to sleep at night. 
I wish I bad more time for reading at home. 
I feel bad about things I do. 
I often feel lonesome. 
I often say the wrong thing at the wrong 
time. 
I need to learn better manners . 
I can't do arithmetic very well. 
I would like to have more arithmetic in 
school. 
I often get in trouble in school. 
Teachers often use words I don't know. 
I wish my parents liked my friends better. 
I need to learn to be more honest. 
I need to learn to stick up for my rights. 
I talk too much 
I wish I knew why people get mad at me . 
I wish I had a really good friend . 
I would like to have more reading in school 
I wish my teacher would tell me when I've 
done a good j ub. 
I wish I could get along better with my 
parents. 
I wish I could have my own r oom at home . 
I can't do anything very well. 
I need to learn to control my temper. 
I fight too much. 
Problem 18, which rariied in the top 10 major problem~ is 
the only one which did not rank among the top 10 problems chosen 
======== ~!.l=the.. total c.la.aa. 
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Problem 19, which ranked second among those checked by 
the class, ranked firs~ among the big problems and was checked 
as a big problem by 52% of the class. 
Those problems which were of least concern and were 
checked by less than 18% of the class are as follows: 
School 5. I don't like school very much. 
" 7. I don't like music class. 
" 
8. I don't like art class. 
" 
20. I don't see why I have to go to school. 
Home 41. I need more clothes. 
n 49. I have to do too much work around the 
bouse. 
Myself 63. I am too selfish. 
" 67. I am afraid of animals. 
" 68. I am afraid of the dark. 
Others 82. Some of the boys I like won't play with me. 
" 84. Grown-ups make fun of me. 
" 87. I feel nervous when people talk to me. 
" 91. I am afraid of most people. 
" 
96. Some people think I'm a bully. 
" 98. Some people think I'm a sissy. 
Most of the problems which were of least concern to the 
class were problems concerning getting along with others. Ot 
the total problems in this category, 24% ranked among those 
least chosen by the class. 
Problems 41, 68, and 87 were checked by only two people 
out of the total group. 
There were 19 ranks of problems established by the class, 
12 by the girls, 9 by the boys, 13 ranks established for big 
problems, and 13 for little problems (see Table 10). 
The top ranking problem established tor each division 
are listed below. 
Class 
Girls 
Boys 
" 
21. 
21. 
21. 
19. 
I wish I were smarter in school. 
" " " " " " " 
" " " " " " I wish I could get better marks in school . 
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Boys 2. I want to learn to write better. 
" 
22. I wish I could find some good books to read. 
Big 19. I wish I could get bett er marks in school. 
Little 44. I wish my paren~s were interested in my 
problems. 
II 69. I often feel lonesome. 
Problem 21, which ranked first with the class, ranked 
first with the girls and boys, also. It ranked second among 
the big problems, and third among the little problems. 
Problem 19, which ranked first among the boys and first 
as a big problem, ranked second with the class and with the 
girls. It ranked sixth as a little problem. 
Problem 2, which is another problem ranking first with 
the boys, ranked third among the class and the girls . It also 
ranked third as a little problem, fourth as a big problem. 
The highest number of problems checked in the inventory 
by a single child was 78, with a total of seven children (four 
in the lower half of the group) checking more than 50% of the 
problems in the inventory (see Table 11). 
TABLE 11 
NUMBER OF PROBLEMS CHECKED BY EACH CHILD 
Problems 
School Home .t-tvself Others Total Problems 
Subjects ~i~ Lit. Big Lit. Big Lit. Big Lit. Big Lit. All (1) (~) (4) (5) (6) (7) (8) (9) (10) (11) (12) 
A 2 12 0 10 0 9 0 7 2 38 40 
B 2 7 1 2 1 5 0 2 4 16 20 
c* 2 14 1 7 2 9 0 8 5 38 43 
D 0 9 1 5 4 10 0 7 5 31 36 
E* 10 10 3 3 0 5 0 3 13 22 35 
F 0 10 0 7 0 11 0 9 0 37 37 
__j 1 --=~~ --
-
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TABLE 11--Continued 
I 
I 
Problems 
School Home r.fyself Others Total Problems 
BifiLit, ! Subjects Bi~ Lit. Bif Lit. BiJ Lit. B" Lit. All (1) (2 (3) (4 (5) (6 (7) (8 (9) (l~r (11) (12) 
G 0 4 0 I 1 0 1 0 0 0 6 6 
H 1 2 3 0 2 3 0 2 12 1 19 
I 4 13 3 6 3 12 3 17 13 48 61 
J 12 11 3 1 6 13 1 10 28 41 69 
K* 4 9 3 2 2 2 0 1 9 14 23 
L 9 15 7 6 3 15 4 12 23 48 71 
M 5 6 3 9 1 8 2 10 11 33 44 
N* 4 14 3 7 1 8 3 9 11 38 49 
0* 8 6 0 8 4 4 0 0 12 18 30 
p 4 14 1 2 1 8 2 6 14 30 44 
Q* 1 9 0 10 2 7 0 1 3 33 36 
R* 19 14 4 6 1 12 5 11 35 43 78 
s 1 10 0 1 0 1 0 5 1 17 18 
T* 14 7 9 3 3 7 3 9 29 26 55 
U* 6 3 0 1 1 6 0 2 1 12 19 
v 18 9 10 2 5 1 10 0 43 12 55 
w 15 13 1 6 10 4 12 0 44 23 67 
Totals 1'-47 221 62 111 64 161 51 138 324 631 955 
*Boys 
The subjects in this study are identifi ed by an alphabet-
ical letter assigned by t he teacher according to ability. The 
same letters are used throughout whenever making reference to a 
particular child. 
I ' 
The boys chose a total of 368 problems, or an average of 41 
problems per boy. The girls chose 587 problems, or an average 
of 42 problems per girl. 
The lowest number of problems checked by a single child 
vas 6. Seventy per cent (70%) of the dhildren checked less than 
half (50%) of the problems, and 26% of the children checked less 
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than one fourth (25%) of the problems. 
The highest number of big problems chosen by an individ-
ual child was 44, with 0 being the lowest. Two children had no 
big problems . Ten children had 10 or less big problems. Seven 
of the children with 0-10 big problems were in the upper half 
of the class. 
The highest number of little problems chosen by an 
individual child was 48, with the lowest being 6. Only two 
children had less than 10 little problems. Ten children (five 
in the upper half and five in the lower half of the class) had 
25 or less little problems . 
The greatest number of big problems and total problems 
were in the lower half of the class (see Table 12). This group 
had 69% of the big problems checked and 55% of the total prob-
lems. They had 49% of the little problems checked, just slight-
ly (2%) less than the upper half of the class. 
TABLE 12 
FREQUENCY OF PROBLE~ffi FOR EACH HALF OF CLASS* 
Class Big Little Total School Home Myself Others 
(1) Sum % Sum % Sum % Sum % Sum % Sum % Sum % 
(2) (3) (4) (5) (6) (7) (8) (9) (10} 11) (12) (13) (14 } (15) 
Upper 103 32 322 51 425 45 47 32 22 35 22 34 12 24 1 
Lower 221 68 309 49 530 55 100 68 40 65 42 66 39 76 
. 
*Upper half and lower ha~f of class are determ1ned by 
the teacher according to achievement in the classroom. Subjects 
A-L constitute the upper half of the class and M-'f constitute 
the lower ha.lf. 
I 
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Concerning the total major school problems, ~8% were 
chosen by the lower half of the class. These are the children 
who would be expected to have more school problems . 
The children who appeared to have the most problems 
according to teacher judgment were also in the lower half of the 
class. The checklist responses verified this judgment as it was 
found that these children had 65% of the major home problems, and 
66% of the major problems about "myself," The highest percentage 
of total major problems (76%) that this group had was in getting 
along with others. 
In reviewing the problems each individual child checked 
(see Appendix B), the writer notes, in a few instances, cases 
of problems expressed which, through knowledge of the child, do 
not really appear to be problems at all. For example, a couple 
of the children checked as a problem: 
30. School work is too eas,y. 
l in classroom performance, however, the child is having a great 
many difficulties. 
Instances were also found of inconsistencieB between 
checklist responses. For example, five children checked these 
two problems in their inventory : 
30. I need help with my school work. 
31. School work is too eas.y. 
In general, it may be said that teachers can gain f~irly 
reliable information concerning children's problems through a 
problem checklist, as we will see that many of the problems 
checked were also expressed in the children's free-writing and 
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interviews. It must be kept in mind, however, that children of 
this age level are limited in their capacity to identify and 
express their problems and, therefore, a few inconsistencies in 
thinking are apt to be found. 
Children's free-writing 
A comparison was made of the children's free-writing 
with checklist responses for each problem area (see Appendix B). 
It was found that the greatest number of problems expressed in 
the free-writing vas in the area of school problems (see Tab1e , D} . 
There were a total of 70 school problems expressed 9r implied in 
the children's stories, 46 problems about "myself," 39 home 
problems, and 34 problems concerning getting along with others. 
Three of the children did not express a problem in their writing. 
TABLE 13 
FREEWRITING PROBLE~ffi CONFIRMED BY PROBLEM CHECKLIST 
I 
School Home Myself Others 
Subject Wr . Conf. Wr. Conf. Wr. Conf. Wr. Conf. 
Pr. Pr. Pr. Pr. 
A 2 1 1 1 1 0 1 1 
II B 3 0 2 1 1 1 1 0 
1: 
C* 6 5 3 2 3 1 1 1 
1: D 4 0 4 1 1 1 2 2 I E* 5 2 2 1 2 2 1 0 
1: F 1 1 0 0 1 0 1 0 
I G 1 0 2 1 2 0 1 0 
I H 2 2 1 0 1 0 1 0 I 3 0 1 1 2 1 1 1 
J 2 1 1 1 1 0 1 1 
K* 5 3 3 2 4 1 3 0 
L 2 0 1 1 3 2 1 1 
111 
M 2 2 1 1 1 1 2 1 
1:~ N* 1 1 1 1 1 
_L 3 1 I 
-
-
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TABLE 13--Continued 
School Home Myself ethers 
Subject Wr . Conf. Wr. Conf. Wr. Conf. Wr . Conf. 
Pr. Pr. Pr. Pr. 
0* 2 1 1 1 2 1 1 1 p 1 0 1 1 2 2 1 1 Q* 3 1 6 1 2 1 1 1 
R* 4 2 2 1 3 1 3 3 
s 4 1 2 0 1 0 1 1 
T* 9 4 1 1 7 2 5 4 
U* 3 2 1 1 2 1 0 0 
v 3 3 2 2 2 1 1 1 
w 2 2 0 0 1 0 1 1 
!--
Totals 70 34 39 22 46 20 34 22 
:! % Conf. 48/o 56/~ 43% 65% 
. Notes • 
The abbreviation W~. Pr., used in the table above, stands 
for problems expressed by the child in his free-writing. 
The abbreviation £2B!• refers to the written problems 
which were confirmed in the checklist. 
Asterisks (*) indicate the boys in this study. 
Ninety-eight (52%) of the total 189 problems expressed 
in free-writing were confirmed by the checklist. Concerning the 
problem areas, we find that 34 {48%) of the 70 school problems, 
22 (65%) of the 34 problems about "others,'' 22 (56%) of the 39 
home problems, and 20 (43%) of the 46 written problems about 
"myselfn were confirmed by the checklist. 
II The greatest number of problems expressed in the free-
writing was in the area of school problems, although only 48% of 
these were confirmed in the checklist. 
The highest perc entage of checklist confirmations (65%) 
occurred in "getting along with others," with home problems 
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ranking second (56%) in percentage of problems confirmed. 
One of the school problems expressed in the stories, 
which was of concern to some of the children, was not suggested 
in the checklist . It was the problem of not having enough time 
in school to complete work. Seven of the children brought this 
problem out in their stories . 
Other problems expressed that appear real to the children 
but which have no bearing on checklist problems are : 
" If I let my bird out when I ' m eating he comes to me and 
eats some of my food." 
"My parakeet, Billy Boy, always gets on my shoulder and 
bites my ear . " 
"The TV is broken. " 
"I am afraid of lightning . " 
"I wish I would never catch a cold." 
"I wish my bike would change into an English one . " 
Twanty- nine (30%) of the t otal 98 problems confirmed in 
the inventory were major problems (see Table 14) . These are as 
follows: 
38. 
11 . 
47. 
15 . 
21 . 
30. 
39 . 
1. 
3. 
'· 19. 
40. 
44. 
48. 
71. 
I wish I could get along better with my brothers 
and sisters. (6) 
I would like to have more science in school . (4) 
I wish I could have my own room at home. (4) 
I don'~ like arithmetic . (3) 
I wish I were smarter in school . (3) 
I need help with my school work. (3) 
I wish I could get along better with ~ parents. 
I want to learn how to read better. (2) 
I want to learn how to spell better . (2) 
I can't do arithmetic very we l l . (2) 
I wish I could get better marks in school . (2) 
My parents don't understand me . (2) 
I wish my ~arents were more interested in my 
problems. ~2) 
I don't have much fun at home. (1) 
I talk too much. (1) 
(3) 
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99. I need to lear n how to get along with people. (2) 
2. I want to learn how to write bet t er. {1) 
5. I don't like school very much. (1) 
9. I would like to have more ari t hmetic in school. (1) 
23. I often get in ti·ouble in school. (1) 
31. I don't have much fun in school . (1) 
50. I wish my mother and I could do more things 
together. (1) 
56. I feel bad about things I do. (1) 
63. I am too selfish. (1) 
65. I don't have as much fun as t he other boy s and 
girls. (1) 
79. I fight t oo much. (1) 
80 . I wi sh my cla ssmates wouldn ' t pick on me . (1) 
93. I wish I had a really good friend. (1) 
96. Some people think I ' m a bul l y. (1) 
The figure in parenthesis after each problem refers to the num-
ber of children who expressed the problem in free-writing. 
TABLE 14 
MAJOR CHECKLIST PROBLEMS CONFI RMED OR I MPLIED 
I N CHI LDREN'S STORIES* 
Problem Bo)s Girls Total Problem Boys Girls Total I (1) (2 (3) (4) (1) (2 ) (3) (4) 
School 
1 1 1 2 40 2 • • • 2 2 . • • 1 1 4i 1 3 4 
3 1 1 2 44 2 • • • 2 4 1 1 2 48 2 • • • 2 5 1 • • • 1 50 • • • 1 1 
9 • • • 1 1 Myself 
11 2 2 4 56 • • • 1 1 
15 1 2 3 63 • • • 1 1 
19 2 • • • 2 65 1 • • • 1 21 2 1 3 71 2 • • • 2 23 1 • . • 1 Others 
30 2 1 3 79 • • • 1 1 
31 1 • • • 1 80 1 • • • 1 
Home 93 1 • • • 1 
38 2 4 6 96 1 • • • 1 I 39 3 • • • 3 99 1 1 2 
_I 
*See Appendix B for children's stories. 
·- ---
1.1 
I' 
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In considering the children's free-writing, we should 
bear in mind that: 
1. Children at this age level are limited in their 
ability to express themselves through this mediUm. 
2. Problems expressed may possibly be "faked" or 
imagined in order to fulfill the task of writing a story. 
However, since many of the problems expressed in the 
free-writing were confirmed by the checklist responses and 
interviews, it was found that this method of obta ining informa-
tion about children's problems is also very revealing. Addi-
tional information which supplements the checklist problems can 
also be gained. 
Personal interviews 
The children were interviewed concerning problems checked 
in the inventory. Each child was asked why he checked the par-
ticular problem as a big or little problem and was encouraged 
to express his feelings. Comments were recorded by the teacher. 
The top ten ranks of problems (a total of 37 problems 
which were checked as either a bi~ or little problem by 48% or 
more of the class--see Table 10), listed with the comments of 
the children when interviewed, will be found in Appendix c. 
The subjects are listed alphabetically and those comments which 
refer to big problems are identified by an asterisk (*). 
When interviewed, some of the children changed their 
mind concerning the checklist responses. Thirty-three (33) 
children changed big problems to little problems, 2 children 
70 
changed little problems to big problems, and 19 chi ldren changed 
a. problem checked to "no problem" (see Table 15) . There were 
a total of 54 changes, roughly only 6% of the total responses; 
TABLE 15 
CHANGE OF CHECKLIST RESPONSE 
DURING INTERVIE\f 
Subject Big to Little to No 
Lit-tle Bi' Problem (1) (2) (3 (4) 
A • • • • • • • • • 1 
D • • • • • • • • • 1 
E* 2 • • • • • 2 
K* 1 • • • • • • • • • 
M 2 2 2 
0* 1 • • • • • 2 p 5 • . • • • 6 Q* • • • • • • • • • 2 
R* 19 • • • • • • • • • 
T* 3 • • • • • 2 
w • • • • • • • • • 1 
Totals 33 2 19 
*Boys 
Those problems l i sted in Appendix C which ranked among 
the top ~en chosen by the class also raruted among the top ten 
major problems, with the exception of Problem 18. The comments 
of the children concerning this problem were as follows: 
18 . I don ' t like to write stories . 
B. "I can't think of any storie s . I have a little trouble 
spelling and a hard time getting ideas. I wish we 
didn't have to . I ' d rather have a. science book. " 
E. "I'm not used to writing stories. It's hard getting 
ideas. I get stuck on some words." 
J . "I don't think up things too good. " 
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P. "It's hard for me to t hink up stories." 
R. "I can't think of things to write about." 
T. "Book reports a.re hard. They come out sloppy. I don't. 
like my paper. It's sloppy because I hurry to get 
done." 
v. "Every time I write, my hand gets sore." 
After reviewing the comments, it wa.s noted that most of 
the children were able to give some response, although brief, 
concerning the problems they ha.d checked in the inventory. No 
discernible difference wa.s found between the types of comments 
referring to big problems a.nd those referring to little problems. 
Several types of remarks were offered. Some children 
gave general comments, while others gave specific reasons for 
problems. Some of the comments were merely a. restatement of the 
problem. Other comments were unrelated to the problems. There 
were also a. few "I don't know" responses in w~ich the child was 
unable to state a.ny reason for the particular problem (see 
Table 16). 
TABLE 16 
"I DON'T KNOW" RESPONSES 
GIVEN DURING INTERVIEW 
Subject Responses 
L 1 
Q* 2 
R* 6 
v 1 
w 23 
Total 33 
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The majority of the "I don't know" responses were made 
by Subject W and the children in the lower part of the grouping. 
This follows, since these children are most apt to be limited in 
reasoning ability. 
There is no real way of knowing the actual degree to 
which a. child is bothered by a. problem, as no real difference 
can be noted between the comments concerning a. big or a. little 
problem. We can only accept the child's word for it that a. 
problem is "big" or "little. " 
The child's inability to identify or verbalize his real 
problem must be recognized. The relationships may be obscure 
to him because of his lack of knowledge and his limited experi-
ences . Most of the comments in this study, however, gave ~ 
insight into the child, if only to tell us whether or not he can 
express himself adequately . 
Comparison of procedures used 
In comparing the responses gained through the children's 
free-writing, checklist, and interview, it was found that the 
greatest percentage of consistent responses (94%) occurred be-
tween checklist and interview responses (see Table 17), since 
these problems corresponded. Many of the problems that the 
children expressed in their free-writing were not in the check-
list. Neither could a. child express as many as the 100 problems 
which the checklist expresses. Therefore, the percentage of 
consistent responses (15%) between checklist and free-writing 
is much less. 
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TABLE 17 
CONSISTENCY OF RESPONSES I N PROCEDURES USED 
Confirmed Responses 
Problems 
Free-writing Checklist Interview 
Procedure Total All % Bij % All % Bi~ % All % Big % (1) (2) (3) (4) (5 (6) (7) (8) (9 10) (11) (12; (13) (14 
Writing 189 • • • ••• • •• • •• 98 52 29 30 98 52 29 30 
Checklist 955 143 15 52 36 • • • ... • • • . .. 901 94 291 32 
Interview 955 143 15 52 36 901 94 291 32 . . . • • • • •• • • • 
There were 98 free-writing responses which were confirmed 
by the checklist and interview responses. This constituted 52% 
of the total free-writing problems. Twenty-nine (30%) of these 
98 problems were confirmed as being major problems by the check-
list and interview. 
Of the total 955 checklist responses, 143 (15%) were 
implied or confirmed in the children's stories. These were also 
confirmed by interview. Fifty-two of these 143 problems (36%) 
were big problems . During the interviews, 901 (94%) of the total 
checklist responses were confirmed. Thirty-two per cent (32%) 
of these were big problems. 
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CHAPTER V 
SUHHA.RY AND CONCLUSIONS 
Summary 
This study was conducted to discover: 
1. The common problems of third grade children. 
2. The most effective method of gaining information 
concerning problems--problem checklist, free-writing, person~! 
interview. 
3. The consistency and accuracy of children's 
responses concerning their problems 
The study was also designed to help teachers gain a.n 
understanding of what children of this age level are like and 1 
how to help them. 1: 
A group of 23 children, 9 boys and 14 girls, ages 8-9, 
were used as subjects. These children represent a more or less 
average third grade, having a scatter in ages and abilities. li 
The checklist used in this study consisted of 100 items, 
which might apply to third graders, taken from the SRA Junior 
Inventory (1955), by H. H. Remmers and R. H. Bauerfeind, Form s, 
for use with grades 4-8. The statements in the inventory 
represented problems, as children see the~, in the following 
four categories: 
1. About Me and MY School 
c:> 2. About Me and MY Home 
--========================~===== 
1 
3. About Myself 
4. Getting Along with Others 
In order to analyze the data collected, tables were 
constructed. These tables s howed: 
1. Incidency of big and little problems established 
by the boys, the girls, and the class. 
2 . Incidence of problems in specific categories 
established by the boys, the girls, and the class . 
3 . Rank established for each problem by the class. 
4 . Number of problems checked by each child 
5. Frequency of problems for each half of class 
6. Consistency of responses between free-writing , 
checklist, and interview. 
To summarize the results of the tabulations , it appears 
that: 
1. The area of greatest concern to the boys was the 
school problems, while the girls were mainly concerned with 
problems about "myself." 
2. Of the 38 problems which raclted among the top ten 
problems which were of some concern to the class, the greatest 
percentage chosen were school problems, while the next highest 
percentage was home problems. 
3 . The problems of greatest concern to all were: 
(21) I wish I were smarter in school. 
(19) I wish I could get better marks. 
{2) I want to learn how to write better. 
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4. The area of least concern to the class was 
"getting along with others." 
5. The largest number of problems checked by any 
one child was 78, and the lowest number was 6. The highest 
number of big problems checked by any one child was 44, and the 
lowest was 0. The highest number of problems checked as little 
was 48, and the lowest was 6. 
6. Concerning the total number of problems, the 
average number for each pupil was 41. The average number of big 
problems per pupil was 14. 
1. The greatest percentage of problems (55%) oc-
curred in the lowest half of the class, with 68% of the total 
major problems being expressed by this group. Comparing girls 
and boys, the boys had the greater average of problems (41 prob-
lems per boy) • 
8 . There was a. total of 189 problems expressed by 
the children in their free-writing. Ninety-eight (or 52%) of 
these were confirmed by the checklist responses. The highest 
percentage of checklist confirmations (65%) occurred in "getting 
along with others." Fifty-six per cent (56%) of the home prob-
lems expressed, 48% of the school problems, and 43% of the 
problems about "myself" were confirmed by the checklist responses. 
The largest number of problems stated in a single child's story, 
which was confirmed in the inventory, was 5. These were in the 
area of school problems. Thirty per cent (30%) of the written 
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problems confirmed by the checklist were major problems . l_ 
9. Eleven people changed their inventory responses 
when interviewed, with the greatest percentage of changes occur-
ring in the lowest half of the class. There were 54 changes 
altogether, only 6% of the total responses given. Thirty-five 
of the changes were made by 7 peop~e concerning the seriousness 
of the problem, with 33 of these changes being changes from big 
to little problems. 
Nine children maae a total of 19 changes of 
response about a problem, by stating that it was not a problem 
when interviewed . 
10. Five children gave a total of 33 "I don't know" 
responses when interviewed about problems . Twenty-three (23) 
of these responses were made by Subject W, who ranked lowest 
in ability. 
11. The greates~ percentage of consistency of 
responses (94%) occurred between checklist and interviews . 
Next were free-writing responses followed up by checklist and 
interview. Firty-two per cent (52%) of these problems were 
confirmed. 
Conclusions 
It must be kept in mind that the conclusions from this 
study have to do only with children in the third grade of a 
selected school in a particular community. The data from this 
study do not apply to any other type of community or grade level . 
The conclusions reached by the writer, through the re-
sults of the survey, corroborate the fact that children of this 
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age level do have problems which appear of vital concern to them. 
In view of the fact that some children did change their minds 
concerning their problems when interviewed in this study, and not 
all problems expressed in writing were confirmed by the inventory, 
complete consistency of responses is lacking . Since this oc-
curred in such a small number of cases, the inconsistency is 
scarcely enough nor suitable for analysis. 
Problems in the area of education were more numerous in 
both the free-writing and in the checklist than the problems in 
any other area. The area that ranked second in t he number of 
checks given by the pupils was the home problems. The large 
number of problems found in these areas implies that the school 
itself, in addition to the home, is a large contributor to the 
number of personal problems confronting the pupils. In attempt-
ing to hel p solve the problems of the children, it would seem 
that the schools themselves must first recognize their own con-
tribution to the maladjustment of the pupils . The majority of 
problems which these children identified were tangible in nature 
and of the type that the teachers, in cooperation with parents 
and school authorities, can seek to remedy. 
II The area of least concern in both the free-writing and 
checklist was "getting along with others." Problems which were 
checked or mentioned by only a single child or few children are 
of equal significance, however, because they give insight into 
the needs of the individual and offer information which can be 
used for more effective guidance. 
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This study showed that the children with the lowest 
abilities had the greater number of problems. Since this group 
also had the highest percentage of inconsistencies in responses, 
we may conclude, within the limits of this study, that the chil-
dren of l owest intelligence are less apt to be accurate in their 
identification of their problems. There is a possibility that 
they may just be checking problems haphazardly in the inventory 
without any real judgment or thinking on their part . Also, when 
interviewed, many uz don't know why" responses concerning prob-
lems were given by this group . 
Comparing comments concerning big problems and little 
problems , we see little difference in type of remarks. offered. 
There is a question as to whether or not the child at this level 
actually can determine the degree of his problem accurately. 
It is extremely difficult to obtain evidence that the responses 
given in the checklist actually do represent the children's true 
feelings . There is always the possibility of conscious or un-
conscious concealment, although every attempt was made in the 
directions to the testee and in the mode of response, to insure 
that the responses given would be honest and s incere. It is 
virtually impossible, however, in any type of personality or 
interest testing to guarantee that the obtained responses are 
truly "self-descriptive." 
In analyzing the free-writing, it was found that 52% 
of the problems expressed were confirmed by the inventory and 
interview responses. It may be concluded that children's free-
writing is a valuable aid in giving teachers insight into the 
! 
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problems of their children , as children may express problems 
significant to them. Also, this procedure provides a good writ-
ten language experience for the child. Supplemented by a problem 
checklist and/or interview, children's free-writing can give a 
fairly whole picture of the child ' s problems. It is to be ex-
pected that a few inconsistencies in responses will naturally and 
invvitably appear, due to the limitations of the child himself . 
While the inexperience and immaturity of children form 
definite barriers, these same factors also present a great 
opportunity for guidance. Besides its definite remedial 
aspect, guidance also has a preventive function. Perhaps 
the most important difference in the elementary school 
guidance program is that it is not primarily concerned, ~s 
in later years, with redirecting and re-forming, but rather 
with establishing desirable patterns. 
For general classroom procedure as a means of studying 
the children, it may be necess3ry to omit the interview concern-
ing problems if a problem checklist was used . The time element 
is so great , especially if the class is large , that the teacher ' s 
day will not permit it, except in special cases which seem to 
warrant the need of a personal talk between teacher and child . 
If time permits , the interview is a valuable technique in child 
study, as it may be used to explore the child's feelings and 
attitudes , and to gain further insight into the child's ability 
to express his problems . It offer s a means by which the teacher 
may become acquainted with the child's unique characteristics to 
supplemen; her knowledge of his behavior . From the comments the 
teacher can get an awareness of how the child views himself and 
1Gerald T. Kowitz , PhD and Norma G. Kowitz, M.A. , 
Guidance in the Elementar Classroom (New York: McGraw- Hill 
Book Co ., 1959 , P• 38. 
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his abilities , his attitude toward school and particular subjects , 
the things that bother him at home , how he feels about others, 
etc . The interview is also a particular ly fortunate medium 
because of its flexibility, the possibility of pursuing main 
questions through a series of more detailed questions, and the 
opportunity for dr awing pupils out. 
In this study, the teacher has employed three different 
means of obtaining information about her children, in the belief 
that , by learning from the child how he feels about himself and 
what has meaning for him, a relationship with the child which 
fosters an atmosphere conducive to healthy growth is more readily 
established . 
But the complexity of human learning and of the human 
self are such that no teacher gets mor e than glimpses of 
the inner life of his children, from their self-reports or 
any other means. 
• • • whether or not this information makes any differ-
ence to the children ' s learning, whether it helps them to 
fuller self-realization, depends on the teacher's ability 
to relate what the children say about themselves to his 
other knowledge of them. He listens not only to what they 
say a£out themselves, but what their behavior says about 
them. 
There is room for improvement in the social relations , 
in the emotional make-up, and in the educational status of 
every child. Therefore, the need for a therapeutic envir onment 
i s universal. Through the teacher ' s familiarity with types of 
childhood behavior of the particular age group she is dealing 
with, and familiarity with the problems , interests , backgroun~ 
and needs of t he individuals in that group , understanding and 
1 Almy~ Ways of Studying Children, p . 132 . 
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help can be given. Because of the complexity of human inter-
action, it is impossible to understand oneself or one's pupils 
completely and with finality. But it is possible for all 
teachers to try to understand behavior better. 
If teachers better understood human growth and develop-
ment they could contribute more to the welftre of children 
and thus to the building of a better world. 
Suggestions for further study 
The writer, as a result of this limited study of chil-
dren's problems, suggests that additional study be made in these 
areas: 
1. Conduct a similar study which will include a wider 
geographic area and a larger number of participants. 
2. Take a class in a different geographical location, 
and compare those results with the results found in this thesis . 
3. Consiaer the problems of children of varying socio-
economic levels. 
4. Select children according to certain intelligence 
quotients, compare with a group at the opposite end of the scale, 
and see if a statement can be made as to the effect the intel-
ligence quotient makes on the type of responses given by the 
child. 
5. Consider the problems of children of varying ages. 
6. Compare children's problems to the opinions of 
teachers regarding children's problems . 
7. Analyse problems expressed and suggest remedies. 
1 Strang, An Introduction to Child Study, p. 424. 
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APPENDIX A 
0 
l!A~E -----------------------------------------------------------
DIRECTIONS 
What thin6s do you wish you could do? \'lba t thitlgs v1ould you 
like to know more about? What things worry you, and keep you 
from being as happy as you would like to be? 
In this booklet you will find a list of 1:1any interests and 
problems of young people your age. 
The items look like this: 
I want to leam how to read better. D 0 
I wish I had morepep. D 0 
As you mark eaoh item in the list, use the two boxes to show 
the way you reall~ teel about it. 
NO 
NO 
Put an X in the BIG BOX if it is a BIG PROBLE:4 for you. 
Put an X in the Ll'l'TLe BOX if it is just a LITTLE PROBI.F:".1. 
Draw a circle around the word "110" if it is 
r:OT A P RODLE'l tor you. 
Marking the items in this booklet should help you to understand 
your own interests and nrobleme better. 
Remember, make just one mark for each item. 
; 
ABOU'r !.lE Ai.!D :,fY f! CHOOI. 
... . ..-...~ 
la I want to learn bow to read better. L.J D NO 
2. I want to learn how to write bette~ . Q 0 }!0 
3, I want to learn how to spell better. 
D~ 0 NO 
4. I can't do arithmetic very well. D [J NO 
5. I don't like school very much. 0 ti:] no 
6. I don't like our school-books very much. D -, .... NO 
'7. I don't like music olass. 0 tJ N0 
a. I dontt like art class. D n NO 
9. I \10Uld like to have more arithmetic in lJ school. 0 uo 
10 .. I would like to have more reading in school.fT 
-
0 NO 
11. I would like to have more science in school.n r · l \,; 
-
. .. . 4J 
12. I would like to have more music in school. IT [J NO 
13. I would like to have more art in s ohool. 0 _ .., I • 
--· 
~ro 
14. I would like to have more social studies D in school. 0 NO 
15. I don't like arithmetic. n 
-
n 
-
NO 
16 . I don't lilte spelling. n n NO 
- ·-
17e I don't like reading. n n NO 
-
~
18. 
19o 
20e 
21 .. 
-2-
I don't like to write stories. 
I wish I could got better marks in school. 
" 
I don't see why I have to go to school. 
I wish I were smarter in school . 
0 
D 
D 
D 
22. I wish I could find some good books to read.o 
23. 
24. 
25. 
26. 
2'7. 
I often get in trouble in school. 
I am afraid to raise my hand and talk 
in class. 
I wish teachers liked me better. 
Teachers often use words I don't know. 
no'St teachers dont t understand me. 
28. t1 wish rrry teacher would tell me when 
I've done a good job. 
29. I wish I could ~nswer questions in class. 
30. I need help with my school work . 
31. I don't have much fun in school . 
32. Sometimes I \vish I eould quit school noir. 
33. My school work is too easy for me. 
34u I wish -;:e had a nicer school. 
IT 
-
0 
D 
0 
0 
n 
-
n 
-
n 
~
0 
D 
D 
0 
Q 
D 
0 
0 
D 
D 
D 
...D 
0 
0 
n 
--
0 
q 
C:l 
0 
0 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO .,., 
~0 
l'IO 
NO 
NO 
r 
35. 
37o 
39. 
40. 
4lo 
42. 
44 .. 
45 t; 
46o 
47 .. 
48. 
49. 
50. 
" 
-.:>-
ABOUT ·~1E AND MY H0:.1E 
I wish I had a nicer home. 
I wish I had more time tor reading ~t home. 
I wish my ?arents liked my friends bette~. 
I wish I could aet along batter with my 
brothers and sisters. 
I wish I could get along batter with my 
parents. 
r.~y parents don• t understand me. 
I need more clothes. 
I wish I could have nicer clothes. 
I need more spending money. 
I wish my parents were more interested 
in rri'1 problems. 
I wish my parents would not be so strict. 
My parents don't realize that I'm growing 
up. 
I wish I could have my own room at home. 
I don't have much fun at home. 
I have to do too much work around the 
house. 
I wish my mother and I could do more 
t"'ings together. 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
n 
-
n 
-
0 
n 
-
D 
0 
0 
0 
0 
0 
0 
0 
0 
D 
D 
Ct 
n 
-
0 
n 
-
0 
NO 
NO 
no 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
"" NO
-
I 
I 
.., -4-
~ 
51,. I wsh my dad and I could do more D tht gs together. IJ NO 
ABOUT MY'S ELF 
52. I ned to learn to be '!lore honest . 0 0 NO 
53. I ned to learn to stick up fo!' rtcf rights .. .o 0 NO 
54o ruy feelings c.re easily hurt. 0 0 NO 
55-. I ·~ite my finge~-nails. D 0 NO 
56 .. I .oel bad about things I do. n 
-
0 NO 
57 .. I cmtt do anything ve r::r woll • D 0 lW 
58o I ftel mad. most or the t1mc.h D 0 NO 
59. I 11 sh')w off" too much. 0 0 no 
60. I run t<10 nervous. n 
-
n 
-
~m 
6lo I am too bashful. D n !~0 
--
62. I om too e'lreleas. D w NO 
53. I am too se1f1sh. 0 0 lJO 
64o I need to learn not to act so silly. fl II NO 
- -
65.., I donf t haya a~; much run as the other n boys and girls, n NO 
-
-., 
6Go I worry too mucn. D r·., ......... , LW 
I 
-5-
67 ., I am afraid of ani"lals. 
68 ., I am afraid of the dark . 
69. I often feel lonesome. 
'70. I am not very hapoy. 
71. I talk too much. 
72. I have trouble going to sleep at night. 
73 . I have bad dreams. 
74. I want to learn to talk better. 
75 . I need to learn to control my temper . 
76 . 
7'7. 
78., 
so. 
GETTING ALONG '."11TH OTHER Pfl>PLB 
I need more friends. 
I don't like most people . 
I often say the wrong t h ing at the wrong 
time. 
I fight too much. 
I wish my class mates wouldn't pick on me. 
0 
D 
D 
0 
D 
0 
0 
D 
0 
0 
n 
-
n 
-
D 
D 
81 . Some of the girls I like won't play \dth me.n 
-
82 .. 
83. 
Soma of tho boys I l i ke won't play with me. 
Grown-ups are too bossy. 
D 
D 
p 
0 
0 
0 
0 
0 
0 
0 
0 
D 
o ·· 
0 
D 
n 
-
n 
NO 
NO 
NO 
no 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
HO 
NO 
NO 
lTO 
IW 
uo 
I 
. 
~ , 
- 6 .. 
84. Grown-ups nmke f'un of me. 
85 . Grown-ups don't think I'm ever ri .~ht. 
86. J wish grown-ups would help, me w'1en I 
I:aed help, 
87. I feel nervous When peonle t alk t o me. 
88. I \'llsh I kne·r.r why people get r1ad at me. 
89 .. I hs re trouble making f'rienr:s. 
90. Most )eople don't unc.e rs tand me. 
91. I am afraid of mo.st p3ople. 
92. I am af~sid to talk to people. 
93. I wish I :r.ad a realJy good friend ~ 
94 . Some of the kids think I 1m too smart in 
school. 
95. Some people think I'm a "emart-alee.n 
96. some people think I ' m a bully . 
97. Some people tbink I 1 m "spoiled." 
98. Some p aople think I'm a sissy~ 
99. I need to learn how to get along with 
people. 
100. I need to loam better manners. 
D 
D 
0 
D 
D 
D 
D 
0 
0 
u 
0 
0 
0 
n 
-
n 
-
D 
D 
D NO 
NO 
D NO 
n 
-
NO 
0 NO 
0 NO 
0 NO 
0 NO 
n 
-
NO 
0 NO 
0 no 
0 NO 
0 NO 
n NO 
-
0 NO 
0 HO 
0 IiO 
. 
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APPE};1HX B 
COMPARISON OF FREE-WRITING RESPONSES 
\HTH INVENTORY RESPONSES 
The inventory problems which were checked by each 
subject and the problems expressed by the chil d in free-writing 
are listed below. Inventory problems which pertain to written 
problems are underlined. 
About Me and My School 
Free-Writing 
Subject A 
Two written problems.--"My 
problem in school is I wish 
that we could have more sci-
ence stories . I wish in 
arithmetic that we did not 
have to do so many dollar 
problems because it takes 
too long to do them." 
Subject B 
Three written problems . - -
"! would like division soon. 
Sometimes I don't get done 
Inventory 
Two big problems . --(11) 1vould 
like more science, and (12) more 
music . 
Twelve little problems . --
(2) 1vants to write better. 
(4) Can't do arithmetic very 
well. (9) Would like more 
arithmetic , (10) reading, (13) 
art, (14) social studies . (19) 
Desires better marks, (21) to 
be smarter , (22) good books to 
read, (28) praise from the 
teacher for good wokk. (29) 
1fishes could answer questions 
in class. (33) School work is 
too easy. 
Two big problems . --(11) Would 
like more science . (18) Does 
not like to write stories. 
with my work. One day I was 
getting my clothes . Glenn 
came along and pushed me . " 
Subject C 
Six written problems . - -
"About school, we do not 
have much science . I would 
like to know more about rain, 
clouds , moon. John s . is my 
worst problem. He always 
bothers me . The work is 
sometimes too hard and some-
t;mes too easy. Some of the 
number work examples are too 
hard . I don't like to do 
b'O"a:'rd work. There ' s too 
much and it ' s too hard. The 
teacher does not let me talk 
enough sometimes when we ' re 
working or at recess . " 
Subject D 
Four written problems.--
" ! never get my work done . 
Dianne keeps talking to me . 
I would like to be moved 
from my seat . I think we 
have too much arithmetic . 
Dianne is always copying 
my paper or Donna's paper, and 
she always says she don ' t 
copy it. " 
Seven little problems.--
!2) Wants to write better . 10) Would like more reading, 13) art, (14) social studies. (19) Desires better marks , 
(21) to be smarter , (22) good 
books to read. 
Two big problems . --(11) Would 
like more science, and (13) more 
art in school . 
Fourteen little problems. --
(2) Wants to learn to write 
better . (4) Can ' t do arithmetic 
very well . (7} Doesn ' t like 
music class. (10) Would like 
more reading and (14) more 
social studies . (18) Doesn ' t 
like to write stories . (19) 
Would like to get better marks . 
(21) Would like to be smarter . 
(22) Wishes could find some good 
books to read . (26) Teachers 
often use words he doesn ' t know. 
(29) Would like to answer ques-
tions in class . (30) Needs help 
with school work . (31) Doesn ' t 
have much fun in school . (33) 
School work is too easy. 
No big problems . 
Nine little problems . --
(10) 1'lould like to have more 
reading, (11) science , (12) 
music , (13) art , (14) social 
studies . (19) Would like better 
marks . (24) Afraid to raise 
hand and talk in class . (29) 
Wishes could answer questions 
in class. (33) School work is 
too easy. 
Subject E 
Five written probLems . --
" I ' d like to have more 
science. Louis is my worst 
problem. Christine acts 
like a clown every morning. 
The work on the back board 
is too-6asy. I'd like to 
change talking too much. " 
Subject F 
One written problem. - -
".Hy problem in school is 
we don't have a lot of 
science because I like 
science very much because 
it teaches us more things 
all the time . That is 
why I like science." 
Subject G 
One written problem.--
"! wish I could make Horace 
stop making funny faces at 
me at lunch. He's always 
doing it to me . " 
Ten big problems . --(2) Would 
like to write better . (4) Can't 
do arithmetic well. (12) Would 
like more music , (13) art , (18) 
Doesn't like to write stories . 
(19) Wishes could get better 
marks. (22) Wishes could find 
some good books to read. (29) 
Wishes could answer questions 
in class. 
Ten little problems . --
(10) Would like more reading , 
(11) science, (9) arithmetic . 
(1) Wants to learn to rea.d bet-
ter~ and (3) to spell better . 
(21 Wishes he were smarter . 
(23 Often gets in trouble in 
school . (25) Wishes teachers 
liked him better. (26) Teach-
ers often use words he doesn ' t 
know. (33 ) School work is too 
easy. 
No big problems. 
Ten little problems . --
(1) Wants to read better . 
(4) Can ' t do arithmetic very 
well. (9) Would like more 
arithmetic , (10) reading t (11) 
science , (12) music , (13) art , 
(14 ) social studies. (21) 
Would like to be smarter. 
(22) Wishes could find some 
good books to r ead . 
No big problems . 
Four little problems.--
(4) Can't do arithmetic very 
well . (9) Would like more 
arithmetic . (21) Would like to 
be smarter in school . (29) 
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Subject H 
Two written problems.--
"! wish arithmetic wasn't so 
hard. I wish it was like 
nine times five, like that 
and so on. I wish that I 
could write better." 
Subject I 
Three written problems.--
"M3r problem is I wish I could 
get my work done every day. I 
wish that Christine would stop 
talking to me. Then I could 
maybe get my work done. I 
wish that Donna N. would stop 
telling Christ~he what I am 
doing." 
Subject J 
Two written problems.--
"Sometimes I wish that I 
could be better on my arith-
metic. I do not know my 
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Wishes could answer questions 
in class. 
Seven big problems . --(1) 
''lants to learn to read better 
and {2) write better. (10) 
'fould like to have more reading, 
(13) art, (14) social studies. 
{19) Wishes could get better 
marks. (21) Would like to be 
smarter. 
Two little problems .--
(24) Afraid to r aise hand and 
talk in class. (4) Can't do 
arithmetic very well. 
Four big problems.--(10) 
Would like more reading , (13) 
art, (14) social studies. (19) 
Wishes could get better marks . 
Thirteen little problems.--
(1) Wants to learn to read, 
(2) wri te , and (3) spell better. 
(4) Can't do arithmetic well. 
(11) Would like more science, 
(12) music. (20) Doesn't see 
why has to go to school. (21) 
Would like to be smarter. (22) 
'vould like to find some good 
books to read. (24) Afraid to 
raise hand and talk in class. 
(25) Wishes teachers liked her 
better. (26) Teachers often 
use words she doesn't know. 
(27) Host teachers don 't under-
stand her. 
Twelve big problems.--
(2) Wants to learn to write 
better. (4) Can't do arith-
metic very well. (9) Would like 
multiplication because I do 
not know them good the way I 
should know ·them. And another 
thing is that I just don't get 
my school work done." 
Subject K 
Five written problems.--"A 
boy next to me disturbs me so 
I can't do my work and some-
times you put me in the chair 
up front when it was the other 
boy. I don't know some of my 
words. I wish I could spell 
better. Sometimes I get in 
trouble. I sort of go off my 
rocker. I just think of 
playing." 
more arithmetic in school. 
(10) Would like more reading in 
school, (14) social studies. 
(15) Doesn't like arithmetic. 
(18) Doesn't like to write 
stories. (19) Would like better 
marks. (20) Doesn't see why 
she has to go to school. (21) 
Wishes she were smarter in 
school. (29) Wishes she could 
answer questions in class. 
(23) Often gets in trouble in 
school. 
Eleven little problems.--(!) Wants to learn to read 
better. (8) Doesn 't like art. 
(12) Would like more music , 
(13) art. (22) Would like to 
find some good books to read. 
(24) Afraid to raise hand and 
talk in class. (26) Teachers 
often use words she doesn't 
know. (27) Feels most teachers 
don't understand her. {28) 
Wishes teacher would tell when 
she's done a good jub. (30) 
Needs help with school work. 
(34) Wishes we had nicer school. 
Four big problems.--(2) '\'lants 
to write be~ter. (14) Would 
like more social studies . (19) 
Would like better marks . (21) 
Wishes he were smarter in school. 
Nine little problems.--(3) 
Wants to spell better. (11) 
Would like more science, (12) 
music , (13) art. (18) Dislikes 
writing stories. (22) Wishes 
he could find some good books 
to read. (23) Often gets in 
trouble. (25) Wishes teachers 
liked him better. (27) Feels 
most teachers don't understand 
him. (28) Wishes teacher would 
tell him when he has done a good 
job. 
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Subject L 
Two written problems.--
"I never get my work done 
and I want to work faster. 
I am very slow. Sometimes 
I don't finish my work and 
sometimes I do. But I 
always want to finish my 
work. 11 
Subject H 
Two written problems.--
"''lhen recess comes we don't 
have enough time to play 
games. I wish we had to 25 
past 10. If we did I'd be 
glad. Before recess if we 
don't have enough time to 
play games, after recess I 
wish we could play games. I 
wish I could do spelling 
better." 
Nine big problems.--(2) Wants 
to learn to write better. (4) 
Can't do arithmetic well. (5) 
Doesn't like school. (12) Would 
like more music, (14) social 
studies, (19) better marks. 
(21) Wishes were smarter. (28) 
Wishes teacher would say when 
she has done a good job. (30) 
Needs help with school work. 
Fifteen little problems.--
(3) Wants to learn to spell 
better. (6) Doesn't like school 
books. (11) Would like more 
science, (13) art. (15) Doesn't 
like arithmetic, (16) spelling, 
(17) reading. (22) Wishes could 
find good gooks to read. (23) 
Often gets in trouble. (25) 
Wishes teachers liked her better. 
(26) Teachers often use words 
she doesn't know. (27) Fe~ls 
teachers don't understand her. 
(29) Wishes she could answer 
questions in class. (31) Does-
n't have much fun in school. 
(32) Sometimes wishes could quit 
school now. 
Five big problems.--(19) 
Wishes could get better marks. 
(21) Wishes were smarter in 
school. (22) Would like to 
find some good books to read. 
(23) Often gets in trouble. 
(26) Teachers use words she 
doesn't know. 
Six little problems.--(2) 
Would like to learn to write 
better, (3) to spell better. 
(28) Wishes teacher would tell 
her when she has done good job. 
(29) Wishes could answer quest-
ions in class. (31) Doesn't 
have much fun in school. (33) 
School work is too easy. 
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Subject N 
One written problem.--"The 
writing is too hard for me ." 
Subject 0 
Two written problems.--"! 
wish we had more science about 
the weather and how we can 
tell if it will be a bad storm 
and a small storm. That is 
what I wish. I wish I could 
do better work." 
Subject P 
One written problem.--"! 
feel thai I never get my work 
done. Every time when I get 
my paper passed back I see it 
not done. I wish we had more 
Four big problems.--(3) Wants 
to learn to spell better. (13) 
Would like more art, and (14) 
music . (22) Wishes could find 
some good books to read. 
Fourteen little problems.--
(1) Wants to learn to read bet-
ter, (2) to write better. (6) 
Doesn't like school books. (9) 
Would like more arithmetic, (11) 
science, (14) social studies. 
(17) Doesn't like reading, and 
(18) writing stories. (19) 
Wishes could get better marks . 
(21) Wishes were smarter. (26) 
Teachers often use words he 
doesn't know. (28) Wishes 
teacher would tell him when he's 
done a good job. (29) Wishes 
could answer questions in class. 
(34) Wishes had a nicer school. 
Eight big problems.--(2) 
Would like to write better, (3) 
to spell better. (9) Would like 
more arithmetic, (10) reading, 
(11) science, (12) music, and 
(14) social studies . (23) Often 
gets in trouble in school. 
Six little problems.--(1 ) 
Wants to learn to read better. 
(4) Can't do arithmetic well. 
(13) Would like more art. (30) 
Needs help with school work . 
(33) School work too easy. (34) 
Wishes we had nicer school. 
Four bi~ problems .--(4) Can 't 
do arithme ic well. (11) Would 
like more science. (18) Doesn't 
like to write stories . (29) 
Wishes could answer questions 
time than we usually have. 
I feel I need more time to 
work so we can get our work 
done." 
Subject Q 
Three written problems .--
"! never get done in school. 
I am alw~ys late for school. 
I wish I could do better in 
spelling." 
Subject R 
Four written problems .--
"All the time I have ~ 
work in arithmetic. I like 
work. I wish I could have 
more help. I wish we 
didn't have to do phonics . 
I wish we had spelling all 
the time." 
in class. 
Fourteen little roblems.--
(15 Doesn 't like arithmetic . 
(1) Wants to learn to read bet-
ter, (2) write better, and (3) 
spell better. (13) Would like 
more art, (12) music and (14) 
social studies. (16~ Dislikes 
spelling. (19) Wants better 
marks. (21) Wants to be smart-
er. (24) Afraid to raise hand 
and talk in class. (23) Often 
~ets in trouble in school. 
l26) Teachers often use words 
she doesn't know. (30) Needs 
help with school work. 
One big nroblem.--(22) Wish-
es he could find some good books 
to read. 
Nine little problems.--(!) 
Wants to learn to read better, 
and (3) to spell better. (6) 
Doesn't like school books. 
(9) Would like more arithmetic, 
and (11) science. (17) Dislikes 
reading. (19) Would like better 
marks . (21) Wishes to be smart-
er in school. (29) Wishes could 
answer questions in class. 
Nineteen big problems.--(!) Wants to learn to read bet-
ter, and (2) to write better. 
(4) Can't do arithmetie well. 
(5) Disli~es school, and (7) 
music. (9) Would like more 
arithmetic. (18) Dislikes to 
write stories. (19) Wishes 
could get better marks . (20) 
Doesn't see why has to go to 
school. (21) Wishes he were 
smarter. (23) Often gets in 
trouble. (26) Teachers often 
use words he doesn't know. 
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Sub.ject S 
Four written problems.--
"I think that my addition isn't 
good . Patricia is always 
talking to me and disturbing 
me . I wish I could write 
better. I wish we could have 
!!!.2..!:!, talk about science." 
Sub.ject T 
Nine written problems.--
"I love spelling. It is the 
best' thing and coloring is 
fun but every time I color 
or draw, the stu~id kids 
laugh at me. I don't like 
(27) Most teachers don't under-
stand him. (28) Wishes teacher 
would tell him when he has done 
good job. (30) Needs help with 
school work. (31) Doesn't have 
much fun in school. (32) Some-
times wishes could quit school. 
(33) School work too easy. 
(34) Wishes he had a nicer 
school. 
Fourteen little problems.--
(3) Wants to spell better. (11) 
Would like more science, (10) 
readingt (12) music , (13) art, 
and (14) social studies. (6) 
Dislikes school books, (8) art, 
(15) arithmetic, (16) spelling, 
and (17) reading. (22) Wishes 
could find some good books to 
read. (25) Wishes teachers 
liked him better. (29) Wishes 
could answer questions in class. 
One big problern~y-(21) Wishes 
she were smarter in school. 
Ten little problems.--(!) Wants to learn to read bet-
ter, and (3) to spell better. 
(7) Dislikes music . (11) Would 
like more science, (12) musict 
and (14) social studies. (19) 
Wishes could get better marks . 
(21) Often gets in trouble in 
school. (28) Wishes teacher 
would tell her when she's done 
a good job. (33) School work 
is too easy. 
Fourteen big problems .--
(2) Wants to learn to write bet-
ter. (5) Doesn't like school 
very much. (1 5) Doesn't like 
arithmetic, or (18) to write 
stories. (19) Would like bet-
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number work . I don 't like 
writing. Everything else is 
OK. I wish I could read bet-
ter . Sometimes I think I 
ain't gonna get promoted. 
Sometimes I don ' t. Christine 
is always laughing at me . 
Sometimes I don't think the 
children like me and sometimes 
I do. Sometimes I get in 
trouble in school. Miss 
Kehayas hollers when I do 
things wrong . It makes me 
feel like I ain't gonna be 
promoted . Mrs . Clarke is 
a nice teacher . One day I 
was walking in line and she 
said , ' Glenn, you ' re doing 
better, ' and everything 
like that ." 
Subject U 
Three written problems.--
"! want to learn in school . I 
try to be friends with all the 
people but I can't get along 
with Patricia because she lies 
and everything. Every time 
she lies I get mad . She tells 
me that I gave her a poison 
apple but I didn't . I feel 
bad about my spelling. I 
can ' t spell the words." 
Subject V 
Three written problems . --
"All the time in school in my 
reading I go over the periods. 
All the time when I read. I 
read good , too. But I read 
over the periods. I don't 
know why. And I go over the 
ter marks . (21) Wishes he were 
smarter . (22) Wishes could f1nd 
some good books to read . (23) 
Often ets in trouble in school . 
26 Teachers often use words he 
doesn't kno,v- . (27) Nost teach-
ers don't understand him. (29) 
Wishes could answer questions 
in class . (30) Needs help with 
school work . (31) Doesn't have 
much fun in school. (32) Some-
times wishes could quit school 
now . 
Seven little problems . - -(33) School work too easy. (1) 
lvants to learn to read better . 
(6) Doesn ' t like school books 
very much . ( 9) 1ofould like more 
arithmetic , (11) science . (25) 
Wishes teachers liked him bet-
ter. (28) Wishes his teacher 
would tell him when he 's done a 
good job. 
Six big problems.--(!) Wants 
to learn to read better, and 
(3) to spell bett~r. (19) Wish-
es could get better marks . (21) 
Wishes were smarter in school . (23) Wishes could find some good 
books to read . (30) Needs help 
with school work. 
Three little problems.-
(2) Wants to learn to write bet-
ter. (33) School work is too 
easy. (34) Wishes had a nicer 
school . 
Eighteen big problems.--
(!) Wants to learn to read bet-
ter , and (3) to spell better . 
T5) Doesn ' t like school . {9) 
Would like more arithmetic, (13) art, (14) social studies. 
(15) Dislikes arithmetic, 
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question marks, too. I don't 
like spelling. I think it's 
too hard. I worry if I will 
pass." 
Subject W 
Two written problems.--
"Sometimes my arithmetic is 
a little bit hard for me. 
Sometimes my reading is a 
little bit hard." 
(16) spelling~ and (1 8 ) writing 
stories. (19) Would like bet-
marks. (21) Wishe s were smart-
er in school. (23) Often ~ets 
in trouble in school. (24) 
Afraid to raise hand and talk 
in class. (26) Teachers often 
use words he doesn't know. 
(28) Wishes teacher would tell 
when he's done good job. (29) 
Wishes could answer questions 
in class. (32) Sometimes wishes 
could quit school. (34) Wishes 
had a nicer school. 
Nine little problems.--
(2) Wants to learn to write bet-
ter. (6) Doesn't like school 
books very much. (10) Would 
like more reading. (17) Dislikes 
reading. (20) Doesn't see why 
he has to go to school. (22) 
Wishes could find sme good books 
to read. (25) Wishes teachers 
liked him better. (27) Most 
teachers don't understand him. 
(30) Needs help with school work. 
Fifteen big problems.--(!) Wants to learn to read bet-
ter, and (3) to s pell better. 
T6T Doesn't like school books 
very much. (12) Would like more 
music , (13) art, (14) social 
studies, and (19) arithmetic. 
(15) Dislikes arithmetic , and (16) spelling. (19) Wishes 
could get better marks . (25) 
Wishes teachers liked her better. 
(27) Host teachers don't under-
stand her . (28) Wishes teacher 
would tell her when she's done 
a good job. (31) Doesn't have 
much fun in school. (34) Wishes 
had a nicer school. 
Thirteen little problems.--
(2) Wants to learn to write 
better. (4) Can 't do arithmetic 
very well. (7) Dislikes music, 
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(8 ) art, (17) reading. (11) 
Would like more science. (21) 
Wishes were smarter in school. 
(22) Wishes could find some 
good books to read. (23) Often 
gets in trouble in school. (26) 
Teachers often use words he 
doesn ' t know. (29) \fishes could 
answer questions in class . (30) 
Needs help with school work. 
(33) School work too easy. 
About ~ie and .Hy Home 
Free-Writing 
Subject A 
One written problem.--"~ 
problem is about my sister. 
Every night I try to go to 
sleep. But my sister keeps 
on calling me. If I don ' t 
answer her she will come 
over and hit me. If I still 
don't answer her she will 
punch me or pull my hair . 
1fhen she does that I tell my 
father. He will come in and 
holler at her . After he 
goes out she starts calling 
me again. Sometimes I turn 
around and ask her what she 
wants . Then I turn over 
and try to go to sleep . But 
she still calls me . Then 
she comes over and hits. me 
again. Then I hit her . 
She gets mad and starts 
punching me and pulling my 
hair . I call my father 
again. He comes in and 
hits her and hits me too. 
Then my sister gets mad and 
goes to sleep." 
Inventory 
1o big probl ems . 
Ten little problems .--(36) 
Desires more time for reading 
at home , (37) parents to like 
friends better , (38) to get 
along better with brothers and 
sisters, (39) to get along bet-
ter with parents , (44) parents 
to be more interested in her 
problems, (45) parents not to 
be so strict , (47) own room at 
~, (50) to do more t hings 
with mother, (51) to do more 
things with dad , (48 ) Doe sn ' t 
have much fun at home . 
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Subject B 
Two written problems.--"One 
day I was making a bed. When 
it was all done I went to make 
another one. While I was ma-
king it my brother sat on the 
other bed. I had to fix it. 
Another thing, if I let my 
bird out when I'm eating he 
comes to me and eats some of 
my food." 
Subject C 
Three written problems.-"Ny 
problem is my mother . ~~ 
mother always works too hard. 
She never asks me to do any 
work around the house. ~~ 
brother is a problem too. He 
never asks me to help him be-
cause he goes around the house 
hitting people. ~fy father is 
a problem, too. He always 
hides things that belong to me. 
I never see them again after ' 
that." 
Subject D 
Four written problems. --"My 
problems are when I tell my 
brother to get up in the morn-
ing he tells me to shut up. 
My bab~ sister is three years 
old. hen I tell them to come 
in from the street or something 
like tha t they say 'no'~ ~~ 
mother and father are good to 
me. My baby sister Doreen 
wru{es me up about six o'clock 
in the mdrning. Joan and 
Joyce get up about five 
o'clock in the morning . llhen 
I'm going to say something 
and I f or get what I'm going 
to say it stays on my con-
science almost until I re-
One big problem.--(47) De-
sires own room at home. 
Two little problems.--(35) 
Desires nicer home, and (39) to 
get along better with parents. 
One big problem.--(51) Wishes 
his dad and he could do more 
things together. 
Seven little problems.-
(36) Desires more time for read-
ing at home, (37) parents to 
like friends better, (39) to 
~et along better with parents, 
(44) parents to be more inter-
ested in his problems, (50) to 
do more t hings with mother . 
(40) His parents don't under-
stand him. (48) Doe sn't have 
much fun at home. 
One big problem.--(38 ) Wishes 
could get along bettar with 
brothers and sisters . 
Five little problems.--
(36) Desires more time for read-
ing at home, (37) parents to like 
friends better, (50) to do more 
things with mother, and (51) to 
do more things with dad. (46) 
Feels parents don't realize she's 
growing up . 
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member what I w.as going to 
say. Dolores is always 
fighting on who ' s going to 
shut the light off . " 
Subject E 
Two written problems . --"My 
problems at home are these 
things . }N sisters yell and 
screech while I ' m reading. 
They ' re ahrays breaking my 
army things and taking 
wheels off my trucks , or 
crawling under the table 
while I ' m trying to eat . 
They a l ways yell in their 
bedroom when I ' m trying 
to think. ~~ parakeet, 
Billy Boy, always gets on 
my shoulder and bites my 
ear." 
Subject F 
No significant home 
problem expressed. --110ne day 
I was washing the dishes . 
My two sisters were in the 
kitchen with me. I was ta-
king care of my sisters. I 
had a dish in my hand . ~zy 
sister moved my hand and the 
dish fell out of my hand. I 
did not know what to do. When 
my mother came home I told her 
what happened. So my problem 
was over." 
Subject G 
Two written problems.--"~ 
problems are my mother and 
father are always doing the 
work when I '\vi sh I could help. 
But they won ' t let me . And I 
always have to go to bed too 
early. I wish I could stay 
up until eight o'clock but 
I can ' t . " 
Three big problems . --(38) 
Wishes could get along better 
with brothers and sisters . 
(46) Feels parents don't realize 
he 's growing up . (51) 1Y'ishes 
dad and he could do more things 
together . 
Three little problems.-- (36) 
1fishes had more time for reading 
at home . (44) 1fishes parents 
were more interested in his 
problems . (50) Wishes mother 
and he could do more things 
together . 
No big problem. 
Seven little problems.--
(35) Desires nicer home , (36) 
more time for reading at home , 
(37) parents to like friends 
better , (44) parents to be more 
interested in child's problems, 
(47) own room at home, (50) to 
do more things with mother , and 
(51) to do more things with dad. 
No big problem. 
One little problem. --(50) 
Wishes mother and she could do 
more things together . 
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Subject H 
One written problem.--"My 
mother will never sit down. 
She puts the clothes in the 
washing machine. She vacuum 
cleans the rug. She changes 
the babies. She cooks their 
dinner. But in the night she 
will sit down for five min-
utes. Then she will change 
the babies again. Then she 
puts them to bed and lays 
down with the~. Then in the 
middle of the night whe will 
get up out of bed and fill 
the babies' bottle. Then 
she waits for another day to 
come." 
Subject I 
One written -oroblem.--"~zy­
problem is my brother always 
hits me . My mother and 
father try to stop him but 
he won 't stop. My mother 
and father hit my brother 
but he still won't stop. I 
tell my father and mother to 
get up but they say to keep 
quiet." 
Subject J 
One written problem.--"MY: 
parents sometimes don't under-
stand me. I wish that they 
would. But t hey just don't . 
I try to explain it to them 
but I just don ' t know how to. 
I keep on trying to explain 
it and think about it but it 
is just so hard to do. I 
Three big problems.--(36) 
Desires more time for reading 
at home. {43) Needs more spend-
ing money . (51) Wishes dad and 
she could do more t hings togeth-
er. 
No little problem. 
Three big problems .--{47) De-
sires own room at home, {50) to 
do more things with mother, (51) 
to do more things with dad. 
Six little problems.--(38) 
Wishes could get along better 
with brothers and sisters. 
(40) Feels parents don't under-
stand her. (43) Needs more 
spending money. ( 44) 1Vi shes 
parents were more interested in 
her problems . (45) Wishes 
parents would not be so strict. 
{48) Doe sn 't have much fun at 
home. 
Three big problems .--(38) 
Wishes could get along better 
with brothers and sisters . 
(42) Wishes for nicer clothes. 
( 49) Has to do too much "\vork 
around the house. 
Seven little problems.--
{35) Desire~ nicer home, {39) to 
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tell my mother that it is the 
other way around but she 
still doesn't understand me 
either." 
Subject K 
Three written problems.--"Mi 
sister is always bothering me . 
She hits me with the truck over 
the head. Sometimes when my 
sister does something she tries 
to blame it on me and they 
don 't understand when I try to 
tell them it was her. And I 
like more work. I like to clean 
house." 
Subject L 
One written problem.--
111fuat bothers me is my brother 
Ronnie. He keeps on messing 
up my stuff and I can't keep 
nothing with him around. He 
tears my books and scribbles 
in them." 
Subject M 
One written problem.--"~fy 
fet along better with parents, 
44) parents to be more inter-
ested in child's problems, 
(47) own room at home. (48) 
Doesn't have much fun at home. 
(50) Wishes mother and she could 
do more things together. (51) 
Wishes dad and she could do more 
things together. 
Three big prob~ems.--(39) 
Wishes could get along better 
with parents. ( 50) Wishes 
mother and he could do more 
things together. (51) Wishes 
dad and he could do more things 
together. 
Two little problems.--(36) 
Would like more time for reading 
at home . (38) Wishes could get 
along better with brothers and 
sisters. 
Seven big problems .--(36) 
Desires more time f or reading at 
home, (38) to get along better 
with brothers ahd sisters, (39) 
to ~et along better with parents, 
(47) own room at home , (50) to 
do more with mother, and {51) to 
do more with dad. (40) Feels 
parents don 't understand her . 
Six little problems.--(35) 
Desires nicer home, (37) parents 
to like friends better, (42) 
nicer clothes, (44) parents to 
be more interested in child's 
problems , (45) parents to be 
less strict. (48) Doesn't have 
much fun at home. 
Three big problems.--(49) 
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baby sister is always playing 
with my toys. One day when 
I came homv from school my 
doll was broke. I told my 
mother about that . ~~ mother 
came in the den and she took 
my sister out in the room and 
she gave her a beating that 
she never forgo t." 
Subject N 
One written problem.-- "! am 
worrying if my brother will 
brerut my models . I'm worry ing 
if my brother will rip my cub 
scout things ." 
Subject 0 
One written problem.--"All 
the time my brother is always 
bothering me . Every time I 
play with my toys he wants what 
I have and I say ' no' and he 
cries and makes a lot of noise . 
He knocks all my things dow·n 
and I hit his hand and he woh 't 
stop it and my mother has to 
Has too much '"'ork around the 
house . (50) Wishes mother and 
she could do more things togeth-
er . {51) Wishes dad and she 
could do more things . 
Nine little ryroblems.--{36) 
Desires more time for reading at 
home, (38) to get along better 
with brothers and sisters, (39) 
to ret along better with parents , 
(42 nicer clothes, (43) more 
s pending money, {44) parents to 
be more interested in child ' s 
problems, {45) parents to be 
less strict . {46) Feels that 
parents don't realize she's 
growing up. {48) Doesn't have 
much fun at home . 
Three big problems . --{40) 
Feels ~arents don ' t understand 
him. {50) Wishes mother and he 
could do more together . {51) 
Wishes dad and he could do more 
together . 
Seven little problems.--
{35) Desires nicer home, (36) 
more time for reading at home , 
(38) to get along better with 
brothers and sisters, (42) nicer 
clothes, (44) parents to be more 
interested in child ' s problems , 
{45) parents to be le s s strict , 
{47) own room at home. 
No big problem. 
Eight little proolems .--
{36) Desires more time for read-
ing at home, {37) parents to 
like friends better, (38) to 
et alon better with brothers 
and sisters . 40 Feels parents 
don ' t understand him. {46) 
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slap him and make him go to 
bed." 
Subj ect P 
One written problem. - - "! 
have a brother Peter . Every 
time I come in he always 
starts a fight . He always 
aggravates me . Every time he 
calls me names. He hits me , 
too . " 
Subjeft Q 
Six written problems.--"The 
TV is broken. I live upstairs 
and the stairs are too steep 
to climb . I can never find 
things . ~~ sister touches my 
cards . ~N mother makes me 
watch TV after supper when I 
would rather go out. My 
mother makes me go to the 
store when I don ' t want to 
go ." 
Subject R 
Two written problems . --"! 
hate to go to bed at night. 
All the time my parents are 
pushing me around and telling 
me what to do. All the time 
they tell me what to do." 
Feels parents don ' t realize he ' s 
growing up . (48) Doesn't have 
much fun at home . (50) Wishes 
could do more with mother . 
(51) Wishes could do more with 
dad. 
One big problem. --(38 ) Wishes 
could get along better with 
brothers and sisters . 
Two little problems .-- (37) 
~arents liked her friends better . 
{47) Would like own room at home . 
No big problem. 
Ten little problems . --(35) 
Desires nicer home, (37) parents 
to like friends better, (43) more 
spending money, (44) parents to 
be more interevted in child ' s 
problems , (45) parents to be less 
strict , (50) to do more with 
mother , (51) to do more with dad . 
(40) Feels uarents don't under-
stand him. (46 ) Feels parents 
don ' t realize he's growing up . 
(49) Has too much work to do 
around the house . 
Four big problems.-- (38) De-
sires to get along better with 
brothers and sisters, (39) to 
Tet along better with parents . 
40) Feels parents don ' t under-
stand him. (44) Vishes parents 
were more interested in his 
problems . 
Six little nroblems .--(36) 
Desires more time for reading at 
home, (37) parents to like 
friends better, (42) nicer 
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Subject S 
Two 'fri tten problems.--"1-!y 
little baby sisters bother me . 
They bother me and I get mad 
and I holler at them. Then I 
get so mad that I blast my 
head off. Then my baby sis-
ters go out on the street. I 
get mad and I have to chase 
them in." 
Subject T 
One written problem.--"~ 
father said he would get rail-
road boots for me . It has 
been five days. He didn't 
get them yet. 1-zy mother 
said she wants me to get 
shoes. MY father said he 
would get them if I promise 
I will not cry but he said 
he would get them. I should 
make my father write it down 
when my father comes home. I 
will tell him to write it 
down." 
Subject U 
One written problem.--"! 
want to learn and be good in 
school but my mother works and 
she can't help me on my read-
ing and my spelling because 
she works late in the night 
but I try to help." 
clothes, (45) parents to be less 
strict. (46) Feels parents 
don't realize he 's growing up. 
(48 ) Doesn't have much fun at 
home. 
No big problem. 
One little problem.--(41) 
Feels need for more clothes. 
Nine big problems.--(35) De-
sires nicer home, (37) parents 
to like friends better, (38) 
to get along better with brothers 
and sisters, (39) to ~et along 
better with parents, l45) parents 
to be less strict , (47) own 
room, (51) to do more things 
with dad. (40) Feels parents 
don't understand him. 
Three little nroblems.--
(43 Needs more spending money. 
(44 1fishes parents were more 
interested in his problems. 
(46) Feels p~rents don't realize 
he's growing up . 
No big problem. 
One little problem.--( 50) 
Wishes mother and whe could do 
more t hings together . 
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Sub.ject V 
Two written problems.--"All 
the time my parents are push-
ing me around . All the time 
because when we are good mY 
b r other does everything and I 
don ' t . Sometimes I do and 
sometimes I don ' t . Most of 
the time he does . " 
Subject vl 
No significant home 
problem exnressed.--"He and 
my brother were freBh, so my 
father gave me and my brother 
a l i cking and put us to bed. 
Then I asked him if I could 
stay up a little while . He 
asked my mother and she sai d 
' yes '. I went downstairs and 
did the dishes . Then I want 
and watched TV." 
Ten big nroblems . --(35) De-
sires nicer home , (37) parents 
to like friends better , (39) 
to et alon better with arents , 
42 nicer clothes, 44 parents 
to be more interested in his 
problems, (47) own room, (50) 
to do more things with mother , 
(51) to do more things with 
father . (46) Feels parents 
don ' t realize he ' s growing up . 
(48) Doesn ' t have much fun at 
home. 
Two little nroblems . --(36) 
Desires mo re time for reading 
at home, and (38) to get along 
better with brothers and sisters . 
Seven big problems . --(36 ) De-
sires more time for reading at 
home, (38) to get along better 
with brothers and sisters , (42) 
nicer clothes, (43) mare spend-
ing money , (47) own room at home , 
(51) to do more with dad. 
(40) Feels parents don ' t under-
stand her . 
Six little problems.--(37) 
Desires ~arents to like friends 
better , {39) to get along better 
with parents , (41) more clothes , 
(44) parents to be more inter-
ested in her problems , (40) to 
do more things with mother. 
(48) Doesn ' t have much fun at 
home. 
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About Hyself 
Free-'ilri ting 
Subject A 
One written problem.-- 11 1-Iy 
problem is I don't go to pick 
up my sister because I am 
afraid to go in the Hale School 
and wait for her. I used to 
go with my cousin and another 
girl. But they never wait for 
me. They go in the school be-
fore I get a chance to catch 
up with them. I am afraid to 
go in alone because the princi-
pal may holler at me . So I 
don't go and pick my sister up." 
Subject B 
One '\vri tten problem.--"One 
day I was all alone . }1y 
mother went downstairs to 
talk to my aunt . I felt like 
I had no friend in the world. 
I would like to be more friend-
ly. tt 
Subject C 
Three written problems.--
"! go around talking when I 
should not. Then I start to 
feel lonely because nobody 
wants t o play with me because 
I talk too much . Then I feel 
sad because nobody wants to 
pla y with me . \~en I get in 
trouble nobody wants to play 
with me . I talk in school 
when I should not. Most of 
the times I get in trouble." 
I nventory 
No big problem. 
Nine little problems.--(52) 
Needs to learn to be more honest. 
(55) Bites fingernails. (56) 
Feels bad about things she does. 
(57) Can't do anything very well . 
(65) Doesn't have as much fun as 
the other boys and girls. (69) 
Often feels lonesome . (71) Talks 
tho much . (72) Has trouble go-
ing to sleep at night. (75) 
Needs to learn to control temper . 
One big problem.--(72) Has 
trouble going to sleep at night. 
Five little problems.--(59) 
Shows off too much . (67) Afraid 
of animals . (69) Often feels 
lonesome. (70) Is not very hap-
PY• (73) Has bad dreams . 
Two big problems.--(72) Has 
trouble going to sleep at night . 
(73) Has bad dreams. 
Nine little problems .--
(52) Needs to learn to be more 
honest . (53) Needs to lea rn to 
stick up for his rights . (56) 
Feels bad about things he does. 
(58) Feels mad most of the time. 
(59) "Shows off" too much . 
(60) Is too nervous~ ( 64 ) Needs 
to learn not to act so silly. 
(71) Talks too much. (75) Needs 
to learn to control temper. 
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Sub,ject D 
One written problem.--"I 
really do thing I talk too 
much. But I cannot help it. 
\f.hen I want to say something 
it seems real important , when 
it really isn't, but I just 
can ' t help saying it. \fhen 
I forget what I was going to 
say I have to find out what 
I was going to say or I can't 
forget it. I want to try to 
be good for a change." 
Subject E 
Two written problems.--"I 
always have a hard time find-
ing someone to play w·i th. 
Either they ' re sick or gone 
away . I feel that I'm always 
making mistakes on my papers 
and things like that." 
Subject F 
One written problem.--
"Sometimes I get in trouble 
and I do not know wha t to do 
when I get in trouble. So 
my mother sends me to my room. 
I have to stay in my room all 
day. I cannot look at tele-
vision and I cannot go out-
side . I cannot play with the 
childre~ I have to play by 
myself." 
Four big problems.-- (67) 
Afraid of animals. (68) Afraid 
of dark. (72) Has trouble going 
to sleep at night . (73) Has bad 
dreams . 
Ten little problems.--(52) 
Needs to learn to be more honest . 
(53) Needs to learn to stick up 
for rights. (56) Feels bad 
about things she does. (59) 
"Shows off" too much. (60) Is 
too nervous . (64) Acts too 
silly. (65) Doesn't have as 
much fun as other boys and ~irls. 
(66) 1-rorries too much. (69) 
Often feels lonesome. (71) Talks 
too much. 
No big problem. 
No big problem. 
Eleven little problems . --
(52) Needs to learn to be more 
honest , (53) to stick up for 
fight s . (5 5) Bites fingernails . 
( 56) Feels bad about things she 
does. (5'l) Can't do anything 
very well. (62) Is too care-
less. (66) Worrie s too much. 
(69) Often feels lonesome . 
(70) Is not very happy. (72) 
Has trouble going to sleep at 
night . (75) Needs to learn to 
control temper. 
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Subject G 
Two written problems .--
"When I have a playmate, I 
play with them for a little 
while. Then I go and play 
with someone else . I wish 
my bike would change into an 
English one ." 
Subject H 
One written problem.--"! 
am afraid of lightning. When-
ever a storm is coming up, the 
lightning comes in my 'vindow 
at night and I duck under the 
blankets." 
Subject I 
Two written problems .--"! 
really think I talk too much 
to Christine . I should get 
my work done every day." 
Subject J 
One written problem.--"! just cannot finish my work 
because Deborah keeps on 
talking so much to me. I 
No big problem. 
One little problem.--(69) 
Often feels lonesome . 
Two big problems.--(59) 
"Shows off" too much . (69) 
Often feels lonesome . 
Three little problems.--
(57) Can't do anything very 
well. (58) Feels mad most of 
the time. (72) Has trouble go-
ing to sleep at night . 
Three bi roblems.--
(54 Feelings are easily hurt. 
(55 Bites fingernails. (56) 
Feels bad about things she does. 
Twelve little problems.--
(52) Needs to learn to be more 
honest. (58) Feels mad most of 
the time . (60) Is too nervous . 
(61) Is too bashful . (64) Needs 
to learn to act not so sillr• 
(66) 1vorries too much. (69) 
Often feels lonesome. (70) Is 
not very happy. (71) Talks too 
much . (73) Has bad dreams. \'1'4T lfants to learn to talk 
better. (75) Needs to learn to 
control temper . 
Six big problems.--(59) 
"Shows off" too much. (64) 
Needs to learn not to act so 
silly. (66 ) 1·lorries too much . 
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wish t hat I just didn't have 
her to sit in front of me. 
I wish that I could sit in 
the front seat, first row, 
so that she would not talk 
to me any more." 
Subject K 
Four written problems.--
'~ell, sometimes I am careless. 
Sometimes nobody will play with 
me and I am all alone. Some-
times I drop my sister's toys 
and bring them down the cel-
lar. Sometimes when I ' m 
playing "'lvi th someone and 
another kid comes along , 
then the other boy goes away 
with him and leaves me ." 
Subject L 
Three written problems.--
"I talk too much in school and 
I don't like it . It make me 
mad and some other people 
bother me too. I wish I would 
be happy and gay. It is fun 
to be hap2Y•" 
(65) Doesn ' t have as much fun 
as the other boys and ~irls . 
(71) Talks too much. {72) Has 
trouble going to sleep at night. 
Thirteen little problems.--
(53) Needs to learn to s tick up 
for rights . (54) Feelings are 
easily hurt . (56) Feels bad 
about things she does . (57) 
Can ' t do anything very well. 
(58 ) Feels mad most of the time . 
(61) Is too bftshful. (62) Is 
too careless. (63) Is too self-
ish. (68) Afraid of the dark. 
(69) Often feels lonesome. 
(70) Not very ha~py. (73) Has 
bad dreams . (74) 1vants to learn 
to tal k better. 
Two big problems .--( 56) Feels 
bad about things he doe s . 
(73) H~s bad dreams. 
(68 
(69 
o little roblems.--
Afraid of the da~k . 
Often feels lonesome. 
Three big problems .--(53) 
Needs to learn to stick up for 
rights. (54) Feelings are 
easily hurt . (55) Bites finger-
nails . 
Fifteen little problems .--
(52) Needs to learn to be more 
honest . (56) Feels bad about 
things she does. (57) Can't 
do anything very well . (58) 
Feels mad most of the time. 
(60) Too nervous. (61) Too 
bashful . (62) Too careless. 
Subject M 
One written problem. --
"Sometimes I talk too much. 
One day my father asked me 
something. He told me to 
answer it . I did but after 
that I was talking and talk-
ing. }~ father said to me 
that night, 'You talk too 
much '." 
Subject N 
One written problem.--"! 
have no one to play with. 
'\'Then I go away I have no one 
to play with." 
Subject 0 
Two written problems.-"! 
never can find anybody to 
play with me but I don't know 
(64) Needs to learn not to act 
so silly. (66) ''lorries too much . 
(69) Often feels lonesome . (70) 
Not verT happy . (71) Talks too 
~· 72) Has trouble going 
to sleep at night . (73) Has 
bad dreams . (75) Needs to learn 
to control temper . 
One big problem.--(56) Feels 
bad about things she does . 
Eight little problems . - -
(52) Needs to learn to be more 
honest. (53) Needs to learn to 
stick up for rights. (58) Feels 
mad most of the time . (61) Is 
too bashful . (65) Doesn't have 
as much fun as the other boys 
and girls . (66) Worries too 
much . (71) Talks too much . 
(72) Has trouble going to sleep 
at night . 
One big problem. --(72) Has 
trouble going to sleep at night. 
Eight little problems.--
(53) Needs to learn to stick up 
for rights. (56) Feels bad 
about things she does. (59) 
"Shows off" too much . (64) 
Needs to learn not to act so 
silly. (65) Doesn 't have as 
much fun as the other boys and 
~irls . (66) 'vorries too much. 
{69) Often feels lonesome. 
(75) Needs to learn to control 
temper. 
Four big problems.--(64) 
Needs to learn not to act so 
silly. (71) Talks too much . 
why. Jll of them always have 
somebody else to play with and 
they don ' t want to play with 
me. That is a problem. I 
wish I could keep my mouth shut 
but I can ' t keep it shut be-
cause I talk too much and I 
always get in trouble. " 
Subject P 
Two written problems.--"I 
feel that I am too selfish. 
I never share anything . I 
always have everything. I 
feel that I am selfish. Some-
times I feel sorry I was. I 
wish I could learn how to be 
unselfish. 
Subject 0 
Two written problems .--"I 
wish I never get a cold. I 
don ' t fall asleep when I go 
to bed." 
(74) Wants to learn to talk bet-
ter . (75) Needs to learn to 
control temper . 
Four little problems . --
(57) Can't do anything very 
well . (59) "Shows off" too 
much . (65) Doesn ' t have as 
much fun as the other bo;s and 
girls . (70) Not very happy. 
Seven big probl ems . --(52) 
Needs to l earn to be more honest . 
(53) Needs to learn to stick up 
for rights . (55) Bites finger-
nails . (56) Feels bad about 
things she does . ( 59) "Shows 
off" too much. (63) Too selfish. 
(71) Talks too much . 
Ei ght little problems.--
(54) Feeli ngs are easily hurt . 
(57) Can ' t do anything very 
well. (58) Feels mad most of 
the time. (62) Too careless . 
(65) Doesn ' t have as much fun as 
other boys and girls . (70) Not 
very happy. (72) Has trouble 
going to sleep at night . (75) 
Needs to learn to control tem-
per. 
Two big pr oblems.--( 55) Bites 
fingernails . (73 ) Has bad 
dreams . 
Seven little problems .--
(52 ) Needs to learn to be more 
honest . (58) Feels mad most of 
the time . (62) Too nervous . 
(65) Doesn ' t have as much fun as 
the other boys and girls . 
(66) Worries too much . (67) 
Afraid of animals . {72) Has 
trouble going to slvep at-night . 
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Subject R 
Three written problems .--
"! talk too much all the time . 
All the time something bothers 
!rut• I sometimes fight ." 
Subject S 
One written problem. --
"Dianne bothers me . She is 
a pest . I get so mad that I 
feel l ike blasting my head 
off . She gets me so mad. 
She thinks that she is big." 
Subject T 
Seven written problems . --
"! always laugh too loud when 
I don't know what I am laugh-
ing about . When my father 
hits me I start to laugh . 
Every time I laugh everyone 
laughs at me . So it don ' t 
look right--26 boys and 
girls against one . So I 
don ' t like them. I have no 
onv to play with after 
school . Every time I am 
happy I always do something 
silly. I just can ' t help it . 
Seven big problems.-- (52) 
Needs to learn to be more honest . 
(55) Bites fingernails . (56) 
Feels bad about things he does . 
(63) Too selfish . (65) Doesn ' t 
have as much fun as the other 
boys and girls . (72) Has trou-
ble going to sleep at night. 
(74) Wants to learn to t~lk. 
Twelve little problems . --
(53) Needs to learn to stick up 
for rights . (54) Feelings are 
easily hurt . (58 ) Feels mad 
most of the time . (59) "Shows 
off" too much . (60) Too nervous . 
(61) Too bashful . (62) Too 
careless . (64) Needs to learn 
not to act so silly. (69) Often 
feels lonesome . (70) Not very 
~· (73) Has bad dreams . 
{75) Needs to learn to control 
temper . 
No big problem. 
One little pDoblem.--(55) 
Bites fingernails . 
Three big problems . - - (52) 
Needs to learn to be more honest . 
(53) Needs to learn to stick up 
for rights. (60) Too nervous . 
Seven little problems o--
(55) Bites fin~ernails . (63) 
Too selfish. {66) Worries too 
much . (71) Talks too much. 
(72) Has trouble going to sleep 
at night . (73) Has bad dreams . 
(75) Needs to learn to control 
temper . 
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Every time I dream about 
d~ams I wake up in the night 
when my mother and father are 
asleep I go out in the kit-
chen and stay there . Then I 
go back to sleep. Last night 
the telephone kept ringing 
because my father is selling 
the house . And yesterday my 
mother and father didn't even 
care for me so I didn't know 
what to do . Every mor n ing my 
brother starts a fight. Some-
times I start a fight. What 
can I do?" 
Subject U 
Two written problems.--"!. 
want to play with the chil-
dren but they are too sm!ll 
and my mother can't get a 
baby that I can play with so 
I just play with my friend 
Beverly." 
Subject V 
One written problem;--
"Sometime I talk too much. 
Sometime I don't talk too 
much . ~1ost of the time I do. 
A lots of the time I talk 
too much." 
Subject W 
One written problem.--"! 
feel that I could keep a lit-
tle quiet so that when people 
talk I will know. Like if my 
mother said to listen always. 
'I will,' I told her." 
One big problem.--(66) Wor-
ries too much . 
Six little problems . --
(53) Needs to learn to stick up 
for rights. (54) Feelings are 
easily hurt. (57) Can't do any-
thing ver~ well . (61) Too bash-
ful. (69) Often feels lonesome . 
(71) Talks too much. 
Five big problems.--(52) 
Needs to learn to be more hon-
est. (53) Needs to learn to 
stick up for rights . (56) Feels 
bad about things he does . 
(71) Talks too much. (74) 1vants 
to learn to talk better . 
One little problem.--
(60) Too nervous . 
Ten big problems.--(52) Needs 
to learn to be more hoBest . 
(57) Can't do anything very 
well. (61) Too bashful. (64) 
Needs to learn not ~ act so 
silly. (65) Doesn't have as 
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much fun as other girls and 
boys . (66) Worries too much . 
(70) Not very ha~py. (73) Has 
bad dreams . (74) Wants to learn 
to talk better . (75) Needs to 
learn to control temper . 
Four little problems.--(53) 
Needs to learn to stick up for 
rights . (58) Feels mad most of 
the time . (59) "Shows off" too 
much. (63) Too selfish . 
Getting Along with Other People 
Free- \vri ting 
Subject A 
One written problem.--"My 
cousin Pamela is hard to get 
along with . Every time she 
comes to visit me we play a 
game . After that game she 
wants to play it again. If 
I want to play another game 
she will get mad and go up-
stairs in my grandmother ' s 
house. After a while she 
will come downstairs and 
come outside again. But she 
will not pl ay with me . She 
will play with my sister in-
stead. " 
Subject B 
One written problem.--"Ny 
cousin Claudia starts a fight 
and can ' t stop it. When she 
hits me hard I hit her . It 
didn ' t hurt as much as mine. 
Then she went in to tell my 
mother . I tell the truth. 
She don ' t . It happens a lot ." 
Inventory 
No big problem. 
Seven little problems .--
(78) Often says wrong thing at 
wrong time . (86) \fishes grown-
ups would hel~ her when she 
needs help. l88) Wishes she 
knew why people get mad at her . 
(94) Some of the kids think 
she ' s too smart in school . 
(97) Some people think she's 
"spoiled" . (99) Needs to learn 
how to get along with people . 
(100) Needs to learn better 
manners . 
.No big problem. 
Two little problems .--
(76) Needs more friends . 
(78) Wishes she knew why people 
get n:ad at her . 
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Subject C 
One written problem. --"I 
don ' t get along with my 
brother . He never lets me 
go near my sister because I 
don ' t pl ay lancers with him. 
But when I do play lancers 
with himt he jabs the lance 
into my neck . Then after 
that I fall . He put the stick 
into my neck again. " 
Subject D 
Two written problems.--"! 
was swinging on my girlfriend ' s 
swing and she said ,•Go on 
your own. • She ' s alw·ays com-
ing on mine so she started a 
fight with me . The other day 
my girlfriend had her 1-rallet 
out so I said, ' Your wallet 
is different than mine .' She 
went away and got mad. " -
Subject E 
One 'vri tten problem. --":t-fy 
cousin Frankie abvays throw·s 
rocks or sticks at me. I 
have trouble getting along 
with my si s ters and some of 
my friends and other people . " 
Subject F 
One written problem.--"Ny 
cousin Pamela is hard to get 
along with because all the 
time when I play with some-
No big problem. 
Eight little problems.--
(78) Often says wrong thing at 
wrong time . (76) Needs more 
friends . (83) Grown- ups are too 
bossy. (88) Wishes he knew why 
people get mad at him. (90) 
Host people don't understand 
him. (93) Wishes he had a real-
ly good friend. (99) Needs to 
learn how to ret along with 
people . (100 Needs to learn 
better manners . 
No big problem. 
Seven little problems.--
(76) Needs more friends . (79) 
Fights too much . (81) Some 
of the girls she likes won ' t 
play with her . (88) iVishes she 
knew why people get mad at her . 
(92) Afraid to t alk to people . 
(93) Wishes she had a really 
good friend . (100 ) Needs to 
learn better manners . 
No big problem. 
Four little problems .--
(86 ) iVishes gro,m-ups would 
hel~ him when he needs help. 
(87) Feels nervous when people 
talk 'o him. (96) Some yeople 
think he's a bully . (l iDO Needs 
to learn better manners . 
No big problem. 
Nine little problema~-(77) 
Doesn ' t like most people . 
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one when she is gone to Hal-
den and I play with my cousin 
Donna, when she comes home 
and says, ' Why do you play 'd th 
Donna, and do not play with me?' 
I said, ' Because you weren't 
home.' Then if I can ' t play 
with Donna who should I play 
with . I can 't play with you 
while you're downtown. I do 
not like to play with no one . 
ile should all play together ,' 
I said." 
Subject G 
One written problem.--"! 
have a friend named Beverly. 
First she plays with me . 
Then she begins to fight. 
Like Thursday I was going to 
the store . She began to 
fight because she couldn't 
come to the store with me . 
Thursday she was riding my 
bike. I said, ' Pick it up . ' 
She said, ' No !' She left it 
in the street." 
Subject H 
One written problem.--"! 
do not get a long with Joanne . 
Sometimes she fights with me. 
Sometimes she picks on me . 
Sometimes she tells me to go 
up and down the stairs with 
things and we do not want to 
do what each other says." 
Subject I 
One written problem.--
"Christine and Dolores are 
afraid of a big black French 
poodle . They are sissies . 
They are hard to get along 
with . And so is Patricia A. }zy brother thillits he 's a 
big shot. He thinks he 's 
(78) Often says wrong t .1ing at 
wrong time . (80) Wishes class-
mates wouldn ' t pick on her . 
(85) Grown-ups don't think she's 
ever right . (86) Wishes grown-
ups would hel~ her when she 
needs help. (88) Wishes she 
knew why people get mad at her. 
(90) Most people don ' t under-
stand her . (91) Afraid of most 
people . (100) Needs to learn 
better manners . 
No big problem. 
No little probleM. 
No big problem. 
Two little roblems.--
(76 Needs more friends. 
(91 Afraid of most people . 
Three big problems .--(79) 
Fights too much . (83) Grown-
ups are too bossy. (93) Wishes 
she had a really good friend. 
Seventeen little problems .--
(76) Needs more friends . 
(77) Doesn't like most people . 
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big because he can beat up 
other kids ." 
Subject J 
One written problem.--
"Sometimes I .just don't get 
along with my girlfriend 
Nancy. I wish that we would 
never fight again but we just 
keep on talking about fight-
ing over and over again . Then 
I try my best to make up with 
her for the fighting and dam-
age that she and I have done . 
But she still doesn't listen to 
what I have to say so we still 
keep on fighting and fighting. 
By today she and I are still 
fighting ." 
(78) Often says wrong thing at 
wrong time. (80) Wishes class-
mates wouldn't pick on her. 
(84) Grown-ups make fun of her. 
(85) Grown-ups don't think she's 
ever right. (86) 1fishes grown-
ups would hel~ her when she 
needs help. \87) Feels nervous 
when people talk to her . (88) 
Wishes she knew why people get 
mad at her. (89) Has trouble 
making friends. (90) Most 
~eo~le don't understand her. 
(94) Some kids think she's too 
smart in school. (95) Some 
people think she's a "smart-
alec." (97 ) Some people think 
she's spoiled. (98) Some people 
think she ' s a sissy. (99) Needs 
to learn how to get along with 
people. (100) Needs to learn 
better manners. 
Seven big problems.--(78) 
Often says wrong thing at wrong 
time . ( 80) Wishes classmates 
wouldn ' t pick on her . (83) 
Grow·n-ups are too bossy. (85 ) 
Grown-ups don't thirur she's ever 
right. (88 ) Wishes she knew why 
people get mad at her . (93) 
Wishes she had a really good 
friend. (99) Needs to learn how 
to get along with people. 
Ten little problems . --(76) 
Needs more friends . (77) Doesn't 
like most people. (79) Fights 
too much. (81) Some of the 
girls she likes won't play with 
her . (82) Some of the boys she 
likes won't play with her. 
(84) Grown-ups ~ake fun of her . 
(91) Afraid of people. (92) 
Afraid to talk to people. 
(94) Some kids think she's too 
smart ih school. (95) Some kids 
think she's a "smart-alec." 
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Subject K 
Three written problems. 
"Sometimes some big kids come 
and start a fight . Sometimes 
they hold my arms and punch 
me in the stomach. They start 
the fight for nothing. I get 
along very well . Sometimes 
they call me names and I call 
them back. Sometimes I get 
in trouble by hitting a dog . 
The l ady next door always 
says, 'Get off my sidewalk. '" 
Subject L 
One written problem.--
"All the time we get oh our 
swings. Glenn and Ralph and 
Glenn ' s brother throw rocks . 
One day we went sliding. 
They saw us and took their 
sled and pushed us off our 
~·" 
Subject :t-1 
Two written problems.--"I 
cannot get along with Dianne. 
One day I said a bad word 
about Dianne. She started to 
call me names . One day she 
No big problem. 
One little problem.--
(78) Often says the wrong thing 
at the wrong time. 
Four big problems.--(76) Needs 
more friends . (86) Wishes grown-
ups "'lvould hel:;> her when she 
needs help. \89) Has trouble 
making friends . (93) 'fishes she 
had a really good friend . 
Twelve little problems.--
(77) Doesn ' t like most people. 
(78) Often says wrong thing at 
wrong time. (80) Wishes class-
mates wouldn ' t pick on her. 
(81 ) Some of the girls she likes 
won ' t play with her . (83) 
Grown-ups are too bossy. (84) 
Grown-ups make fun of her . (88) 
Wishes she knew why people get 
mad at her . (90) Most ~eonle 
don't understand her . {94) Some 
kids think she's too smart in 
school. (95) Some people think 
she's a "smart-alec." (96) Some 
~eople think she ' s a bully. 
{100) Needs to learn better man-
ners . 
Two big problems .--( 84)Grown-
ups make fun of her. (93)Wishes 
she had a really good friend. 
Ten little problems .--
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was walking on one side of the 
sidewalk when she saw the 
black dog . She ran in the 
school yard and everybody 
laughed at her . My brother 
always comes in in the morn-
ing when my sister and I are 
dressing and won ' t leave . 
This makes me mad . " 
Subject N 
Three written nroblems .--
"When I meet other people I 
get scared. I can ' t get a -
long with my cousins so good. 
Ny big cousin is al,vays pick-
ing on me. He calls me ' chick-
en' because I can only go a-
round the block with my bike . 
It makes me feel like hitting 
him but he always has the 
bigger kids on his side. It 
makes me afraid. " 
Subject 0 
One written problem. --"! 
don ' t get along with Danny G. 
Three or four weeks ago he 
started a snowball fight in 
front of his house . So I 
made a snowball and threw it 
at him and I hit him in the 
back of the neck and he ran 
up the stairs to call his 
(78 ) Often says wrong thing at 
wrong time . (79) Fights too 
much . (80) Wishes classmates 
wouldn ' t pick on her . (82) Some 
of the boys she likes won ' t play 
with her . (85) Grown- ups don ' t 
think she ' s ever right . (86) 
Wishes grown-ups would help her 
when she needs help . (88) 
Wishes she knew why people get 
mad at her . (95) Some people 
think she ' s a "smart-alec . " 
(99) Needs to learn how to get 
along with people . (100) Needs 
to learn better na nners . 
Three big problems . - - (86 ) 
Wishes grown-ups would help him 
when he needs help. (89) Has 
trouble making friends . (99) 
Needs to leern how to get along 
with people . 
Nine little problems . --
(77) Doesn ' t like most people. 
(78) Often says wrong thing at 
wrong time . (79) Fights too 
much . (85) Grown-ups don't 
think he ' s ever right . (83) 
Grown-ups are too bossy. (88) 
'fishes he knew why people get 
mad at him. (90) Host J?eovle 
don't understand him. {93} 
Wishes he had a really good 
friend . (94) Some kids think 
he ' s too smart in school . 
No big problem. 
No little problem. 
1)0 
father and his father came 
out and I told him what hap-
pendd and Danny had to stay 
in for the day." 
Subject P 
One written problem.--
"Sometimes I feel that some 
people don't pay any atten-
tion to me . Like Patricia A. 
when I ask her to be my part-
ner she doesn't pay any at-
tention to me . She just says 
no. She never has been my 
partner." 
Subject Q 
One written problem.--
"! can't get along with 
Cousin Joe because he gets 
my men and throws them 
around . I can't get along 
with my sister Karen because 
she takes my cards." 
Subject R 
Three written problems.--
"Sometimes my cousin comes 
up and I fight with her. 
Then I make up. 've call 
each other hames . Sometimes 
people get me so mad I would 
like to whack them. Some-
times my little brother 
fights with me . Some chil-
dren pick on me . I get 
mad and hit them." 
Two big problems.--(79) 
Fights too much. (93) Wishes 
she had a really good friend. 
Six little problems .-- (76) 
Needs more friends . (17) Doesn 't 
like most people . (78 ) Often 
says wrong thing at wrong time. 
(81) Some of the girls she likes 
won't play with her . (88 ) Wish-
es she knew why people get mad 
at her. (97) Some people think 
she's spoiled. 
No big problem. 
Seven little problems.--
(78) Often says wrong thing at 
wrong time. (79) Fights too 
much . (83) Grown-ups are too 
bossy . (86) 1fishes grown-ups 
would help him when he needs 
help . (93) Wishes he had a 
really good friend. (95) Some 
people think he's a "smart-alec . " 
(100) Needs to learn better man-
ners . 
Five big problems.--(76) 
Needs more friends . (86} Vishes 
grown-ups would help him when he 
needs help. (89) Has trouble 
making friends. (92) Afraid to 
talk to people. (93) \fishes he 
had a really good friend . 
Eleven little problems.--
(79) Fights too much. (80) 
\fishes his classmates wouldn 't 
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Subject S 
One written problem. --"1. 
cannot get along with Dianne, 
because she is always scared 
of the big black dog . 'fhen 
she sees the big black dog 
she runs to the house and 
tells her mother. Every time 
she comes on our terrace she 
always starts trouble . She 
starts fights with my friend 
Sheila. " 
Subject T 
Five written nroblems . --
"I hate Danny Gritti . His 
sister is stupid . Danny 
is a fat pig . When he 
shoots cards with William 
he takes them. So Danny 
goes home crying . Ralph is 
a fat pig . Every time I 
play with Ralph he goes off 
and plays with Danny when 
he sees Danny . Sometimes 
I feel I want to beat him 
up . Sometimes I want to 
beat up John Hurst because 
he ' s always fooling around. 
John blames things on me . }o/ brother gets mad at me 
because I walre up too early 
in the morning . So~etimes 
he thirurs he ' s a big shot 
because he's older . He makes 
me feel small because he 
pushes me out. MY brother 
rtakes my friends and goes off 
pick on him. (82) Some of the 
boys he likes won ' t play with 
him. (85) Grown-u~s don ' t think 
he's ever right . l87) Feels 
nervous when people t a lk to him. 
{91) Is afraid of most people . 
(95) Some people think he ' s a 
bully. (98) Some people thi~ 
he ' s a sissy. {100) Needs to 
learn better manners . 
No big problem. 
Five little problems . --
(77) Doesn ' t like most ~eo~le . 
{79) Fights too much . l80) 
Wishes classmates wouldn ' t pick 
on her . {85) Grown-ups don ' t 
think she ' s ever right . {90) 
Most people don ' t understand 
her . 
Three big problems.--{ 93) 
Wishes he had a really good 
friend. (96) Some Jeople think 
he ' s a bully. (100 Needs to 
learn better manners . 
Nine little problems . --
(76) Needs more friends . (79) 
Fights too much . (81) Some of 
the girls he likes won ' t play 
with him. (82) Some of the bbys 
he likes ,.,on ' t play with him. 
(83 ) Grown-ups are too bossy. 
{88 ) 'fishes he knew why people 
get mad at him. {89 ) Has 
trouble making friends . (97) 
Some people thirur he ' s spoiled. 
{98) Some neople thirut he ' s a 
sissy. 
13 ~ 
with them and never brings me 
anywhere. He leaves me like 
a little baby and goes off 
with big kids . " 
Subject U 
No significant problem. 
" I am getting along with 
other people . I play with 
them and they play with me . 
I like Claire and I like 
Kathy and I get along with 
all the people . " 
Subject V 
One written problem. --
"Sometimes John H. calls me 
names . Today he put something 
in my seat but I saw it before 
I sat do,m." 
Subject If 
One written problem. --
"One day I had a fight with 
my brother . I was having a 
fight . I w·oke up the baby 
and I had to go tight out. 
I was mad . I just s at on the 
porch and then I wa s better. 
I went on the swing and Ellen 
said, 'What w!s the matter. ' 
'I had a fight . ' " 
No big problem. 
Two little problems . - -
(78) Of£en says wrong thing at 
wrong time . (85) Grown- ups 
don ' t think she's ever right. 
Ten big problems.-- (79) 
Fights too much . (80 ) lfishes 
classmates wouldn't pick on him. 
(83 ) Grown- ups are too bossy. 
(88) Wishes he knew why pe ople 
get mad at him. (92) Afraid to 
t a lk to people . (93) Wishes he 
had a really good friend . (95) 
Some peoJ?le think he's a " smart-
alec ." {97) Some :people think 
he ' s spoiled. (98) Some :people 
think he's a sissy. (100) Needs 
to learn better m~nners . 
No little problem. 
Twelve big problems . --(76) 
Needs more friends. (77) 
Doesn ' t like most people . 
(78) Often s ays wrong thirut at 
wrong time . (79) Fights too 
much. (80) Wishes classmates 
wouldn't pick on her. (82) Some 
of the boys she likes won ' t play 
with her . (86) \fishes gro1m-ups 
would help her when she needs 
help . (89 ) Has trouble making 
f r iends . (92) afraid to t a lk to 
people . (93) Wishes she had a 
really goo d friend . (99) Needs 
to learn better manners . 
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APPENDIX C 
TEN TOP RANKS OF PROBLEMS LISTED 
WITH COMMENTS OF CHILDREN 
The interview comments of the children concerning the 
ten top ranks of problems chosen are listed below. The 
subjects interviewed are listed alphabetically according to 
: ability. An asterisk marks the comments which refer to major 
problems. 
21. I wish I were smarter in school. 
A. "I want rjt,y mother to think I'm smarter." 
B. "Donna is smarter than me and I'd like to be like her. 
c. 
F. 
G. 
H. 
I. 
J. 
K. 
L. 
M. 
N. 
Q. 
R. 
It bothers me a little. 
"I wish I were smarter. Then I could learn better in 
arithmetic." 
"I wish I could do better in school." 
"Like, doihg work on the board. I get lots wrong."* 
"Sometimes I'm not so smart at music. I could do 
better if I were smarter."* 
''I'd like to be smarter because I mostly get every-
thing wrong." 
"There's only a few things that I know." 
"Other people get things right in language and you call 
on me and I get them wrong."* 
"I'd like to be smarter on everything. I don't know 
why."* 
"I don't know my numbers too good. So I could get 
better marks."* 
"I'd like to do better because I get a lot wrong on 
some things." 
"~ mother thinks I'm the dumbest one in the room." 
"So I could be smart like all the other kids. So us:, 
mother will think I'm smart and not dumb."* 
0 
,, 
s. 
T. 
u. 
v. 
Y. 
"Because I'm failing on reading."* 
"Sometimes I act silly. I told my mother about Donna. 
~mother wishes I could be the same. I'd like to 
make my mother prouder."* 
11So I can make my mother happy."* 
"If I were smarter I could do spelling."* 
"So I would get promoted." 
19. I wish I could get better marks in school. 
A. 
B. 
c. 
D. 
P. 
"I would like arithmetic to be perfect." 
"Sometimes I get bad marks and I 1d like to do better. 
I feel bad about poor papers." 
"Like in arithmetic and spelling. To show my parents." 
"Because I don't get enough good marks. I do work ioo 
fast so I can get done. I feel happy when I get good 
marks." 
"That's not a problem." 
H. "I'm not so good at numbers. Sometimes I do the wrong 
thing and get poor marks."* 
I. "I get my numbers mostly all wrong."* 
J. "Because I don't know too many things of the work. It 
would make my mother feel better." * 
K. "When I go home I have to study. I want to do better 
so when I go home I can have better papers."* 
L. "I can't do letters very well. I want to get better 
marks because I get a lot of things wrong."* 
M. "I want to learn spelling better."* 
N. "I ain't getting too good marks. ~ mother scolds me 
if I don't get good marks." 
Q. "Sometimes I get my words wrong. MY mother wants me to 
get better marks." 
I! 
R. "In number work. So I could learn better."* II 
s. "Every time I get promoted I'm on trial. I want bett.er 
marks because I may not get promoted." 
T. "In numbers and spelling. I'd like to get promoted."* 
u. "Like in board work. I can never get it right. I try 
to put periods but never can get them. I wish I could 
do like Donna.. I want to make my mother happy."* 
V. 11So I can get promoted."* 
w. "So I can get promoted."* 
I 
I! 
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2. I want to learn how to writ e better. 
ll. 
A. "Some letters I can't write the right way, like ~·" 
BJ "It don't look good to me." 
c. "When I write I always get my letters wrong and I can't 
remember how to make them." 
E. "I don't bnink I write good enough. I can't write ~' 
K and f."* 
_, -
H. "Sometimes in my writing I print.n* 
I. "There's some letters I don't know how to write, like 
capital g and !•" 
J. "When I vrite I keep on making mistakes and don't make 
the letters right."* 
K. "I don't know how to make my b's and l's so I can be a 
good writer."* 
L. "Because sometimes I can't write straight."* 
M. "Sometimes I dot the !•" 
N. "I can't write so good and I want to write better." 
0. "When I write I am kinda sloppy."* 
P. "I write sloppy." 
R. "I don't like to write sloppy. I want to write decent.' 1~ 
T. "Printing is easier. Writing is too hard."* 
u. "I'm trying to do better." 
V. "I wanna learn how to write better, like the fourth 
grade." 
W. "I don't know." 
I would like to have more art in school. 
A. 
B. 
c. 
D. 
E. 
F. 
H. 
I. 
"I would like more time to do designs." 
"We don't have it often enough. I would like to learn 
how to make birds and houses." 
"I like drawing faces and pictures of airplanes."* 
"I can't draw very well. I'd like more experience in 
learning how to draw." 
"I would like more drawing."* 
tti would like more drawing and painting and clay."* 
"I like to draw."* 
"I like to draw."* 
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J. "Because it's something a little bit different. •• 
K. ''So I can learn how to draw 1 cause I might wa.nna. be 
a drawer when I grow up." 
L. "Like, more coloring and painting. 11 
N. "I like to draw and we don't have too much."* 
o. "It's fun. 11 * 
P. "We only have it twice a. wee~. " 
R. "I'd like to have more drawing." 
v. "I like it. 11* 
w. "Because it's fun to draw. "* 
22. I wish I could find some good books to read. 
A. "Science, probl,.ms, and spelling.'' 
B. "I can't read very many. I don't like the library 
collection. It's too hard. I like some easier. I 
like make-believe and true stories." 
c. "I like adventure stories and fun stories." 
E. "I.'d like some books on 'Space' and 'How Plants Grow.'" 
F. "I ' d like to find more books in the library that I like 
but there's none . I like Cinderella, Peter Pan, and 
The Seven Dwarfs . " 
I . "Most o~ the books we have at school I get at the 
library• I like to get different books . " 
J . "Some of the books I read aren't too good because I 
don't like the stories too good. I like funny stories . " 
K. 
L. 
"I wanna find a. good book that has some interesting II 
things, like science, animals, people and how they 
live , and how things are boDn." 
11Like Hansel and Gretel and Cinderella. and those books. 
• • "On 'How to Make Things.'"* 
N. "About trains and planes . "* 
Q. "I go around looking for books. I read them all--about 
cowboys, army, space."* 
R. "After I finish my work I like to read, like Buffalo II 
lli.!·" 
T. "I read books at the library table. About cowboys and 
Indians . Some are too hard . "* 
u. "I have read almost every book. Some are too hard. "* 
13l 
0 v. "Books with all different stories. " =========9~=====v~,-=~"I Lik~mic:b~& .. ~ ="====================================~===== 
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50. I wish my mother and I could do more things together. 
A. "t like to go out and buy things. I-tY mother won't let 
me."* 
o. "Mother doesn't have much time to teach me things. She 
has to work, take care of baby sister, and sew." 
D. "I-tY mother has to take care of my brother and sister. 
I like to go places with her." 
E. "I wish we could play games. She usually has a lot of 
things to do and then is tired." 
P. "I would like her to draw with me and paint with me."* 
G. "I wish she would teach me more things at home. She 
is busy and has no time." 
I. "She's always too busy."* 
J. "Like we could sit down on the front porch together." 
K. "I want her to help to read when I'm studying. I 
like to go shopping and buy me something interesting 
and go places together more often. ~ mother has a 
lot of work and not much time."* 
L. "I wish we could go to Boston alone and far away."* 
1-i. "Sometimes my mother goes out and she doesn •t have 
enough time to help me with school work."* 
N. "My mother's always doing something and doesn't have 
enough time to do thing& with me . I like her to help 
me to do things from church."* 
o. "She's always too busy. I like her to explain some of 
the things I've been having trouble with, like my 
papers. " 
P. "Nothing." 
Q. "Like my problems when I'm studying-she has to cook 
and everything." 
u. "I hardly see my mother and father. Father leaves at 
five and comes home at twelve. Mother leaves at 7:30 
and comes home at six. I wish she would help with 
spelling and reading." 
V. "In the daytime I do my arithmetic and she doesn't 
have enough time to pay attention to me. I would 
like to do spelling and arithmetic with her."* 
w. "I like to help her around the house. " 
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51. I wish ~ dad and I could do more things together. 
A. 
D. 
E. 
P. 
H. 
J. 
K. 
L. 
M. 
N. 
o. 
2· 
T. 
v. 
w. 
"I like to play games because he knows more than I do." 
"~ father's always doing things with ~ brothers. He 
never gets a chance to do things with us--like play 
games and tell stories." 
"He's tire& at night. Usually he's at work and Sundays 
he's out. We do things on Saturdays, sometimes on 
Sundays . I like to b~ild boats and planes and para-
troopers and helicopters. Father doesh't have time to 
help. I wish we could play ball more."* 
"Like building a little house with me or reading to-
gether. But he doesn't have enough time. He works 
from 2 P.M. to 1 A.M." 
"He's always working and he has to live in another 
apartment house because there's no room in this house . 
He comes down about 2 times every month. I like to go 
places with him."* 
"Like we could watch TV together. " 
"I would like to go to the beach or to the Square to 
II 
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buy models more often. He only has one day off a week~ 
He doesn't come home until 6:00 at night."* 
"I wish I could go places."* 
"Sometimes ~ father has to stay and work until eight 
o'clock and we go to bed at seven o'clock. I would 
like to play more games than we do."* 
"He's always working--from six in the morning to after-
noon, and there isn't much to do then. I like to make 
things togetller."* 
"He has to go work at three o'clock and comes home 
around one o'clock at night. He's usually tired on 
weekends." 
"Sometimes me and ~ father play ball and then he has 
to go someplace. I like to play cards with him but 
he says he hasn't the time." 
"then ~ father wants me to help him ~ brother comes 
and my father says, 'Never mind. Gary's bigger and 
can do more work.' I hope to help put the bunk beds 
up."* 
"I wish I could help my father fix things like helping 
him down the cellar."* 
"I don't know."* 
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1. I want to learn how to read better. 
E. 
F. 
H. 
I. 
J. 
N. 
o. 
P. 
Q. 
R. 
s. 
"I read pretty good but I have trouble with some words." 
"So when I get in the higher grades I want to know how II 
to read well enough." 
"Sometimes I get all confused."* 
"Sometimes when I read there's words that I don't know. 
I want to learn them." 
"Every time I go to read I go so fast that I say the 
wrong word sometimes." 
"I can't read so goocl. I want to know how to read 
better so I can know the words when I'm reading." 
"I get the words mixed up sometimes and get confused." 
"'Cause some of the words I can't read so good." 
"Sometimes my mother thinks I read too fast." 
"So I'll know more."* 
"My mother wants me to learn how to read betjer." 
T. ttWhen I make mistakes somebody else has to tell me." 
u. "Every time I read I get stuck on a little word. I 
don't know why. I try to sound it out but I can't 
do it."* 
V. "Every time when I read I read too fast."* 
w. "My father s~s if I don't get promoted I won't get a. 
bike."* 
11. I would like to have more science in school. 
A. "I would like to learn more about insecta and the 
earth."* 
B. "I would like to read books and see pictures about 
birds and insects and learn what they do."* 
c. "I would like to learn about the stars, rain a.nd sun."* 
D. "I like reading science books by myself." 
E. "That's a little problem. I like to read Science 
Stories with the class and I would like to know more 
about plants and animals. I liked planting a window 
garden and seeds in eggshells."* 
F. "Because we haven't it often now. I like to learn 
about animals and what they eat." 
I. "I like to know about everything.'' 
K. "We don't do very much science in school. I'd like to 
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learn more about insects and animals by reading and 
studying." 
L. "I wanna learn more things." 
N. "Ye don't have much about insects." 
0. "I like it because you learn different things about 
birds and insects. I would like more science books 
to read."* 
P. "I don't have any science."* 
Q. "I didn't do science yet." 
R. "I don't have any scieace. I like science a little bi~, 
not too much. I like to learn about animals and their 
food and homes. I like to talkabout it in class. 
That's a little problem."* 
s. "I like to talk about animals and how they get their 
food." 
T. "I like the teacher to read to us from the science 
book. It is too hard for me to read." 
W. "I don't know why that's a problem." 
14. I would like to have more social studies in school. 
A. "I like to study about Holland, Indians, and Spain." 
B. "We don •t have enough. I like to learn a bout different 
people." 
c. "I like to learn about other lands and how people live.' 
D. "We don't spend enough time on it. I like to learn 
about China." 
E. "That's not a problem."* 
F. "I like to learn about all kinds of different countries 
like Japan, China, and Dutch." 
H. "I like to stu~ about people from other countries and 
what they do."* 
I. "I like to learn a lot about places."* 
J. tti don't think we have enough."* 
K. "That's a little problem. Ye don't do it a lot."* 
L. "I would like to learn about far away and different 
things . "* 
M. "That's a. little problem. I like to know where meats 
come from."* 
N. "I don't know too much about other countries except 
wha.t I see on TV." 
14~ 
P. "That's a little problem. We don't study much about 
other people."* 
R. "I don't know."* 
s. "Like talking about presidents and learning about 
.America." 
T. "That's no problem."* 
V. "I like it more than spelling."* 
W. "I don •t know."* 
29 . I wish I could answer questions in clas& 
A. "I wish I got called on more. Sometimes I don't know 
the answers." 
c. "People answer them before me. You call on other 
children too fast. It takes me longer to figure out 
the answers." 
D. "Some questions I don't know what it's about. I don't 
get picked enough." 
E. "That's a little problem. I don't get picked on for 
answering boardwork."* 
G. "I don't get called on. I wish I could get called on 
more often." 
J. "Sometimes I doa't know some of the answers."* 
L. "The teacher picks other people and I can't answer no 
questions when I raise ~ hand." 
M. "I wish I knew the answers." 
N. "Sometimes I don't know the answers to things." 
2• "Sometimes I don't know the answers.u 
P. "Some of the questions I can't dol I don't know the 
.answers."* 
T. "I like to get called on."* 
v. "I wish I knew the answers."* 
w. "I want to answer questions in class so I will get 
them right." 
3. I want to learn how to spell better. 
E. "Some words I forget." 
I. "There's lots of words I don't know how to spell ." 
K. "I get a lot of words wrong in ~ spelling. Some day 
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them."* 
L. "I wanna learn how to spell those hard words in our 
spelling books." 
M. "Sometimes I get a lot wrong. I want to know how to 
spell them better." 
N. "I get a little mised up on some words."* 
o. "Most of them I get wrong."* 
P. "I don't spell good." 
Q. "I always get my words wrong." 
R. "That's a little problem. I can't spell words very 
well.''* 
s. "In my spelling test I don't get too many right." 
U. "I try to sound out the word but I always leave out a 
letter or put the wrong one in."* 
v. "Every time I spell I lean out some letters."* 
w. "So I can get promoted."* 
12. I would like to have more music in school. 
A. "I'd like more singing and not-reading."* 
D. "I wish we could have more singing. I like to sing." 
E. "I wish we had more time to sing songs."* 
F. "We don't have it every day and we only sing a few 
songs •cause we have not enougj time."* 
I. "Yes, I like ~ o sing." 
J. "So that I know the songs better." 
K. "I have a good voice and I wanna sing more1" 
L. "I would like to learn more songs."* 
N. "I like to sing and we don't have enough."* 
P. "The music only comes once every two weeks." 
0. "I like music. I want more time."* 
R. "I wish we could sing some more." 
s. "I like to sing a lot." 
Y. "So I can sing better."* 
38. I wish I could get along better with my brothers and sis-
ters. 
A. "My sisters bother me at night. I wish they would play 
1M 
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and leave me alone."* 
D. "M3 sister always :fights . Dolores fights and my 
brothers help. MY brothers push us around. They 
like Dolores better-she plays house with them."* 
E. "~ sisters break my army things and get into my toys." 
I. ":t-tY brother always starts :fighting." 
J. "Sometimes my brother keeps on :fighting with me."* 
K. "Sometimes I fight with my sister and holler at her 
and she starts to cry and I'm sorry." 
L. "My little brother always hits me."* 
M. "That's a little problem. Sometimes my sister spills 
something and Mother says it's ~ fault :for not watch-
ing her."* 
N. ":tV' brother always likes to do tifferent things and 
doesn't do what I want." 
0. "They always start fighting. If I hit them I get it. 
Everytim~ I get something they always want it and 
start a fight about it." 
P. "Me and my brother always fight. If I have a bigger 
piece of cake, he starts hollering."* 
R. "Every time I fight with my brother, when I want to 
make up, he still hits me . "* 
T. "My brother is always starting titouble. He disagrees 
and :fights. He takes friends away f rom me and goes 
off. Now he has Bobby and doesn't take me."* 
v. "When my brother and I are alone we fight." 
W. "I don't know."* 
44 . I wish my parents were more interested in my pro~lems . 
A. "When I ask my father to help me study for church, he 
won't ask me questions or help with my papers. He's 
busy. Maybe when he's not busy he woul4 help." 
c. "Like school problems, my arithmetic." 
E. "When I'm trying to fix airplanes and can't get it 
fixed, they don't hel) me. They're doing something 
else." 
F. "My mother tries but she can't because she has four 
children to keep after." 
I. "I tell them something and they just say, 'Go away. 
I have no time for this.'" 
L. "~~ mother and father are not interested ih my problems. 
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7 . 
My mother doesn't care if I have things wrong on ~ 
papers." 
M. "Sometimes I bring my papers home and ask my mother to 
look at them but she says, 'After.• Then she never 
looks at them." 
N. "My mother won't help me much because she syas she has 
other things to do." 
Q, "MY mother thinks I get my humber all wrong and I get 
them all right. Sometimes she shows interest. Mother 
usually don't pay no attention--she's ironing." 
R. "Sometimes I try to tell my mother a problem and she 
won't understand it. I don't know why."* 
T. "I come in the house and my mother doesn't say, 'What's 
the matter?' She just keeps doing housework." 
w. "Sometimes I want them to get me something and they 
won't." 
V. "Sometimes they are and sometimes they're not."* 
72. I have trouble goia g to sleep at night. 
A. "I>tr sister keeP.s me awake. We have to go to bed too 
early at 7:001" 
B. "Sometimes my mother and father have the lights on. 
lo(r brother sleeps in the twin bed and he snores."* 
c. ":tV" brother throws his pillows at me. When I start to 
go to sleep he wakes me up and says, 'Hey, big shot.• 
Then he throws pillows. "* 
D. "I see things, like witches . "* 
P. "My brother, he's retarded, doesn't sleep well because 
he knocked out his tooth and swallowed it." 
J. "My brothers go to sleep in the next room and talk and 
I can't go to sleep."* 
L. "Sometimes I can't go to sleep. I stay awake all night 
practically, and in the morning I'm so tired." 
M. "MY mother has to do some work out in the kitchen and 
my little sister sleeps in my room and she always 
cries when my mother doesn't put her to bed." 
N. "I'm kinda restless and I can't go to sleep so good. 
It takes me about half an hour."* 
P. "I hear the television and it makes me stay awake." 
Q. "~ father puts the television too loud." 
R. "I start fooling around with my brother and get in 
trouble."* 
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T. "Sometimes I don't feil like going to sleep--! just lay 
in bed." 
36. I wish I had more time for reading at home . 
A. "Sometimes I do but not enough. My mother calls me to 
help when I'm reading. I get books from the librar.f 
but have no time to read them." 
C. "At home I haven't got books to read." 
D. "I wish I had books of my own. I get library books 
but I have to do the dishes and help my mother with 
my baby sister.'' 
E. "I like to read science books in school with the class." 
F. "When I start to rea~my two sisters are always coming 
and bothering me and getting me all mixed up. They 
follow me everywhere I go." 
H. "Yes, because every time I start to read I'm inter-
rupted to do an errand for my mother." 
K. "A lot of times I have to go places, like to the Square 
or to my gt&ndmother's, and there's not the kind of 
books that I read down there." 
L. "We go to bed early and I don't have time. After 
school, I play and watch TV. Then it's time to wash 
up and go to bed."* 
M. "I get books out of the library and every time I start 
to read them I don't have enough time. I have to 
watch my baby sister." 
N. "I'm always doing something like helping my father and 
I haven't got much time." 
0. "I like to read but I always have to go over my grand-
mother's because she had a heart attack." 
P. "That's no problem." 
R. "That's a little problem. I don't know why."* 
T. "Most of the time my mother has to go away if compa.ny 
comes. I watch TV a lot and I play a lot. I don't 
want to read, so it's not a problem." 
v. "Like, in the morning, when my mother is sleeping, I 
get a book and read it. Sometimes my mother gets up 
so early I don't have enough time to read." 
W. "I don't know• "* 
56 . I feel bad about things I do . 
A. "I forgot my money and ran home. It got my mother mad." 
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c. "Sometimes I do something wrong and I feel bad after 
because I know I shouldn't have done it." 
D. "Sometimes I do things and realize after I do them 
they're not right to do a.nd don't think I should have 
done them. Then I sa.y, 'Can't do a.~hing about it 
nov.'" 
F. "Like when I drop the dishes I feel bad about it. " 
I. "I talk back to ~ mother and after I do it I feel 
ba.d."* 
J. "Like, if I do something wrong that my teacher tloesn't 
like." 
K. "I holler a.t my sister sometimes when she really 
doesn't do things and then I feel ba.d. Sometimes I 
wander off in a store."* 
L. "Some things I do wrong and I f eel ba.d about it. I 
pulled my doll's a.rm off. It's hard to get her 
dresses on. My mother couldn't fix it." 
M. "Sometimes I answer my mother back. Sometimes she 
calls me to wipe dishes a.nd she has to call me two 
1, times because I don't come right away."* 
N. "When I do something wrong I feel bad because my mother 
has to fix it." 
P. "If I lie to my mother or anything I feel ba.d."* 
R. "If I've done a. thing, after it's over I feel bad 
about it."* 
V. "I hit kids--something like that." 
69. I often feel lonesome . 
A. liThere's no one to play with. :tV" friends go a.wa.y. :tV" 
sister goes out. I feel lonesome 'cause I don't have 
anyone." 
B. "I hardly never have anyone to play with. They're 
going someplace or playing with someone else, or they 
go off where I can't go. MY cousins go over to ~. 
grandmother--my mother don't let me." 
D. "Sometimes I play a. game and I feel nobody is around. 
In 'hide and go seek' I feel lonesme after I'm through 
counting--like nobody is around." 
E. "Sometimes when everyone's a.wa,y I'm left alone." I 
F. "Most of my friends and cousins a.re not around, exce~t 
Donna., wnd when she goes a.wa.y I have no one to play 
with." 
There's 
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G, "Sometimes there are no kids t~pla.y with. 
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H. 
I. 
J. 
L. 
M. 
N. 
R. 
u. 
one child and when she's not at home there's no one 
to play with. I'd feel better if there were more 
children to play with." 
"Sometimes Joanne goes to the library with her cousin. 
Gail goes to the Square with her mother. Then there's 
nobody else around."* 
"It my mother leaves me alone in the house there's no-'1 
thing to do and I feel loneso{Re." 
"When my mother goes shopping I put on TV. There's 
nothing on. Then the only thing to do is to play with 
my dog." 
"Sometimes when nry family is away and I'm by ~self or 
when I have nobody to play with, I feel lonesome." 
"I don't know why I said that . I never feel lonesome." 
"I was sick and had to stay in the house. There was 
hardly anything to do. ~ brother went out all the 
time." 
"Sometimes I can't find somebody to play with and I 
feel lonesome." 
"I haven't got no brother or sister. I always go over 
to my aunt's to play with my cousin. On rainy days I 
have to play in the house by myself." 
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78 . I often say the wrong thing at the wrong time . 
.... 
c. 
J!. 
I. 
"1 don't give the right answers." 
"I say swears when I 16se my temper." 
11 en I say things at the wrong time to my mothe~ when ~e 's talking to my sister or on the telephone. 
"I say things too soon and can't wait." 
·t someone asks me something I say the wrong 
"Like 1 
" * answer . . . ~her and father are talking about soweth1~g and ~ mo metbing that I vasn't supposed to say. 
\ ,,, $' d father are talking at the supper 
tJaer a.n • ~~e th vrong thing. . ~en ~ e I th·nk it's ~ s1s-
1l• t&u\' TI.Y brother hits me a~d 1 ~& I call her names. ~ sotn•;J: -t'bn sa the wrong thing-~· ter 6 a~eone is mad and 1 ~that time." ,.~e-_hing I shouldn't say a 
•sotne sow-
~· 1 ti 'fJa problem." * 
, 's mother when I wasn't sup-~1)&• ~a=n=s~w~e~r==b=a=c=k==my~~==========================tr========== 0. .av\.\\1 
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Q. "Like when I read my books, my mother thinks I go too 
fast and say the wrong word." 
U. "At home my mother is talking about sotjething and I 
talk about sometfli9g else. She gets mad." 
W. "Sometimes I go to the store for my mother and get the 
wrong thing so she sends me back." * 
100. I need to learn better manners. 
A. 
c. 
D. 
E. 
"I drop things when I'm eating. I need to learn not 
to be so clumsy." 
"At the table, I always talk without waiting." 
"t--ty mother says I need to learn better manners, to sit 
down at the table and not get up all the time." 
"Usually I drink milk right out of my thermos." 
F. "I should be nicer and obey my mother and not interrupt 
people." 
I. "Sometimes I do something or say something and my 
mother don't want me to." 
L. "In school I gotta lea.r n better manners--to be quiet." 
M. "I interrupt my grandmother. I need to learn to say, 
'Please.•" 
Q. "Sometimes my mother thinks I need better manners be-
cause I holler at my aunt. •• 
R. "That's a little problem. My mother SaYs, 'Why don't 
you learn better manners and not grab?'"* 
T. "I burp too loud. When I bump into people I just say, 
'Get out of the way or else I'll belt you in the 
mouth.'" * 
V. "Every time there's company in the house and food on 
the table, I just gra.b it." * 
w. "I don't know." * 
4. I can't do arithmetic very well. 
E. "I can't do dividing."* 
F. "Because I don't get it done so often. Sometimes I get 
my whole paper full of mistakes." 
G. "Column addition is ha.rd. It takes too long to add up. 
I get a lot wrong." 
H. "Sometimes it's too ha.rd." 
I. "I get a lot wrong." 
... 
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J. "I can't do multiplication." * 
L. "The multiplication--! don't get the way we do it." * 
0. "It's too hard." 
P. "Sometimes the proglems--I get them wrong in my head." 
R. "I try to think the answers, then I put any old answer 
down. Sometiunes I can't think of answers." * 
T. "I do it wrong. It's no problem though." 
W. "Every time I do my arithmetic I do them wrong." 
9. I would like to have more arithmetic in school. 
A. "I would like more multiplication." 
E. "We don't have very much. I like multiplication and 
division." 
F. "We only have it once a. day and I like arithmetic very 
well." 
1. "I would like more take-a.wtys and more examples." 
J. "So I could try and learn it a little bit better." * 
N. "I like to do number quiet a. bit." 
o. "I would like more examples. I like them." * 
Q. "I like multiplication and I want a little more." 
R. "If I had more I think I'd be smarter. I would like 
more time for it." * 
T. "I wish I could get doni- with a. page fast and go on to 
the other page. I want more examples." 
v. "I like the hard ones better than the easy ones. I 
like it." * 
w. "I wiah we had aore time." * 
23. I often get in trouble in school. 
E. "I'm talking and get blamed for it. Someone else starts 
and I get blamed." 
J. "They blame things on me that I don't do. Christine 
and Patricia do it." * 
K. "Sometimes I run around and have jio stay after." 
L. "I get in trouble by Glenn and JoPn G., and sometimes 
Joan. Glenn always punches me." 
M. "I talk too much and don't get my work done." 
o. "I'm t a lking all the time." * 
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P. "Sometimes I show off and I get in trouble." 
R. "Sometimes I'm noisy." * 
s. nThe kids bother me too much. 11 
T. "At recess I'm running around. I put thumb tacks on 
chairs. I'm pinching people a.nd jumping a.nd pushing."'* 
V. "I talk too much." * 
W. n1 don't know." 
26 . Teachers often use words I don't know. 
c. "When explaining the itork." 
E. "Sometimes some words I don't understand." 
I. "There's lots of words that I don't know what they 
mean. n 
J. "lihen we're gonna do our work you say something that I 
don't know." 
L. nsometimes you use hard words and I don't know what 
they mean." 
M. "That's a. big problem.n 
N. "Sometimes we have spelling on Friday so I get them 
wrong." 
R. "Sometimes on the board." * 
T. "When she's talking about insects I don't know what 
kind of bug it is." * 
v. nsometimes they do and sometimes they don't." * 
w. "Sometimes you say soje words I don't know." 
37. I wish my parents liked~ f riends better. 
A. "M\Y friends don't come in. They're afraid of my 
mother ... 
c. "I wish they'd let me play with them more often. 
of them are fresh and get in !rouble. " 
Some 
D. "Sometimes my friends let me in their house a lot. My II 
mother doesn't want any in her house because she's 
worked hard all day and aoesn't want the house messed. 1 
F. 
L. 
o. 
"I have a friend and my mother doesn't like it because 
she's always hitting my cousins." 
"Because my ~other and father thinks one of my girl-
friends are fresh and doesn't want them to play ~ 
more." 
"Someti mes I pla.y with somebody-they don't know vho 
===-
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they are and won't let me play with them." 
P. "Like some of my friends. They are too fresh." 
Q. "1-tY grandfather kicked one of my friends out at the 
house." 
R. "Sometimes I bring a. friend home and my mother don't. 
like him.tt 
T. "I can't play with Danny. My father doesn't want me 
playing with him." * 
V. "Everytime the baby is sleeping they come and they 
yell." * 
w. "All my friends start fights with me." 
52. I need to learn to be more honest . 
A. "Sometimes I have to lie to get my sister out of some-
thing." 
c. "When I do something wrong I don't tell the truth some-
times." 
D. 
F. 
I. 
L. 
M. 
P. 
Q. 
R. 
T. 
v. 
w. 
"Sometimes I lie to my sister, when playing games like 
1 hide and seek. I tell my baby sisters that my father's 
going to co me out after ihea if they don •t came in. 11 
"My e:ousin is always hitting ae and I ~ell my mother ' 
he doesn't because I don't want him to get in trouble.'' 
"Sometimes I do things wrong and I lie about it." 
"I have to be more honest to other people. Sometimes 
I lie to them but when I go to confession I tell." 
"Sometimes I tell lies about playing with my girlfriend. 
~ mother doesn't want me to play with her." 
"I lie to my mother sometimes--like if she asks me if 
I went to the store." * 
"Sometimes when I do something and my father asks me, 
I say somebody else did it." 
"Sometimes I'm not honest. Sometimes I lie to my 
mother about what I did." * 
"Outside when I do something wrong my brother asks who 
broke the fort and I say I don't know, when I did all 
the time. I gave my brother a flat tire and said I 
didn't know who did it." * 
"That's not a. problem." * 
"I don't know." * 
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53. I need to learn to stick up for ~ rights. 
A. "That's not a problem." 
c. "Kids get in our way when I play ball. They get in my 
way and take the ball. Somebo~ else goes after the 
ball and punishes the other kid." 
D. "I go to play with somebody and I have to call my mothel 
to help me when they're going to fight with me. MY 
aunt won't let me fight my own battle and helps me. 
She thinks I'll get hurt." 
P. "~ mother says I should stick up for my rights. This 
girl hits me and my mother says I should hit her back." 
J. "If my brother said something I wouldn't like what he 
said. I should do something so he wouldn't start 
making fun of me." 
L. "Kids around my street alw~~· call me names. MY sis-
ters finish fights and I want to finish them myself." t 
l-f. "MY girlfriend sticks up for me when I'm in trouble." 
N. "MY cousin tells me I can't do things, like stick up 
for myself." 
o. "That's not a problem. I alraa~ do s tick up for my 
rights." 
P. "Like if someone hits me, I don't fight back." * 
R. "That's a little problem. Sometiimes kids come in the 
back yard and start a f i ght with me. I have to stick 
up for my rights and fight them." * 
T. "That's a little problem. When I got kno~kad down 
f ighting, I told my brother and he beats them up. I 
need someone else to beat perple up. I can't. I need 
to learn to fight my own battles." * 
u. "Children take back things they give me. John knocks 
my books down." 
V. "That's no problem." * 
W. "So the other children wouldn't pick on me." 
71. I talk too much. 
A. "Last night I had a lot of things to say. MiY mother 
told me to keep quiet because I talk too much." 
c. "I always talk to somebody else during the worktime 
and I'm not supposed te.'' 
D. "Yesterday my mother was talking to somebody and I 
wanted to tell her something. I was so anxious. She 
savs not to interru~t. I alwavs talk. I think I talk 
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too much. I always want to ask somebody something and 
if I don't ask it it keeps on my conscience . " 
E. "Sometimes I do. I ttt-lk with other kids . I like to 
find out things, if they can play af er school and 
things like that . " 
I. 
J. 
L. 
M. 
o. 
"Christine is always talking to me so I talk to her, 
~ust in school." 
"~ike in school, Deborah asks me something and when I 
talk to her and say too many words." * 
"I talk too much at the supper table and at school. I 
'on 1t know why I do." 
!'~ talk to Dolores.-,. John G. , and Stephen. " 
"I try to stop but sometimes I can't." * 
P. "Everytime I'm in school I talk too much. " * 
T • ''In school I talk a lot and never get my work done." 
U. "Glenn wants to know what to do and I tell him." 
v . "I talk and sometimes don't get finished with my work 
and have to stay after school." 
88. I wish I knew why people get mad at me. 
A. "People blame me for something and I wonder why they're 
mad at me. I go to see what's the matter with my 
sister, my mother comes and hollers at me." 
B. "When I do something, they get mad at me once in a 
while." 
c. "I do something wrong and somebody's always getting mad 
at me and I don't know what I did wrong. I play ball 
in my yard and people next door always yell at me." I 
D. 
F. 
I. 
"Sometimes my father gets mad and I don't even know why 
he's mad at me. I ask him why he's hollering at me 
and he says, 'You know whyf ' " 
"I wish I knew why my mother mostly gets mad at me." 
"Somebody gets mad at me when I didn't do nothing. 
They just think I did." 
J . "Like at night when my brothers talk they try to blame 
it on me." * 
L. "Sometimes my mother's mad on me and I don't even know 
it. I'd like to know why." 
M. "My grandmother's always hollering when I take my girl-
friend over the fence . " 
N. "When I do something sometimes it ain't really wrong 
and they get mad at me fast . " 
II 
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P. "Sometimes they get mad at me. I don't know why." 
T. "That's a little problem. Sometimes people get mad and 
blame me and I don't know what I did wrong. " * 
V. "Everytime I have a fight with my brother my father 
gets mad at me and hits me." * 
93. I wish I had a. really good friend. 
c. "I have lots of friends but all of them are the same 
to me. None are my best friend. MY other friends 
get into trouble . " 
D. "I wish I had a. really good friend that really liked 
me." 
I. "I'd just like to have a best ftiend." * 
J. "My bes~ friend started seeing someone else and saying 
she was my best friend so I'd have someone to play 
vi th every day." * 
L. "Because I would like to do things with her a.n.d go to 
the show and go to church and places . " * 
M. "Sometimes my girlfriend fights. We make up sometimes.'* 
N. ''I don't have too many good friends. Sometimes I'm 
playing with one and his friend comes and he goes with 
the other one . " 
P. "I don't have many kids around my way. I'm too small 
to play with them." * 
Q. "That's not a problem. I got good friends." 
R. "One time I had a really good friend but he had to 
move . That's the only time I had a really good friend . "* 
T. "I played with John s. for 2 days. Then he says, 'I'm 
going to play with my own friends.• Ralph goes and 
plays with Danny." * 
V. "I don't have very many friends. So, every day I can 
play with him in his yard. " * 
w. "I don't know." * 
10. I would like to have more reading in school. 
A. "I would like to have more time to read science books 
and libr§ry books by myself . " 
B. "I would like more time to read books by myself, like 
make-believe stories." 
c. "I would like to read more funny stories in the group. " 
D. "I would like to do more reading on s:ience by myself." 
It * 
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F. "We only read a. story once a. day and I like to have it 
more often." 
H. "Yes, because I like reading very much." * 
I. "I would like more time for reading in the group." * 
J. "So I could read better. I would like more time to 
read by myself." * 
o. "I like to read. I would like more time in the group." 
P. "No, that's not a. probltm." 
R. "I would like more time in the reading period." 
V. "I like different stories when I read them." 
28 . I wish my teacher would •ell me when I ' ve done a. good job. 
A. 
J. 
K. 
L. 
M. 
N. 
R. 
s. 
T. 
v. 
= w. 
"Sometimes it bothers me." 
"When I've done a. job, I wish she would tell me if I've 
done it good enough. " 
"I'd like to know if I do things all right." 
"When I do good number, writing, and language I would 
like to be told. " * 
"Sometimes teachers don't tell you when you've done a 
good job." 
"When I do the boards and everything, you never say 
anything about it. " 
"I wish my teacher would tell me when I've done a good 
job." * 
"When I erase the boards." 
"When I do a paper she doesn't tell me if it's right or 
wrong or things like that." 
"I wish she would tell me if I get promoted or not. " * 1 
"I don't know." * 
39 . I wish I could get along better with my pa.renta. 
A. "When I ask my father to play a. game he won't play and 
gets mad. He watches television.'' 
B. "They're always busy and don't have enough time for me.' 
c. "I'm always in trouble around the house, breaking gar-
age windows." 
K. "Sometimes I don't get along with them because I do 
things wrong. MY mother tells me to do something and 
sometimes I say no." * 
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L. "Sometimes my mother doesn't understand what I want to 
tell her." * 
M. "They pick on me for not watching my sister right." 
R. nsometimes when I wa.nna play my mother says, 'No.• 
Every morning we have a. fight. I want what I want and 
she wants to give me something else for lunch and I 
have to take what she gives me. I never fight with 
my father." * 
T. "I want shoes and I have to wait l " * 
v. "Every time I do my number work a.t home and I get them 
wrong they don't like it." * 
I wish I could have my own room at home. 
A. "Sometimes I try to go to sleep and my sister keeps on 
making noise ... 
B. "I share it with my brother. I would like my own room 
better. I take my dolls and play house. It bothers 
my brother. Our room is small and crowdei." * 
1'. "Because I have a brother and he keeps on acting up 
all night and crying and I can't sleep too well." 
I. "Then I can have all the stuff I want." * 
J. "Because every room I go in to read or do something 
people always come in." 
L. "I don't liki to be with my sisters because they talk 
all night and I can't sleep ... * 
N. "There's an extra. room that nobody sleeps in but my 
mother won't let me. I have to sleep in the other 
room with my brother. My brother wakes me up." 
P. ni sleep with my mother and my mother says! always 
kick her." 
T. "My brother has a flashlight and wants to talk. I 
catch sickness from my brother." * 
V. "So I can play with my toys and do my homework by 
myself." * 
W. "I don't knov.n * 
57. I can't do anything very well. 
A. "I can't do arithmetic." 
E. "I can't do numbers." 
F. "When I wash dishes I don't do them very clean and my 
father starts yelling." 
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H. ''I just feel it inside that I can't do anything so 
ggod." 
J. "Like in the school work, I can't do it very good." 
L. "I don't do dishes' very well because I leave food on 
them. That's all. 11 
o. ''I have to learn a lot before I can be any better." 
P. "Some things I can't read good or write good." 
U. "I can't do spelling, languag&, board work, reading. 
I wash the dishes well and clean the table. 11 
W. "I always get my number wrong." * 
75. I need to learn to control my temper. 
A. "Sometimes when my sister does something I heller at 
her." 
c. 11 I lose my temper when someone takes something of mine. 
Like my brother breaks my toys. 11 
E. "J.ty sisters make me do that. Every time my sisters do 
things I always lost my temper." 
F. "When my sisters do something they make me lose my 
temper and I start hitting them." 
I. "Sometimes I get too mad. 11 
L. "Sometimes I get nervous. My kit~en sinks her paws in 
me. I get so nervous." 
N. "When my brother does something I can't keep my temper. 
I hit him." 
0. "When kids call me names I get mad and feel like beat-
ing them up." * 
P. "I'm always hollering back to my mother." 
T. "Sometimes I get mad at people when I shouldn't." 
w. "Sometimes when my mother yells at me I get mad. I 
don't know why." * 
79. I fight too much. 
D. "I fight too much with the girl next door. She always 
starts it. I always fight with Dianne, too. She's 
always wasting phone bills calling me for nothing. I 
fight too much with sister Dolores , too. She's always 
1 
letting kids play with my things without asking me." 
I 
"With my brother. He's always starting fights. If I 
do something he doesn't like, he starts punching me." ~ 
I. 
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M. "Sometimes this kid across the street from me is always 
throwing rocks in my yard and me and my sister throw 
them back at him." 
N. "I fight a lot with my brother and my mother usually 
blames me for it 'cause I'm older." 
P. "I fight a lot with my brother. He alw~s starts pick-
ing on me. He says I'm crazy and dumb and I don't 
know how to bounce a ball." * 
Q. "My cousin touches my baseball cards a.nd we fight." 
R. "That's a little problem. I can't think of why." * 
S. "I fight with my girlfriends too much. They blame 
things on me." 
T. "We have wars and fight with kids." 
V. "When we go out I fight with my brother." * 
w. "Sometimes I always fight with my friends--then I make 
up." * 
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